Journal of University of Human Development (JUHD)

82

Responding to Students’ Errors in Online
Practical Translation Classes

Sabir Hasan Rasul

Department of English, College of Languages, University of Human Development, Sulaimani, Kurdistan Region — F.R. Iraq

Abstract—In practical translation classes it is inevitable that
students make translation errors. Making errors is in fact a
characteristic of translation training process, and the role of the
teacher is to respond and offer timely and appropriate
correction/feedback so that students are able to differentiate
between correct and erroneous translations. Training students to
develop the ability to produce correct and accurate translation is
part and parcel of any practical translation classes. This paper,
which has a pedagogical nature, investigates the treatment of
students’ errors in online practical translation classes. It extends
the area of ‘responding to errors’ to translation studies, on the one
hand, and to online classes, on the other hand. Following
Thompson’s (2007) model of responding to errors, the paper
attempts to find out when and how teachers respond to translation
errors made by students in online English-Kurdish practical
translation classes. The results show that the teachers respond to
the vast majority of translation errors occurred in the course of
the online classes. In terms of time, the teachers never interrupted
students instantly but waited until the end of translation units or
utterances and then responded to the errors. In terms of the
method of responding, the results revealed that the teachers mostly
focused on meaning and used various techniques of error
responding, including students’ involvement and offering their
own corrections (with or without feedback). These results, coupled
with critical comments provided, are hoped to offer useful insights
to would-be translation teachers and trainers to better understand
how and when to respond to students’ errors in online practical
translation classes.

Index Terms — translation errors, responding to students’ errors,
online practical translation classes, English-Kurdish translation

I. INTRODUCTION

Responding to students’ errors in the field of language learning
has been broadly explored (cf. Allwright and Bailey 1991;
Harmer 2001; Amara 2015). Exploring students’ errors in
translation classes, however, has remained largely under-
researched. Numerous translation researchers investigated
translation errors or mistranslations (cf. Pym 1992; Hansen
2010; Popovic and Ney 2011; Ghasemi and Hasemian 2016;
Rasul 2016; Carl and Béaez 2019), however none of them
touched upon the area of error responding in translation
classrooms.

This paper extends the study of ‘error responding’ to online
practical translation classes and specifically aims to answer the
following questions:

1) When and how do teachers respond to students’
translation errors in online practical translation classes
between English and Kurdish?

2) To what extent can the teachers’ responses to students’
translation errors be deemed effective?

Following an adapted version of Thompson’s (2007) model
of responding to errors, the paper attempts to identify the time
of responding to student translation errors and the approach of
responding taken by the teachers.

A. Types and Definitions of Errors

Julian Edge (1989) distinguishes three categories of mistakes in
the process of language learning, as follows:
(2) Slips: mistakes which students can correct themselves
once the mistakes have been pointed out to them;
(2) Errors: mistakes which students cannot correct
themselves — and which therefore need explanation; and,
(3) Attempts: when a student tries to say something but does
not yet know the correct way of expressing it.
(Edge 1989, in Harmer 2001: 99)

Harmer (2001: 99) believes that “it is the category of errors
that most concerns teachers”. By extension, it is also the
category of errors that is most relevant in translation training
classes. However, translation scholars and/or trainers do not
agree on a specific definition and classification of ‘translation
errors’. For example, terms such as mistranslation, incorrect
translation, translation mistakes and translation errors are used
in the literature, and classifications such as absolute and
relative errors (Gouadec 1989) and binary and non-binary
errors (Pym 1992) are proposed. For the purpose of this study,
we adopt Anthony Pym’s (1992) practical classification, who
distinguishes between binary and non-binary errors:

(1) Binary errors: they refer to errors that are considered as
incorrect translation. They are always wrong in all
circumstances. A binary error is a major translation error
“that seriously impedes the main message” transferred
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from the source language (SL) to the target language
(TL) (Williams 2004: 6). Consider translating SLisl
©s5% [economic incline] as economic downfall, in
Example 11 below, which is a binary error.

(2) Non-binary errors: they refer to errors that are not
absolutely wrong, but they can be replaced by more
appropriate alternatives and translation options. They are
wrong to some extent and/or in some circumstances.
Consider translating embezzlement as  (beS
[corruption], which is inaccurate because not all types of
corruption are embezzlements. A more accurate option
would be 3day - a loanword from Arabic which is
commonly used in the Kurdish legal language.

B. Online Practical Translation Classes

The Covid-19 pandemic has affected many aspects of life,
especially social, commercial and educational. This has led
many educational institutions worldwide to adopt online
teaching fully or partially. Likewise, the Kurdistan Regional
Government’s Ministry of Higher Education and Scientific
Research proposed a blended method of teaching, in which
lessons are delivered partly on campus and partly online. The
online classes are meant to be live classes (using online
platforms such as Zoom) to allow student interaction and are
recorded to be available for students’ later use in the form of
video clips.

Online translation courses are said to ‘“have peculiar
epistemological and pedagogical characteristics which differ
from those available in conventional teaching settings” (Ismail
etal. 2019: 176). When teaching online, teachers usually do not
have access to a whiteboard to make notes and explanations.
Typing on computer and sharing screen with students is a
feasible solution, however it is both distracting and time-
consuming. In the chosen lessons, the teachers share the textual
material (the source text to be translated) with students on
screen and depend on oral communication to do the translation
practice. Therefore, both students’ errors and teacher’s
responses are oral in nature.

Il. MATERIAL AND METHODOLOGY

The material used in the research consists of three recorded
video clips of online practical translation classes between
English and Kurdish at the undergraduate level. Each video is
approximately 40 minutes in length. Two video clips are
produced in the English Department of the University of
Human Development, and the other one is produced at the
Translation Department of Cihan University. Consent is taken
to use the video clips for the purpose of this study. Details of
the videos are given below:

Lesson 1:

Topic: Translation of legal texts (English into Kurdish)
Course: Translation Practice 11 (Department of English,
University of Human Development).

Level: Semester 7

Lesson 2:
Topic: Translation of economics texts (Kurdish into English)
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Course: Translation Practice Il (Department of English,
University of Human Development).
Level: Semester 7

Lesson 3:

Topic: Translation of general texts (English into Kurdish)
Course: Translation from English into Kurdish 1V (Department
of Translation, Cihan University).

Level: Semester 6

As for the methodology, the study is based on ‘class
observation’. The process involves watching the video clips of
the lessons thoroughly, detecting and noting down errors made
by students, and checking whether the teacher responds to the
errors. If so, noting down when and how the teachers respond
to each error. All the errors detected, along with teacher
responses, are documented in a table (see Appendix 1). The
table contains the source text utterance, followed by student’s
translation (in which the error occurs), followed by the
teacher’s correction/response, with the area of question being
underlined, as demonstrated below.

. Teacher’s
ST (Kurdish) T W|th_error correction/respons
(English) o
5SS 5550 | .. the economy will | -..the economy will
S 3a adied decline which results decline which
S Feestiss) s | inarise inthe price of | resultsinarise in
S facilities. the price of goods.

The errors are classified into binary errors and non-binary
translation errors based on Pym’s (1992) translation error
categorization. The example above is designated as an instance
of binary translation error, because the two terms YS [goods]
and facilities are essentially different.

To systematically classify the types of student errors and
teacher responses, a specific form is used (see Appendices 2, 3
and 4). The form is adapted from Geoff Thompson’s (2007)
model of ‘Responding to Errors’ used in Classroom
Observation course, MA in TESOL, School of English,
University of Liverpool. The model is essentially devised to
investigate oral errors in language learning classes. In this
study, the model is adapted to oral errors in online practical
translation classes. The first part of the form focuses on the time
and method of responding to student errors. As far as the time
is concerned, teachers have three options:

(1) Interrupt students: it is normally discouraging to
interrupt students while they answer a question or make a
contribution in class. “Interrupting the learner in mid-
sentence... could eventually inhibit his/her willingness to
speak in class at all” (Allwright and Bailey 1991: 103).

(2) Delay to end of student’s utterance: this is a more
effective way of responding to student errors, which allows
the leaner to contribute to the lesson confidently without
being interrupted.

(3) Delay to end of activity: this usually happens in the case
of pairwork or groupwork activities. When the teacher hears
an error, he/she can wait until the end of the activity and
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then provide necessary correction/feedback. “With regard to
fluency activities, the usual advice is to delay feedback until
the end of the activity so as to avoid interrupting the
student’s flow of speech” (Kosti¢-Bobanovi¢ 2007: 379).

Regarding the method of responding to errors, the model
proposes six possible techniques, as follows:

(1) Mirror with correction: this is an indirect way of
correcting student errors; after a student makes an error, the
teacher repeats the utterance in a correct form.

(2) Get student to correct: this is what Thornbury terms
‘finger-coding’, which involves repeating the utterance and
stop in the place where the error has been made and give the
student the chance of self-correction (Thornbury 1999:
117).

(3) Asking other student(s) to correct: when an error
occurs and the individual student cannot correct
himself/herself, the teacher can ask other students to help
out and answer correctly. This can be both advantageous
and disadvantageous. On the one hand, this leads to more
contribution and coordination among students. On the other
hand, there are always some students in the class who may
not feel well to receive correction from classmates as this
may create a sense of inferiority. Such a risk can be
mitigated if the teacher establishes a tone of cooperation and
coordination in the class.

(4) Offer correction with feedback: offering direct
correction by the teacher is a simple way of responding to
errors but not an effective one. However, this can be
enhanced when followed by necessary feedback to draw
students’ attention to the nature of the error.

(5) Offer correction without feedback: this is arguably the
least effective way of correcting student errors. Since in this
technique student’s attention is not drawn, there is always
the possibility that the student will repeat the same error.

(6) Ignore: This occurs when the teacher simply chooses
not to respond to a student error. At the first glance, the idea
of ignoring student errors in class seems to be a negative and
dispreferred technique. It is, however, fully accepted for the
teacher to ignore some errors depending on the purpose of
the activity. For instance, in a communicative class where
the content is of utmost importance, errors in grammar can
be tolerated.

The second part of the model sheds light on the context in
which an error is made and responded to, specifically
highlighting whether the focus of the class is on the form or
content. To adapt the model to translation classes, the criteria is
modified to cover ‘form’ and ‘meaning’. The ‘form’ is
concerned with errors in linguistic and grammatical structures
of language (which can be corrected by the teacher overtly or
covertly), whereas ‘meaning’ is concerned with errors in the
message (which can be accepted or rejected by the teacher).
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I1l. ANALYSIS AND DISCUSSION

Although there are differences in error responding among the
three chosen lessons, the study is more concerned with results
as a whole, rather than results of individual lessons or teachers.
Therefore, the results will be dealt with collectively in terms of
the time and manner of teacher responding as well as the focus
of teachers’ correction/feedback.

A. Time of Responding to Student Errors

In total, 51 translation errors occurred in the data. In terms of
time, the teachers responded to 43 translation errors at the end
of utterances or translation units. The remaining translation
errors (8 instances) are simply ignored by the teachers. That is,
teachers have not interrupted students instantly, nor have they
delayed the respond/feedback to the end of activity. The reason
for this might be the fact that the teachers carried out the
translation based on translation units, which could be a single
word or an utterance. Moreover, no pairwork or groupwork
activity is done to delay response to the end of activities. While
teaching online, it is difficult to do pairwork or groupwork
activities.

B. Method of Responding to Student Errors

As the results reveal, the teachers responded to the vast majority
of errors made by students (84%), using a variety of techniques
as shown in Figure 1 below. The least frequent technique is
‘mirroring with correction’, whereas the most frequent is
‘offering correction without feedback’. It is concerning that in
one-third of occurrences students are corrected but not provided
with feedback. Appropriate feedback can axiomatically
contribute to more effective learning. It is also concerning that
a considerable proportion of errors (16%) are simply ignored by
the teachers.

m Mirror with correction (2)
u Get student to correct (3)
Asking other student(s) to correct (9)
m Offer correction (with feedback) (12)
m Offer correction (without feedback) (17)

Ignore (8)

Fig. 1. Percentages of different techniques of error responding in the data

(1) Mirror with correction: only on two occasions, the
teachers mirrored with correction. Consider the following
example, in which the student mistakenly translated receipt as
<wal [list], and the teacher repeated the translation in a correct
form:

Example 1:

ST: Make sure that you get a receipt for the payment you make.
Student error: .y Ses s 5 4S4s )l i 4 4l

Teacher correction: . Ses o 5 44313 )l (54 ey 4S 4l
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Likewise, when a student made a seemingly minor error
translating their child as 2\S4dlxis [his children], in the example
below, the teacher mirrored with correct translation. Moreover,
the teacher explained that the text talks about a child rather than
children.

Example 2:

ST: ...he was trying to get custody of their child.

Student error: A Cavendy Sallie L5 s Claea gan
Teacher correction: .uih Cueds GhaSadlaie Jid g s lasd saa

According to Newmark (1988: 85), it is sometimes
acceptable to make a shift from singular to plural or vice versa
(e.g. news > oS4l saa; the Kurds > 2, 55). The example above is
taken from a legal document and a change from singular to
plural in a legal context can potentially be confusing and
misleading.

(2) Get student to correct: in this technique the teacher helps
the student to correct himself or herself, usually by providing
some clues. “Students learn more effectively if they are guided
in such a way that they eventually correct themselves rather
than if they are given the correct version of something straight
away” (Gower et al. 1995: 165). There are only three instances
in the data, where teachers get students to correct their own
errors. Consider the example below, in which a student
erroneously translated the idiomatic expression ‘to remains
prisoners of their own anger’ by applying literal translation,
which resulted in a binary translation error. The teacher got the
student to correct herself by giving the clue that, based on the
context, there is no ‘prisoner’ per se and expression is rather
idiomatic which cannot be rendered literally.

Example 3:

ST: The first group remains prisoners of their own anger and
bitterness.

Student error: Ol Al Fls g )8 Ol 5l Sy (edSay 5 R
Student correction: .ohls G458 5 e ) 58 Jined (Lo died pdSay 5 K

(3) Asking other student(s) to correct: This is a possible
technique when a student makes an error and the teacher does
not want to correct the error straightway. As long as the teacher
has established a tone of mutual cooperation in class, he/she can
ask other students to offer correction. Consider the following
example, in which a student translated o 455s as
accommodation, which is not quite accurate. The teacher asked
other students for a more appropriate translation, and another
student suggested real estate, which is a one-to-one counterpart
of Kurdish e_sssila,

Example 4:

ST: o8 (g0 s sila 5 ASaul a0 3 2008 (s (8 sty st
Student error: ...because the 2008 crisis affected financial
markets and accommodation.

Student correction: ...because the 2008 crisis affected
financial markets and real estate.

Likewise, when a student mistakenly translated (S48 5xin
=il as security funds, the teacher sought correction from other
students. Immediately a student volunteered and accurately
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translated the phrase as insurance funds, as demonstrated
below:

Example 5:

ST: i lalle 550 (oo sbe 4l (ASea iy iy (S8 gais 4] i,
08 s srla s 0 (Y

Student error: Some security funds predict that five European

countries will go bankrupt within two years...

Student correction: Some insurance funds predict that five

European countries will go bankrupt within two years...

(4) Offer correction with feedback: teacher correction can be
more effective when feedback is offered and students’ attention
is drawn to the error in question. However, it is crucial that
students are not interrupted in mid-sentence but allowed to
complete the message they want to deliver. In nearly one-fourth
of occurrences the teachers corrected students and offered
feedback, as in the two examples below:

Example 6:
ST: The claimant must let the court know before the eviction is
due to take place.
Student error: o545 Uy il 51 Bl iy SISV sy o3y
L ySiadaia aSaia Sla
Teacher correction: (e s ik o il a8 Kaly JISVISL: 4ty o3
L Siadaia aSaia Sla

Here, the teacher not only offered correction, but also
provided feedback, saying “do not use literal translation in this
particular case, because ‘to let... know’ is an idiom, which
means » s+ ,S )38 [to inform]”. In fact, some idioms can be
translated literally, which involves “the replacement of an SL
idiom by a TL idiom which has roughly the same meaning and
linguistic form” (Rasul 2018: 124). However, as Baker (2018:
71) states, “this kind of match can only occasionally be
achieved”. In the majority of cases, “the real danger comes in
translating an idiom literally, since the result will usually be
nonsense on the receptor language™ (Larson 1998: 126).

Example 7:
ST: Spousal Abuse: physical, sexual, or psychological
violence...
Studenterror: 5 Shu 5 Aluds (650520 58 1 g A sld SaLA
99003
Teacher correction: 5 i (5 5850 55 1o ye ol (5 30 90 o5
ceus? 95 00Y 5 (S

When the teachers asked students to translate the legal term
spousal abuse in the example above, a student volunteered and
translated it as 245 Saba [spousal infidelity], which is a
binary translation error. The teacher rejected the translation and
explained the meaning of each of the two words in a bid to offer
his own translation, saying ‘“No, abuse is a kind of violence and
spousal refers to partners, i.e. husband and wife. Therefore,
spousal abuse can be translated as 45 35555 [spousal
violence]”. Since Kurdish does not have a ready equivalent to
the term abuse, it is normally translated by generalization as
s5dsus [violence].
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(5) Offer correction without feedback: this is a quick and
timesaving technique of responding to student errors, however
it does not have a long-lasting effect. With 17 occurrences
(33%), offering correction without feedback is by far the most
frequent technique implemented by the teachers. This might be
ascribed to the inherent nature of online teaching, in which
“feedback to students can be a lengthy and challenging process”
(Lewis and Abdul-Hamid 2006: 91). Below are two instances
in which the teachers offered correction without further
elaboration:

Example 8:

ST: S (A e st s ) e IS 8 Adied 5 (Seala 5 )55

Student error: ...the economy will decline which results in a
rise in the price of facilities.

Teacher correction: ...the economy will decline which results
in a rise in the price of goods.

Here, the teacher could foster the correction by explaining
the difference between facilities and goods - while the former
refers to services or amenities, the latter refers to merchandise
Or possessions.

Example 9:
ST: Cybertheft: the act of using an online service... to steal
someone else’s property...
Student error: .35 Sa) ) St 3 s IS4y 1 il ) (3
A ledS (S ) 5
S5 S i Sy 1 5 Sl s 5
AS (LS (S D B L oy

Teacher correction:

(6) Ignore: there are 8 occurrences of student errors (16%)
where the teachers simply chose not to respond to students’
errors. The danger of ignoring students’ errors is that they do
not even know they have made a mistake, and they are likely to
repeat the same mistake(s) feeling that what they produce is
correct. The teacher did not correct or respond to a student when
she rendered cybertheft as ¢SS [hacking], in the example
below. This is a non-binary error because, albeit the two
concepts are not quite the same, they have the common
semantic relation of being a crime committed electronically.

Example 10:

ST: Cybertheft: the act of using an online service... to steal

someone else’s property...

Student error: O3 (Sl 5 e A e iS4y 100 SSla
A8 FlaS (A8 s 5

Back translation: [Hacking: the act of using an online

service... to steal someone else’s property...]

A more serious error that was ignored by the teacher occurred
in the example below, in which a student erroneously translated
e sl SLSI as a downfall in the global economy. This
is a binary error because there is no common semantic
relationship between the two terms ¢Sk [incline] and
downfall.

Example 11:

ST: S Chiles (5 )5 58 (SIS iy (55 580 (S ey,
Student error: ...economic experts have predicted a downfall
in the global economy.
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C. Focus of Correction/Responding

In the majority of cases (37 occurrences out of 51), the teachers
focused on meaning when responding to errors. There are six
cases where the teachers focused on form. There are also eight
cases that are ignored by the teachers. As far as the meaning is
concerned, the teachers rejected 22 errors and accepted 15 ones,
but also offered correction or improvement one way or another.
Binary errors are by and large the ones that teachers rejected,
and either corrected them themselves or got students to correct
them. On the other hand, non-binary errors are by and large the
ones that the teachers accepted and offered correction only to
improve on the translation.

16%
m Focus on form (6)

m Focus on meaning (37)

Errors ignored (8)

Fig. 2. Focus of teacher’s respond to errors

(1) Focus on form: this refers to grammatical and structural
aspects of language, which cannot be ignored in language
learning as well as translation training classes. “It is now fully
accepted that an appropriate amount of class time should be
devoted to grammar” (Thompson 1996: 10). Overall, there are
six cases in the data (16%), where the teacher focused on form.
In the following example, a student translated the utterance
appropriately but made an error in grammar. The teacher
detected the error and responded by mirroring back with correct
grammar.

Example 12:

ST: S A o s ) A IS 38 Adied 5 8Sealy 555
Student error: ...the economy will decline which results in a
rise in the price of product.

Teacher correction: ...the economy will decline which results
in a rise in the price of products.

On another occasion, the teacher responded to a grammatical
mistake (the example below) by mirroring back with correction.
The teacher also explained that the word <= £ is an adjective
that should be replaced by the adjective form - significant.

Example 13:

ST: .53 B allindiy oy 3a ot

Student error: Such predictions are significance...
Teacher correction: Such predictions are significant. ..

(2) Focus on meaning: this refers to the semantic aspect of the
utterance as opposite to its formal structure. In the data, the
teachers largely focused on meaning in their responses to errors
(72% of all occurrences). Most of the examples discussed above
are instances of meaning-based error responding. To further
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explain the point, consider the example below, which is an
instance of non-binary error.

Example 14:
ST: The claimant must let the court know before the eviction is

APPENDIX 1

87

Student Translation Errors and Teacher’s Corrections

Findings in Lesson 1

due to take place. ) - Teacher
Student error: o sty il 3 Kol iy JISYISk Aty 5y No. | ST (English) (Izvul ; dizﬂgor response/
A Siadaia 4Saia S correction
Teacher correction:  (seal s (i o sl A8 Baly SV a5y If you can pay off | iS <l sies 45 | (3 S il gio 845
Al Sl 50 S any arrears, s (5o 9aSAlS | gl (5 gaSalas
contact the |43 45 (s sy oy | 43 4S5 (50 5y «apy

The instance occurs in a legal document. As can be seen, the : imrcr:;‘a?;‘glty'you ﬁéf jfl ﬁjfj jﬁl
translation is not a serious error and t_he tgacher accepted it get this [eviction] | i cs Sl | s S IAEL
However, feeling that the reference of time is a key element in notice 1o Aos o
the legal document and is missing in the translation, the teacher M ' : : :

' ake sure that . d d
highlighted the point and suggested an alternative translation , | you geta receipt Sud s ;‘-—“XJ Liges ;‘-—“h
ici i AR U Sed oy [ AR S0 Cu e oy
that explicitly states the time reference. for 3% pr):;/lzr;ents CaedAS A S | uenes 4 dhag <
...tthle tc%ﬁimantt Ao SIS Ay gy | 4 )LS\JLSM’ A_L‘:u e
CONCLUSION 2 “IEUS W gl Bl cuilig o AN A& Kala

. .. . . know before the T = e
It is worth praising that the teachers did not interrupt students " eviction is due to «Sma?? 2 iy wszi‘;& g=1
in mid-sentence, but allowed them to finish what they wanted S take place. AR ' .
to share. The teachers have used an array of error responding 3 Spousal Abuse: | s SOLA | si Aega gs 3i
techniques, including students’ involvement and offering their % 4 physical, sexual, J"sj i sz-ﬁ;;-'uﬁ ':'E' - 55_}0&)3

. . . . © A 5 (i (5 5
own corrections (with or without feedback). It can be claimed | or S?g/fef:l‘)c':g'ca' I TED | |
that the teachers have been successful in as much as they have —
not interrupted students straightway and they have responded to ...he was trying to Iond ga wjjjm
the vast majority of translation errors (84%) occurred in the 5 | getcustody of &wﬂfw oty fonSallsie
chosen online classes. Moreover, teachers’ offering of valuable their child. AT Sy e
feedback in nearly one-fourth of occurrences has also Contact 5 5 (5 5o
contributed to the effectiveness of the errors responding process Monday to Friday | s Udsedd 550 | (s U daedd 550
in the online classes. 6 | between the hours 4‘1:; )\M}‘S u\‘j:‘d w"l:; )\M}‘S uk:«i

. . N o O 3 3 O\ 3 3

Nevertheless, the large number of instances (one-third of ofloog..losoae;;n ‘5—) )jf e d—@bi@* g
occurrences) that the teachers responded by offering correction = LS =

. . . . . Cybertheft: the act| e b)) (i3 S (6 3
without feedback can be rightly criticized. Moreover, ignoring o%/using an online il S ;@J&g
a considerable number of meaning-related errors (16%) will not 7 | service... to steal | S4u,l 5 Sae3a S5 Ko a
lead to a desired outcome as students do not realize they have someone else’s | )0 3..oPhE | w) R
made a mistake in the first place, let alone correct it. property... A5 TS 35| L aS0 S i

i i > ...the clai . ]

Finally, it can be_concluded_that students errors can be mustt IZ tctﬁlerr::?)rlljtrt Ao SV gy | 4SSV 4
responded to in online translation classes as effectively as know before the | >SSSREE RS |6 adly 8L Kol
traditional classes, provided the teacher chooses the right time 8 eviction is due to |54 SHga go ity | 59 Sl SIS i
to respond and the right technique(s) of responding. It is crucial take place. S Seiadaia A8 i
for any would-be translation teachers and trainers not to - el
interrupt students in mid-sentence. First and foremost, teachers 9 “‘h:t"c"j:tgg'”gfto -1541: f“ﬂjm anore
are expected to get individual students to correct their errors, © gtheir chil)éi R g
because students learn more effectively when they correct their = ovberarime |7 WS 5 | 0 e g
errors themselves. If this does not work, teachers can ask other > | 10lc _\;tt dl ¢ ) gy Al g5 | (5 siddy (oAl
students to correct errors made by individual students, provided S g;;]:frso?]?gm BUY v alasas g s | pladas 33 ikt
that the teacher has already established a sense of cooperation 5 T BRCSL LG
in the class. As a last resort, teachers can provide their own (z% Cybercrime: Lsmbhﬂ%ﬂ&
corrections only when students struggle to come up with a 11 |Crimes committed | i35k o3l i Ignore
correct answer electronically... (OB alaidh

. 12 | Alawsuitor |4l eli)iS o sl adoli IS Gl dlinas
action in a court... .Kal .Kal
...whose oolajas, oajas, .
13 | telephone number AR) paSai gl | ja&as) (saSas gaalas

(if available) is
01484 221000

A (s Gl ya

Auhy p (Cabh Cuwed ya

SYEAEYYY e Al

YEAEYYY e Al
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Embezzlement: € T e 10 a4y 4l Y5 | bankrupt within | bankrupt within
The illegal ‘Z{m = Q%u Al (50 Al S UM TS two years. .. two years...
HEREA 9O et
14 | transfer of money | * =" % 2% = selisa 5oty
or property for ;u": - ; 3 | Sl s ...five European
personal use... | < 27| Ll e A countries will go | ...five European
1lu 553 5ok 4l. | bankrupt within | countries will go
adle syt 5z two years,in | bankrupt within
Findings in Lesson 2 12 | 4 4 5w zss | return, Chinese |two years, in turn,
SOR sl ) and Indian Chinese and
. T with error Teacher AS 4848 s [ economies will Indiar) economies
No. | ST (Kurdish) (English) response/ grow. will grow.
correction
ks i ...economic ...economic 1 i) Predictiqn of_g_lopalPrgdictipn of_ g_lqbal
sl s exp_erts have e>_<perts have_ 13 petme s T d" ~ ™| economic crisis in | financial crisis in
1 e e : ”;}1‘ predicted aget |predicted a decline 2020 2020
& _;'}p 55 — |down in the global| in the global 6ol Sz | economic experts...economic experts
economy: economy. 14 (SUESI i have predi_cted a | have predipted a
5 i s ...€CONomic Ol 5550 decrease in the | downturn in the
LSl s exper_ts have L9538 global economy. | global economy.
L v Y predicted a Ignored 15 | s oo 4 Buch predictions aresuch predictions are
ﬁs)—. downfall in the USES significance... significant. ..
' global economy. 16 | e & s < | General Global Gross Global
o s ...accordmg_ I_y the ...becaus_e _the Olea ) Sum Product
5 ) 3 2008 ol 2008 crisis 2008 crisis 17 | s s | Total Global Gross Global
31, ssila 5 cfSawl affected financial | affected financial e Product Product
e markets and real | markets and real _ Trade /treid/ war
SR G estate. estate. Olsi (8 ) 5b s AS| Trade /trad/ war Setween the US anc
because the e (e 18| Woewsce petweenthe USand'o. oo d
oo st [T - 2008 crisis 2533 8wy | China has begun. y
o 3 2008 2008 crisis TISIS begun.
4 |, 20 i | affected financial | affected financial 05, s 45| Businesswar [Trade war between
R marketsand | markets and real 19 | S 50is petween the US and the US and China
estate. estate. 2553 Shiiues | China has begun. [has already begun.
= A W8 6 S | General Global 0 . ...the economy ...the economy
° g Sum 'gnored 3 =838 S035 | il decline which | will decline which
2008 i i 2. ...the 2008 crisis _,.,the 200_8 cris,_is " 20 @ jis ;:_.U;J.) results in_a rise in | results in_a rise in
o | 6| oisa ubh ) copcluded included financial 5 i< the price of the price of
§ ﬂd X fu;,sl; financial markets | markets and real g — product. products.
5 : j and real estate. estate. > RN ...because the ...because the
P ) The 2020 crisis | The 2020 crisis s u‘){d 2008‘;@ 2008 crisis 2008 crisis
g 7 2020 A S8 43| will resultinan | will result in an 2|21 Uu”is PEOREE affected financial | affected financial
m cgeiSeald (5 g i I economic economic S —b,u f markets and markets and real
inflation... incline. .. z ' accommodation. estate.
e w.iil.tclil:c(leicnoen\(/)vﬁi}t/:h cod 5 CETTILY 4528 IS Sud e The crisis affected h;’\?eeacnr Is;?e%n
4 s \S A Aliey . . |will decline which 9O Ay Aw | thepriceofoil, | = — - - .
8 e . . |resultsinarise in L 22 | 45 5 S48 o 53 | stock markets and the price of oil,
ST ISP the price of result§ inarise in o dsSh e stock markets and
s faciliti the price of goods. 4 ¥ 30 sl 2| even the value of
acilities. i3 A e the US dollar even the value of
...the crisis will o ' the US dollar.
4843 am o s, the crisis will first appear in the ...ﬁve_Euro_pean ...ﬁve_Euro_pean
05,55 5Ky 43Dy 5 4l flrst appear in the US and then 1l 50 weskedl. | cOUNtries W|_II go | countries W|_II go
9 [4Sea o o g8y yetd S US including most| COYers most of the 4o Lys st s | bankrupt within | bankrupt within
R30I 5 0—gf the world world. 23 | 4wl Al 50nzss | two years, in two years, in turn,
2t Ros (s ' 5O 2ol lady ) return, Chinese and|  Chinese and
0rS 43 s | Indian economy | Indian economy
Some Some insurance will incn'aas.e. vyill grow.
(NS4 i 4l Gliiay | confirmations funds predict that 4 S Hlals iy The statistics  [The figures suggest
ASes ndity Ay | predict that five “Hive E 24 72.5 o33 e 1Sa 5+ |suggest the US hasthe US has recordec
10 | 1afls 50 ostadd European conlrftri:sr(\)/\?ﬁ?no S5l 54 recorded 2.5% | 2.5% economic
e by Y5 | countries will go bankruot wi th?n 25595 )kE  economic growth. .. growth...
W ORESS bankrupt within WO pears ...the growth is | ...the growth is
two years... years. .. 34 asan Sase | due to increased | due to increased
4EaE nr 4t el s Some security | Some insurance 4 AR S35 consumption consumption
11 ji?#md E funds predict that | funds predict that 25 G Afd 5 A IS _expenditure and _expenditure and
ol _\Sc St five European five European A 503 S g lncre_ase_d _m of | increased supply
&= TS ST countries will go | countries will go liquidity... of liquidity...
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Findings in Lesson 3

TT with error Teacher
No. | ST (English) (Kurdish) respon_s.e/
correction

With time, and the S By S g S 4

help of friends, he
decided that his

A A e el
dAA St aS |y 55)\.)_)4

A ATl Rl
Jaa aslias a d")l-‘..)-.'

hell of pain and
anger.

APPENDIX 2
Online Class Observation: Responding to Errors (Lesson 1)

into a personal

L)

apsi bl p

! mgﬂ;yh?g mgev\t,grk GlSea 84S (b5 5 | @lSea JSaS L3 3| Title of lesson 1: Practical Legal Translation (English into
was to let go of Al adliia )y s Al | dastia s s e | Kurdish)
the anger. .. e e St Main aim(s) of lesson: (1) to train students on translating legal
With time. and the texts, specifically focusing on legal terminology; and (2) to
help of friends, he el 4: 5 S Je&al introduce students to a set of common English legal and
decided that his | by s SSi)sla criminological terms along with their Kurdish translation.
2 | onlychanceto [ch) 5 Jasastiashy lanored
make his life WOrk | s sl iss S 45 J 1. Types of correction
Wwas t0 let g of the| ... 4 it Jl Put a tick (v') in the relevant boxes below every time you hear
__Aneer... the teacher use the following correction techniques.
With time, and the 2@ o =
help of friends, he | -~ S8 o
decided that His S L_f'lséuu el Type Occurrence | Total
3 | only chance to As‘\:ﬁ_:d”hi Ignored Interrupt student 0 0
- — (Iels S s
make his life work s At i) s S S | Delay to end of student utterance | vv'vvVVV 14
was to let go of 5 mﬁé 4 § (end of translation unit) NANNNNN,
the anger... T —
o let go of the Delay to end of activity 0 0
g 4 anger, and e 34l s, Ignored Mirror with correction 0 0
= somehow forgive | . 5 4Ss jLl o5 4 Get student to correct v 1
()
> the offender. Asking other student(s) to v 1
< The first group ¢ . ¢ = correct
£ : ; A s B | A Sy (5 S =] - -
@ | g [LeMAINS PASONENS | i7" "7 i1 Sy [ oA g cam g 35 cohumd T | Offer correction with feedback IV 5
of their own anger | 225 S F == (SR st m s —
OLIheIr own anger chhal olda Offer correction without SIS 5
and bltternes_s. = . —‘ feedback
ATter any major | vl g Je el Ignore vV 2
6 loss, there is s o) € <0 o) & STlXied
always a a ai, < ’ (SAAL § ) Adaeds . .
mourning process.| —EA A0 A A s Juedd 2. Focus of corre_ctlon/respondlng _
After any major a o YRS Note down the kind of response that the teacher gives to any
7 loss, there is 7 ‘5" o) AR LSt student errors as to whether the teacher focuses
always a Ljf‘sfs“ e SAr g Adiedn on form or meaning (you may need to mark more than one box
mourning process.| = i AAD 4l for a response).
But ultimately, the ) sl S 4 Ve Type Occurrence | Total
question is i3S 4 ey oL e
FLIg g w £ Correct overtly vV 2
8 whether the St S ey s ‘4\3.‘&»;45 3 = Correct covertl
experience makes | (SiwS 4y clSiosaS | =—=m T L c y 0 0
TR X iads o
you harder or Sl o 3yl o Q\_‘Ji:s . = —— -
. ) 0.
softer. E— 52 Neasasel IS 6
But ultimately, the| | .. i 5 € ) Y 2 'c (binary errors)
ST i< o Y4y daglisS 4l oV 88 Accept meaning SIS 4
Whether the | 7= 8o 4Se b 48 b L E (non-binary errors)
9 experience makes | . u‘f fh’yﬂ all o ’M—hb 4’?’”’“ » Ignore N4 2
you harderor | % 22 ol | Do s
softer LAY Ok Y ol CilSes
...to let go of the
10 anger, and e 34l s Ignored APPENDIX 3
£ somehow forgive | . 3 4% Ll 54l Online Class Observation: Responding to Errors (Lesson 2)
g the offender. .
i | . . . .
e Aﬁi;ﬁgjg SEL) A e , ?g& f‘ii“ Title of lesson 2: Practical Translation of Economic Texts
gln always a lied Adgen o) 28 —J—"’('“—J, s (Kurdish into English)
o e : : . . .
< mourning process. A AAs A Main aim(s) of lesson: to train students on translating
> The tragedy saw | ¥ sa 3l i st | saile sagul i s | BCONOMICS  texs, specifically focusing on economic
12 Sandy descend | b oL 4agails o il S LAl i termlnology.
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1. Types of correction
Put a tick (V) in the relevant boxes below every time you hear
the teacher use the following correction techniques.

Type Occurrence Total
Interrupt student 0 0
Delay to end of student MAAAAAS
c
2 utterance (end of MAAAAAY 25
= translation unit) VIS
VIS
Delay to end of activity 0 0
Mirror with correction vV 2
Get student to correct v 1
Asking other student(s) to
. correct VIV 5
=] Offer correction with
T feedback VIV 5
Offer correction without VIS 10
feedback VY
Ignore v 2

2. Focus of correction/responding

Note down the kind of response that the teacher gives to any
student errors as to whether the teacher focuses

on form or meaning (you may need to mark more than one box
for a response).

Type Occurrence Total
S e Correct overtly VvV 3
3 5|  Correct covertly v 1
& | (mirroring back)

Reject meaning VIS 10
S g (binary errors) NN
wn ‘=
§ g Accept meaning VI 9
L (non-binary errors) NN

Ignore vV 2

APPENDIX 4

Online Class Observation: Responding to Errors (Lesson 3)

Title of lesson 3: Practical Translation of a General Text
(English into Kurdish)

Main aim(s) of lesson: to train students on translating general
texts to produce a natural-sounding translation.

1. Types of correction
Put a tick (v) in the relevant boxes below every time you hear
the teacher use the following correction techniques.

Journal of University of Human Development (JUHD)

Type Occurrence Total
Interrupt student 0 0
c Delay to end of student
& . VIS
< utterance (end of translation 12
< ( unit) VIS
Delay to end of activity 0 0
Mirror with correction 0 0
Get student to correct v 1
Asking other student(s) to
% correct VY 3
T | Offer correction with feedback Vv 2
Offer correction without
feedback vV 2
Ignore e 4

2. Focus of correction/responding

Note down the kind of response that the teacher gives to any
student errors as to whether the teacher focuses

on form or meaning (you may need to mark more than one box
for a response).

Lz Occurrence | Total

5 e Correct overtly 0 0
[%2]
§ § Correct covertly 0 0
LL

Reject meaning
52 (binary errors) VIVAIIS 6
§ g A t i
o 2 ccept meaning
L E (non-binary errors) vV 2

Ignore VA 4
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