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Abstract— This paper elaborates the notion of politeness as a
pragmatic concept and attempts to find answers regarding the
strategies followed to achieve a polite act within a course of
communication. Both the speaker and the hearer tend to act
politely (in accordance to their beliefs regarding a polite act) and
expect to be treated alike. However, the type of politeness
considered in this paper is different from that of a culture-based
concept.

Pragmatic Politeness consists of following a number of
principles and maxims in accordance to a particular context. Both
types of the concepts are connected to the notion of ‘face’ which
refers to the image that both the speaker and hearer desire to save,
whenever they are intercommunicating. The face saving of
interlocutors requires the adaptation of Leech’s Politeness
principle and maxims. This paper examines both ‘direct’ and
‘indirect’ strategies to approach politeness in Donald Trump’s
political intercommunications verify or nullify common claims
that politeness is achieved throughout indirect methods. The paper
hypothesizes that both strategies are applicable to fulfill a
communicative polite behavior on the basis of proper context..

Index Terms— Pragmatics, Politeness,
Indirectness, Donald Trump.

Speech  Acts,

I. INTRODUCTION

The notion of Politeness has two different dimensions; the
commonly known is the cultural/social one, while the less
noticed is the scientific/pragmatic one. This research paper
sheds light on the latter with reference to Leech’s politeness
principle (1983). It is a matter of confusion though, to
differentiate between the scientific and cultural politeness since
their goals are similar and the strategies are somehow alike. The
paper isan effort to provide sufficient answers to the question
regarding the strategies adapted to obtain politeness in
communication. The paper highlights indirectness as the mostly
agreed upon approach to politeness, and tries to prove whether
or not such a claim is reliable with the evidence of12 randomly
selected samples from the intercommunication between Donald
J. Trump, the former US president and the press.

The adaptation of politeness strategies varies by virtue of
culture, power, weight of the imposition, social distance, age,
sex, intimacy, group membership, and kinship. Such strategies
are not interpreted equally across cultural and ethnic
boundaries.

The different application of those strategies sometimes cause
problems among the speakers of one language and/or others of
a second language, since misunderstanding occurs often among
speakers of one language and the same is expected to happen
for those who do not share the same cultural and social
background, because the politeness strategies of the speaker’s
mother tongue may differ from the second or primary language
that he/she acquires. For example, one of the questions to be
asked is: Does the culture defer to the addressee’s desires and
opinions in a direct manner? In America, the answer is “yes.” If
a guest refuses the offer of more food, for instance, his/her
refusal is accepted at face value and the offer is not repeated. In
Poland and India, however, the guest would be encouraged to
eat some more and the host will practically insist that s/he does
so. It does not mean that the Polish and Indian cultures do not
defer to the wishes of the guests; it simply means that a refusal
of an offer for food or drink is not to be accepted readily.
(Kachru and Smith 2008, p.49 ) (LoCastro 2012, p.142)

1. COMMUNICATION AND
POLITICAL DISCOURSE

Communication is a social behavior in which two or more
individuals get to exchange ideas, thoughts, and express
feelings and emotions. Technically, the process is encoding a
message by the speaker and, decoding it by the hearer
throughout a cognitive system. A successful communication is
due to the assumption of a shared background knowledge
concerning the discussed topic between the communicators,
i.e., the communicators tend to have harmony assuming that the
communication runs in accordance to specific form and
regulation. This assumption comes to an end until it proves the
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contrary in case of misunderstanding or misleading.

The first assumption two interlocutors have when
communicating is to have their face protected from being
threatened in terms of protecting their public image. Due to its
internationality, where most speakers of different languages
around the world are aware of, indirectness is the common
choice they make when the speakers prefer to deliver an
unsolicited note to the listeners in the shape of an implicature.
The implicature is often interpreted by the hearer by forming an
inference.

Other different factors urging the employment of indirect
speech acts in communication would be vocabulary
insufficiency, performance error, avoiding the embarrassing
and taboo topics, in addition to temporary psychological states
of the speaker, such as stress, nervousness, fear and excitement.
However, the indirectness of this type is apparently,
unintentional.

Aiming at obtaining social and communicative advantages,
for instance, speaker’s wish for his/her language to be
fascinating, desire to increase the force of the message, and
competing goals are the primary possibilities for the speaker’s
choice of being indirect. Individuals utilize their power, social
distance and the concept of right and obligation in the
community to imply indirectness. Nevertheless, the main
reason triggering indirectness is politeness.

According to (Cook 2003, p.61), political discourse is great
and the greater the discourse, the greater the scope for
disagreement. This greatness is due to the subtle ways of using
language to influence and mislead. This disagreement is
intriguing. Accordingly, there is a need to understand and
combat such language uses, a need to uncover their interwoven
texture and rhetorical strategies, augmentative appeals, and
other augmentative tactics. These crafted strategies seek to
captivate our contemplation, win our patronage, and change our
demeanor. (Cited in the Pragmatics of Cogent Argumentation
in British and American Political Debates Al-Juwaid 2019,
p.45)

In a prime ministerial or presidential context, an argument is
a way of enacting character, of demonstrating the ability to lead,
and because political debates call for arguments, they are
opportunities to enact a prime ministerial or a presidential
image (Hinck 1993, p. 6). By responding to the substantive
demands of a question or an opposing argument, a candidate
shows that he or she has the intelligence to argue to defend his
or her image, i.e. a candidate demonstrates an ability to defend
against symbolic attacks. Worded differently, such context
includes disputes that need to be resolved. As the language used
in such a context is highly institutionalized in the sense that it
is well crafted not only to attract the attention of the audience
but also to convince them of the standpoints presented, this
study scrutinizes what makes such a language cogent.
Moreover, prime ministerial or presidential debates, as an
example of highly eristic context, among others, present a
picturesque example where all these issues can be applied.
(ibid. p.46).

Journal of University of Human Development (JUHD)

I1l. PRAGMATICS

Pragmatics was first introduced as an independent field of
Linguistics, in (1938) by Charles W. Morris. He addressed it as:

“The signs of the relations of signs to their
interpreters. [....] since most, if not all, signs have as
their interpreters living organisms, it is a sufficiently
accurate characterization of Pragmatics to say that it
deals with the biotic aspects of semiosis, that is, with
all the psychological, biological and sociological
phenomena which occur in the functioning of signs.’
(1938, cited in Verschueren 1999, p.6)

bl

Yule (1996, p.3) suggests four areas that he believes
pragmatics is concerned with. The first is the “study of
speaker’s meaning”. This suggests that pragmatics is about
analyzing what the speakers mean by their utterances rather
than the meaning of words and phrases alone. The second
domain of pragmatic interest for Yule is studying “contextual
meaning”, i.e., the speaker’s arrangement of his/her utterances
in regards to whom, where, when and under which
circumstances does the communication take place. The study of
how more is communicated than what is literally stated is the
third field of pragmatic study, according to Yule. He suggests
that pragmatics is the study of invisible meaning in terms of
exploring what is unsaid through inference formation by the
hearer. Finally, Yule links the speaker’s choice to the notion of
distance. He proposes that social, physical, and conceptual
closeness effects the expressions collaborated by the speaker,
due to the shared experiences, i.e, the distance between the two
parties imposes on the speaker the amount of data he/she desires
to mention.

Disputing the thought that pragmatics is not an addition to
Linguistic Theory, Verschueren (1999, pp. 6-7) suggests a
different perspective. He believes that, the absence of a notable
component to be analyzed upon and/or, any inadequacy to
interdisciplinary fields of linguistics due to the lack of a linking
object to which language is studied does not make Pragmatics
any less dominant field of Linguistics. (Phonetics, Phonology,
Morphology, Syntax and Semantics) for instance, each has its
own unit to be analyzed upon such as; (phones, phonemes,
morphemes...) respectively. The same is for the
interdisciplinary fields of Linguistics such as; (Sociolinguistics,
Psycholinguistics, and Neurolinguistics) where they each have
an object linking them to language studies, where each one is
concerned with the study of language and (Society, Psychology
and the brain) respectively. However, for Yule Pragmatics is
concerned with a full complexity of linguistic behavior in terms
of society, culture and cognition. Therefore, he defines it in
terms of them all as “a general cognitive, social and cultural
perspective on linguistic phenomena in relation to their usage
in forms of behavior.”

In addition to defining Pragmatics as one component of
human language study and a branch of linguistics, Chapman
(2011, p.1) consents to Verschueren’s belief and studies the
field from a multi-dimensional concept. He points out,
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“concepts, theories and approaches developed within
Pragmatics, are being used by those working in many other
areas: both in other branches of linguistics, such as
sociolinguistics, stylistics and psycholinguistics, and in
different disciplines, such as artificial intelligence, clinical
psychology and even Law.”

Furthermore, he explains Pragmatics in three terms. An
‘informal term’, that is, what people mean rather than what they
say. Then, ‘more precise definition’ regarding Pragmatics as
meaning in use rather than that of literal meaning. Finally, a
technical meaning that concerns studying meaning minus truth
condition.

The notion of viewing Pragmatics from the language user’s
perspective is shared between Crystal (2003, p.364) and
LoCastro (2012, p.39). Crystal suggests that, in modern
linguistics, pragmatics has to be applied to the study of
language from the user’s point of view. The linguistic choices
the speaker makes in social interactions, and the impact those
choices have on other communicators, must be considered.
LoCastro, however, believes that, despite being a cognitive
process, pragmatics is a social and cultural perspective of
linguistic phenomena in relation to their usage in the form of
behavior. As a result, through the inference-formation process,
the listener infers the speaker’s intended meaning, which leads
to the assumption that Pragmatics is essentially the study of the
extra meaning or that type of implied meaning which has not
been explicitly stated in the utterance i.e. it is the study of
whatever the speaker has in his mind and wishes to convey.

Emphasizing the significance of Pragmatics in Linguistics,
Taguchi (2019, p.1) discusses the role of Pragmatics in second
language learning. She highlights the fact that learning a second
language is not restricted to its grammar and vocabulary but the
appropriateness of manifesting one’s ideas and intentions in a
way that fits the current circumstances and cooperates with the
situation, plays a great part of becoming a competent second
language speaker.

Although Levinson (1983, pp.7-9) suggested his preference
to limit Pragmatics definition to principles of language usage
only in terms of performance, without any reference to
linguistic structures, but realizing the fact that the term
pragmatics covers both context-dependent aspects of language
structure and principles of language usage, he then offered the
following definition: “the term pragmatics covers both context-
dependent aspects of language structure and principles of
language usage”. Additionally, Mahmood (2016: p. 128) points
out: “A quick look is enough to observe that context, as the
main tool or unit of studying pragmatics, goes more smoothly
with culture, mind, brain, etc., and not with phoneme,
morpheme and sentence.” Due to the fact that, both
“Pragmatics” and “Semantics” deal with meaning,
misconceptions might happen regarding their absolute
boundaries. Leech (1983, p.15) has suggested a clear distinction
between both fields. To him, Pragmatics, unlike semantics, is
concerned with meaning in relation to a speech situation,
whereas speech situation consists of addresser and addressee,
context, goal, illocutionary act and utterance.

15

In his 1983 Principles of Pragmatics book, Leech has made
it clear that he focuses on the type of pragmatics that studies
linguistic communication in terms of conversational principles
which have a rhetorical model. That is, effective use of
language in its most general sense into everyday
communication and only secondarily to the more prepared and
public uses of language. He also refers to the significance of
considering both pragmaliguistics that is language specific
studies and Sociopragmatic that is culture-based studies in
communication.

To sum it up, pragmatics answers why a particular behavior
is adopted in particular circumstances. It interrogates the
communicators’ ability of figuring out how to run a successful
conversation cooperatively and smoothly, and attempting to
find alternative meanings in case of having gaps in
communication, until they reach a desired outcome of the
conversation. It also studies the strategies used by interlocutors
to run a successful conversation.

IV. SPEECH ACT THEORY

The notion of speech act entails the fact that, through
speaking, a person accomplishes goals. Speakers choose ways
to express themselves, aiming at making the listeners fully
understand their intention to believe, accept or do what they
speak. (Bonvillain1993, p.101)

According to Verschueren (1999, p.22), speech acts form one
of the basic ingredients of pragmatics. It was first introduced by
John Austin as a reaction to the “Logical positivism” movement
that Austin calls “Descriptive Fallacy” (Chapman 2011, p.57).
According to logical positivism, the only truthful meaning of
language is that of logical analysis, in terms of truth and falsity,
whereas Austin verified his theory by dividing utterances
according to their function to label what is said, as “Constative”
and what is done, as ‘“Performative” in uttering specific
thoughts.

Chapman (2011, pp.56_57) treats speech acts as a part of
“Classical Pragmatics” for two reasons; being classical in the
sense of founding and originality, and representing the
establishment within the discipline by means of setting the
standards for the type of explanation, the framework for
analysis and in many cases the actual terminology used in
pragmatics. What he tries to imply is that the concept has not
changed ever since it was first released. Austin modified the
theory several times, aiming at improving his insights, as well
as some terminologies that he thought are of no more of use.
This could be evidence that the “speech act theory” is a dynamic
theory.

Austin uses the term “speech act” to refer to “an utterance
and the total situation in which the utterance is issued”. In the
present time, the term is used to mean the same as “illocutionary
act” which is essentially considered the focal point of the speech
act theory itself (Thomas 2013, p.51). Austin also mentions the
possibility of a solo speech act performing multiple meanings
just as it is the case for one word to express different speech
acts, such as, “He has been acting so funny”. Taking into
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consideration different contexts, this sentence might imply that
the person was simply funny, or he was acting in a strange way
(in terms of his ordinary personality), or he hasn’t been normal
(he appears to suffer health issues). The following illustrates the
idea of different expressions performing one speech act for
example where all the utterances imply the request of ‘close the
door’;

(1) Shut the door.
Could you shut the door?
Did you forget the door?
Put the wood in the hole!
Where you born in a barn?
What do big boys do when they come into a room?
(Thomas 2013, p.51)

Despite the fact that each of these terms “speech act,
illocutionary act, illocutionary force, pragmatic force” may
imply different theoretical positions, however, they are all used
to mean the same thing (ibid.).

A. Direct Speech Act

According to Yule (1996, pp.54-55), a direct speech act is
whenever a clear and direct relationship between the form and
the function exists in a sentence. i.e., when a declarative
sentence is intended to be informative (statement) for instance.
This means that the speaker has no intention to generate a
complicated message.

Crystal (2003, p.140), on the other hand, highlights the
speaker’s purpose in uttering the statement by means of getting
someone (usually the hearer) to do something for the speaker.
Black (2006: p.19) calls it a direct correlation between the
grammatical form of an utterance and its illocutionary force, i.e.
when there is a direct mapping between form and function of
the utterance.

(2)The world is his stage.
informative)

(Declarative, performing

B. Indirect Speech Act

Indirect speech act refers to the types of utterances where the
relationship between the form and function of the statement is
indirect. i.e. no clear link exists between what is said and what
is meant. It is the type of speech act where the speaker leaves
the hearer to work out the meaning s/he intends. (Black 2006,
p.19)

This is often a simple task for the addressee to accomplish,
by interpreting the meaning (the force of the utterance-
illocutionary act) via inference. (Dawn & Wichmann 2012,
p.41). The inference is based on shared knowledge between the
communicators.

The most common type of indirect speech act for Yule (1996,
p.56), however, is that of a request form. He believes that such
utterances have a demand for an action despite their direct
appeal for an answer, as in:

Journal of University of Human Development (JUHD)

(3) Can you hand me the pen?

The speaker is basically asking the hearer to perform an
action rather than asking about showing him/her certain
physical capability. The speaker is seemingly considering the
fact that despite the hearer’s capability to do the act, s’he might
refuse to perform it or is not simply interested in doing it for
any possible reason. Therefore, the speaker seeks his/her
request in a way to effectuate the hearer in addition to avoiding
any embarrassment to him/her. So, it can be stated that the
speaker respects the hearer’s freedom of action and tends to
show solidarity, not imposition.

Yule (1996, p.56) believes that to be polite is to be indirect
in expressing yourself. That might be the case but only if we
take a look at the context to understand why.

According to Saeed (2009, p.247), individuals in a set of
conversational participants are required to maintain a kind of
mutual self-interest that is maintaining self and other
interactor’s face. This claim harms both faces of the
interlocutors, since many verbal interactions appear as threats.
For example, advising, suggesting, requesting and ordering are
threats to other’s negative face, for the other’s freedom of
choice or autonomy has been violated. Then, to disapprove,
disagree, accuse and interrupt, threat, curse, causes harm to the
positive face, since the self-image has been destroyed. Again,
confessions and apologies make pose a threat to one’s own face.

Therefore, to Saeed (2009), indirect speech acts are among a
series of strategies that individuals tend to use in an attempt to
reduce the threats to both faces. For example, to request in an
indirect pattern, “Would you please turn off the TV?” instead of
a direct request ‘Turn off the TV.’ that Saeed refers to it as
‘negative politeness’ since it lessens the weight of a request on
the hearer’s face, whereas a positive politeness pattern reduces
the threat in a disagreement, interruption or disapproval, such
as; ‘I am afraid to say that you are wrong’ instead of a direct
state “You are wrong’.(ibid p. 247)

So, most people believe that the more indirect the utterance
is, the politer it would be, as Leech (1983, p.108) states, the
indirect statements tend to be politer because they increase
optionality for the hearer, whilst decreasing illocutionary force.

However, some criticize Leech for ignoring the fact that
indirectness can even be impolite. Therefore, context plays an
important role in the illustration of politeness. Just like his
contribution to sarcasm and banter, a contribution that has been
of particular use in the realms of impoliteness. He first defined
them in terms of irony as follows: ‘If you must cause offence,
at least do so in a way which doesn’t overtly conflict with the
PP, but allows the hearer to arrive at the offensive point of your
remark indirectly, by way of an implicature’. He later expands:
Apparently, then, the IP is dysfunctional: if the PP promotes a
bias towards comity rather than conflict in social relations, the
IP, by enabling us to bypass politeness, promotes the
‘antisocial’ use of language. We are ironic at someone’s
expense, scoring off others by politeness that is obviously
insincere, as a substitute for impoliteness. (ibid, pp.82, 142)

Both concepts of ‘politeness’ and ‘indirectness’ will be
analyzed in Trump’s intercommunication with the press, from
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a pragmatic standpoint, banning the social and cultural view.

Based on Leech (1983, p.104)’s assumption that different
kinds and degrees of politeness are called for in different
situations, the illocutionary forces are classified into four types,
in terms of their relation to social goals in gaining comity. One
may argue that, why would it be necessary to mention the social
dimension since the subject is covering the pragmatic
perception of the concept. It is simply because pragmatics is all
about context of communication which is a social behavior of
its own. One cannot tell whether the concept is successfully
applied, if it is not for the communication context.

1. Competitive: when the illocutionary and social goals
compete. In cases of ordering, asking, demanding, and
begging.

2. Convivial: when the illocutionary and social goals
coincide. For example, inviting, greeting, thanking, and
congratulating.

3. Collaborative: the illocutionary and social goals are
moderate. Such as asserting, reporting, announcing and,
instructing.

4. Conflictive: as the name suggests, both illocutionary and
social goals conflict. Namely threatening, accusing,
cursing and reprimanding. (ibid)

V. TRUMP’S MANIFESTATION OF POLITENESS AND
INDIRECTNESS IN HIS INTERCOMMUNICATION

A. Donald J. Trump

Trump is the 45th President of the United States, who defines
the American success story. A graduate from University of
Pennsylvania’s Wharton School of Finance, following his
father’s footsteps in the world of business. Trump had also
attempts to become an author as he has written more than
fourteen bestsellers, including, “The Art of the Deal”, the first
published book of him and it was considered a business classic.
(https://www.whitehouse.gov/people/donald-j-trump/)

Despite his success as a business man, he would approve on
setting his foot into the political domain. He eventually
managed to take part in the United States’ 2016 election
campaign as an independent figure whom some referred to as
“disruptor” and “outsider” who took advantage of the cozy
status of the government that serves allies not the messes
(Herbert, McCrisken and Wroe: 2019).
(https://www.whitehouse.gov/people/donald-j-trump/)

Similar to any public figure in the society, Trump has got his
own share of nation’s opinion split about him. For some, he was
excused and minded in any act he was involved in while, for
others who had an anti-Trump attitude against him, he was
obviously not satisfactory at any account.

So, for Gingrich (2017), the American historian and a close
friend of Trump family, it was astonishing that the elite media
and much of the political establishment refuse to try to
understand Donald Trump. According to Gingrich, Trump is
one of the most remarkable individuals to ever occupy the
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White House and his set of practical business experiences—and
his lack of traditional political-governmental experiences—has
made him a unique president not the otherwise. In addition to
that, Trump is the first person to be elected president without
first having served in public office or as a general in the
military.

Since he announced his bid for the presidency, Donald
Trump has been misunderstood, underestimated, and
misrepresented, Gingrich (2017) claims. And having known
this himself, Trump acted accordingly. He was well aware of
the fact that he was an outsider for the presidency campaign,
since he came forwards into the presidency campaign
independently with neither support from neither political party
nor having any political background himself.

Therefore, he has chosen to abandon all forms of ready
speeches and to talk with the crowd spontaneously, where the
pundits accused him of “rambling”. Yet, it was an act of
extraordinary message discipline according to Gingrich (2017).
Another change that he initiated was that of self-financing his
campaign as many thought that the candidates for the
presidency were only listening to the voices of whom they owe
their campaign. So, he intended to prove that he is people’s
president and will serve them all equally.

In the light of the probability that the political establishment
and the mainstream media, as Gingrich mentions, are working
on representing Trump in a negative way for no specific clear
reason so, (Gingrich 2017) instead, advices anyone who wants
to know the real Trump, must study his background and neglect
everything that comes from those mentioned previously.

Due to his wide experience in business management and
decision making and complete conscious of what he has got
himself involved in Gingrich (2017) argues that Trump came to
take charge of a nation prepared with needed equipment to face
any unexpected situation. As he is the man of tough times and
he has been to such circumstances in one way or another,
himself.

He is also a professional speaker who used to give speeches
to gatherings of over 10 thousand people regularly, and this
feature of him has served him in being unique in holding fruitful
communication with his people where everyone can feel that he
is talking to them each and everyone solely with total attention
and consideration. (ibid)

In his illustration, Leech had suggested a set of six maxims
to determine a polite act in a course of communication. He also
addressed them to be as a completion or addition and even
rescuer to Grice’s (1975) Cooperative Principle, by means of
that the Cooperative Principle would be weakened if its
apparent exceptions are not satisfactorily explained.

It is worth to mention that different societies view the
strategies to a polite act differently. Therefore, the application
of the Cooperative Principle might take the priority for some of
them, whereas others give the Politeness Principles more credit
over the CP and, eventually sacrifice one of the CP maxims for
the sake of reaching a polite goal. This usually happens in an
act of ‘irony’

The following examples are illustrations of Donald Trump’s
manifestation of strategies for a polite act in different occasions.
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A. Tact and Generosity Maxim

1. In one of the debates in 2016 between Donald Trump and
Hillary Clinton, the Democrat candidate for the United
States presidential election, a reporter asked both candidates
to say something nice about each other since in most of their
debates, they were verbally attacking each other. Trump’s
reply came as the following:

“|] consider her statement about my children to be a very
nice compliment. | don't know if it was meant to be a
compliment, but it is great. I'm very proud of my
children, and they've done a wonderful job and they've
been wonderful, wonderful kids. So | consider that a
compliment.” T will say this about Hillary: “She doesn't
quit, she doesn't give up, | respect that. | tell it like it is.
She's a fighter. | disagree with much of what she's
fighting for, | do disagree with her judgment in many
cases, but she does fight hard and she doesn't quit and

she doesn't give up.”
https://www.vanityfair.com/video/watch/hillary-clinton-and-donald-trump-
say-something-nice-about-each-other

In the beginning of his speech, Trump observes both Tact and
Generosity maxims. The reason for mentioning both maxims
together is that following one maxim leads to following of the
other accordingly. Therefore, Trump is being tactful and
generous giving credit to Hillary’s statement where she
describes his children. Even though he expresses his hesitation
to consider the statement a compliment, however, he soon
repeats his gratitude for such an act from Hillary.

Trump continues observing the generosity maxim by
highlighting the strength points of Hillary describing her as
someone who ‘does not give up’, and that ‘he respects that’
despite the fact that he is not in complete agreement with most
of her beliefs, yet, the statements positive sense weights more
than that of a negative one as he grants her his approval for
being a great fighter.

In addition, Trump’s statements are also directly related to
the point of discussion and far from being ambiguous. It
indicates complaints with CP maxims where he clearly and
truthfully expresses his thoughts by adopting short, yet
meaningful utterances. This feature also supports Leech’s
description of Collaborative act in speaking. (Leech 1983,
p.104)

In terms of the used speech acts, no implications were
noticed. His statements appeared to be spontaneous and
completely unprepared, since the question was unexpected for
both debaters, as they usually tend to highlight each other’s
social, political and sometimes psychological weaknesses, and
were hardly positive about each other. Nonetheless, he showed
respect for Hillary’s statements and performed the act of
politeness directly and firmly.
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2.Giving a speech to a crowd gathered in support of the United
States’ Law enforcement, Trump has addressed the crowd
as follows.

“.... I am honored to welcome, we call this a peaceful
protest, to the Whitehouse in support of the incredible
men and women of law enforcement and all the people
that work so well with us. And | have to tell you that our
Black Community, our Hispanic Community, thank you
very much”

The former US president starts his speech with a positive
polite act of greeting the crowd warmly and showing
appreciation for their attendance, as well as describing them
‘the peaceful protest’. He then continues his support addressing
the service specified in his country’s law enforcements, and
describes those administrations as ‘incredible men and women’.
This is considered showing politeness to the third party
according to Leech (1983, p131), where s/he might be a part of
the communication or an absent figure. The speaker tends to
show respect to him/her due to his/her respect to the listener.

Trump’s insistence to point out the terms ‘men and women’
(indicates not only his intention to show respect to the third
party as mentioned previously but also to reiterate his view
regarding equality between them and that he has appreciation
for women as men, which is something he was often accused of
not doing.

He then carries on his tactful speech by expressing gratitude
to the ‘Black and Hispanic communities’ which are two widely
spread communities in the United States in the country. The
initiation to irony and solidarity, and the sense of welcoming
that echoed in Trump’s speech imply a generous act of
politeness.

He delivered an indirect falsification for the claims of him
being racist and anti-Hispanic figure. His emphasis on the
Black and Hispanic community is the best evidence, especially
after the false killing of George Floyd, the African-American
individual, whose murdering led to the outbreak protests
throughout the United States. Another issue is the wall, the
victory that Trump administration is proud of, forever. Building
of the wall started at the beginning of Trump’s wining of
presidency. It was also one of his greatest goals he mentioned
in the presidential electoral campaigns. The wall was mainly,
according to Trump, to protect the US by preventing illegal
immigrants from Mexico to pass the US-Mexico border.

So, in this speech, Trump has indirectly initiated an act of
generosity by addressing both the Black and Hispanic
communities as ‘our’ communities. He intended to navigate the
idea that, these communities are part of the American
population and anything opposing those believes are nothing
but allegations.

As far as the cooperative principle is concerned in this
specific context, the former president’s speech is truthful, since
there is no evidence to prove otherwise. The speech is also
implicature formation, or evidence for and implicature or plies
as for the application.
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3. Donald Trump made a tweet on Sep.27th, 2020, regarding
his nominee to the Supreme Court. He wrote:

“Today, it was my great honor to nominate one of our

nation’s most brilliant and gifted legal minds to the

Supreme Court. She is a woman of unparalleled

achievement, towering intellect, sterling credentials, and

unyielding loyalty to the constitution: Judge Amy Coney

Barrett...”
https://twitter.com/realdonaldtrump/status/1310036242470514689?s
=21 (Tweet)
https://twitter.com/realdonaldtrump/status/1310036242470514689?s=21
(Video)

Trump started the tweet with a direct gratitude towards the
judge he has chosen to join the Supreme Court. He is apparently
being tactful and generous in his view of the judge and
appreciative other talent and hard work.

The former president has an indirect dispatch in the tweet,
though. Trump was being accused of attacking women since the
early days of his campaign. People, who were not obviously in
his supporting zone, were accusing him of hating women. So,
this step from the former president was to prove those claims
wrong, and to show them that he is supportive of powerful
women and trusts them to be in charge of sensitive duties.

The tweet is short and simple, but clear, informative and
truthful. He did not attempt misleading, and avoided ambiguity
in terms of the content of his tweet, which was to celebrate
Barrette, the judge. Therefore, it is fair to say that the writer has
observed all the CP maxims, by means of being quantitative and
qualitative in his short message. As well as being brief and
obeying the maxim of manner, in addition to his collaborative
and convivial approach to Leech’s politeness principles.

4.0n Dec.12th,2020, the former US president, has made a short
appearance on Tweeter to announce the good news for his
nation and the world. It was the accomplishment of
delivering the anti Covid-19 vaccine ... he addressed the
nations as follows:

“I have really good news. Today our nation has achieved
a medical miracle. We have delivered a safe and
effective vaccine in just nine months. This is one of the
greatest scientific accomplishments in history. It will
save millions of lives and soon end the pandemic once
and for all ...... on behalf of the American people I’d
like to thank all of the brilliant scientists, technicians,
doctors and workers who made this all possible. Pfizer
and Moderna have announced their vaccine is
approximately — 95%  affective, far  exceeding
expectations. These vaccines are also very safe.
American citizens participated in clinical trials that were
far larger than normal and had no side effects... Today’s
achievement is a reminder of America’s unlimited
potential when we have the will and the courage to

peruse ambitious goals ...”
https://twitter.com/realdonaldtrump/status/1337586206683574272?s=21
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The former president starts his speech with a positive vibe
announcing really good news (from his perspective). He
addresses the nation as miracle makers, referring to the
healthcare givers and appreciating their role. He continues
praising the nation by granting them one of the greatest
accomplishments in the history. Then he gives comfort and
assurance that their life would get back to normal again, due to
the amazing accomplishment their fellows have achieved and
the ‘it will save millions of lives’ expression is an indirect
message for the Democratic politicians and the people
supporting them that the pandemic will end in the hands of this
president unlike their constant accusation for the increase of
death rates due to Covid-19 and that Trump’s administration
could do nothing about it.

He again shows his gratitude and appreciation to everyone
who contributed to such miracle and calls them by their
occupations to say that each one of them has his/her own share
in this achievement, no matter if they were directly in the labs
or not.

The former president then goes to using his power and
influence positively (line 5,6,7), to convince people to get
vaccination, and ensuring them that it is safe, referring to the
confirmation from (Pfizer and Moderna_ the Vaccine
Companies). The former president is apparently well aware of
his role as president in critical times in particular, therefore he
does his best to make his people believe in him and do whatever
he asks as it would be the best for them.

Despite the variety in manifesting politeness, these samples
have some common factors in the application of the concept.
They are all to be described in terms of (Leech 1983, pp. 104-
105)’s convivial illocutionary function that is an intrinsically
polite illocution with a positive polite nature, including
‘thanking, appreciating, showing gratitude and congratulating’.
These types of illocution’s are of the benefit of the hearer with
no cost, and only the physical efforts to the speaker by making
the statement is what considered costly for the speaker.

Then, the adaptation of truthful, short yet meaningful
statements, indicate speaker’s intention to cooperate in terms of
(Grice 1975)’s Cooperative Principle. Since the truthfulness
refers to the speaker’s application of (Quality maxim), while the
employment of short, but purposeful statements explains his
will to employ the (Quantity maxim). The same is true for the
unity and clarity of the statements which correspond to the
(Relevant) and (Manner) maxims respectively.

B. Approbation and Modesty Maxims

1.Weijia Jiang is an Asian CBS reporter. She asked Donald
Trump about his delayed order to close the borders to avoid the
spread of COVID-19.Donald Trump answered:

“Who are you with? So, if you look at what I did in terms
of cutting off or, banning China, from coming in.. Nice
and easy, just relax ...we cut it off, people were amazed,
these gentlemen, everybody was amazed that I did it...
We were very early and, | am the president and you know
what I just did ... how many cases of virus were here in
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the United States when | issued the ban? Do you know
the number?... No, no, no, you have to do your research..
Keep your voice down, please, keep your voice
down...And you should say thank you very much for
good judgment.

Go ahead; please” (referring to another reporter to ask

his/her questions)
https://www.dailymotion.com/video/x7tmyls

The former president starts his answer, by asking a direct
question about the agency that the reporter works for. This
seemingly implies his intention to react not in accordance to the
question by means of answering it, but, as to whether or not the
reporter is broadcasting from a station that the president is in
good terms with, i.e. he has a premeditated attitude towards the
situation, with no consideration to the question. He usually
tends to react with a negative attitude towards the agencies that
are not of his preference.

Then, he starts answering by ‘banning China from coming
in’. In addition to the ill-mannered act of directly threatening
and accusing the third party, this sentence includes violation of
CP’s relation maxim since the speaker is not relevant to the
question’s topic in his statement. He focuses on placing the
blame somewhere else, referring to the country where the
Covid-19 has first appeared. The former president may have
intentionally attacked the country, as the reporter is from Asian
origin, hence he may attack an Asian country through the
reporter. In both cases of intentional or unintentional act, it is
an impolite one. If the threat is meant to be for China, then a
third party has been treated disrespectfully. If the threat was
intended to be to the reporter, it is also an obvious direct threat
to her face.

Donald Trump goes on by directly praising himself and what
he has done for the country and how quick he was in closing the
borders. He supports his claim by referring to the amusement of
people for what he has done. This is an explicit act of
exaggeration of one's generosity which violates the first
submaxim of Modesty and committing the social transgression
of boasting Leech (1983, p.136).The act of exaggeration that
Trump is practicing is also tedious according to (Leech
1983).So, the speaker fails to commit himself to a favourable
opinion which means that he cannot (truthfully) do so, hence
violating Approbation and Modesty maxims. Where he could
simply avoid dispraise and causing harm to the listener by
making some relevant, yet indirect statements referring to the
crisis the virus caused.

The speaker attempts to embarrass the listener and implicate
doubt regarding the latter’s accuracy in her report preparation,
when he asks her whether or not she is informed about the
number of virally effected people in the US whenever he
(Trump, the speaker) closed the borders, and asking her, by
means of preparing the questions she wants to ask on the basis
of a well-managed research. One more time the speaker fails to
commit himself to a favourable opinion concerning the hearer,
but rather to himself which implies that he is not obeying the
Approbation maxim regulations on the account of Modesty
maxim. i.e., the speaker is praising himself on the account of
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dispraising the hearer.

Trump has also violated the CP’s Quality maxim in regards
to the number of effected people at the time of issuing the ban,
since many reliable sources had provided genuine reports
declaring thousands of deaths on daily basis, in addition to the
United States’ infection and death records which hit the top
compared to other countries in the world for quite some time.
Donald Trump also exaggerates in claims regarding the effect
of the mission he had accomplished banning the US soil borders
with China, thinking that it is the best way to handle the
pandemic crises. The act of exaggeration is also tedious
according to Leech (1983).

Through the act of imposition, the speaker practices threat to
the hearer’s face when he praises himself and indirectly brings
to attention the role he plays in the country by stating that he is
the one who knows the best for the country’. In the end of his
statement, Trump accuses the reporter of not being thankful and
appreciative, but questioning his power instead. The tone of
imposition beholds the refusal of showing cooperation in the
communication. The threats to the hearer’s face and freedom of
choice are indications of another aspect which (Leech 1983,
p.105) has pointed out, that is a conflictive illocution which
conflicts with the social illocutions where the second party is
often considered and being politely behaving.

The speaker has also violated the maxim of manner, since the
sequence of his speech was not properly arranged and was often
distracted. He was not related to his topic as well. He brought
up topics of praising himself that were not a part of the
reporter’s question.

2.A briefing was held for the former US president to discuss
an incident of confidential data exposition. He states:

Donald Trump; “I think it is disgraceful, disgraceful that
the intelligence agencies allowed any information that
turned out to be so false and fake, out. I think it is a
disgrace and | say that, and that is something that Nazi
Germany would have done and did do. | think it is a
disgrace... They are going to suffer the consequences...
and as far as CNN going out of their way to build it up
... I am not going to give you a question, you are fake

news.”
https://www.youtube.com/watch?v=W6ZHYOE4 W(qg

At the beginning (line 1), the former president expresses his
discomfort over the exposition of some classified data, with an
expression of bitterness and direct accusation to the intelligence
agencies that happen to be the third party, for his belief that they
caused such undesirable incident. He then continues his attack,
not only to the third party but to the fourth party this time when
comparing the agencies act of disgrace, according to him, to that
of the Nazi Germany. This is a complete violation of the first
submaxims of both Approbation and Modesty maxims towards
the third party. Unlike the previous speech, the speaker in this
precise speech has not employed any statement of praise to
himself. However, the strategy of attack and accusation for the
third party is just about doing so by means of Approbation
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maxim. In any given situation where the third party is involved,
the speaker should consider the third party’s position in the
communication, meaning that, if the third party happened to be
on the speaker’s side, then the speaker has the freedom to
dispraise him/her/them on the account of praising the second
party, which is not the case of this speech event. The second
probability is that to consider the third party, the ‘other’, in
Leech’s (1983, p.131) term, where the speaker is obliged to
show politeness, which again did not happen in this
communication setting. So, not to praise one’s self, does not
necessarily imply praising the other, as this example illustrates.
Before moving to address CNN at the end of his speech, the
former president makes a promise of threat targeting the ones
who are held responsible, by paying the consequences of their
action. Then he finalizes his statement with a punishment to
CNN by ‘not taking their questions’, for ‘building up’ the
scandal as he accuses them. This is another act of dispraise to
the hearer directly, which has a background of political cold war
between the former president as a Republican and the
Democrats-affiliated press agencies.

In terms of obeying CP maxims, the speaker was telling the
truth (observing Quality maxim) about the disgracefulness of
the act of leaking out the information. It should not happen in
an administrative organization that has such a strong base and
highly trusted and intelligent people. The amount of
information he provided regarding the topic was also sufficient
(Quantity). As well as being clear (manner) and, related to the
topic (relation).

3. The context is a joint press conference between the former
US president and president of Finland. A reporter asks the US
president about Joe Biden, a then democratic Congressman
and newly-elected US president, and his son who served in the
war in Iraq in the past, and has had some health issues
recently.

Trump: “Look, Biden and his son are stone-cold

crooked. And you know it. His son walks out with

millions of dollars. The kid knows nothing. You

know it, and so do we.”

Go ahead. Ask a question now.

Reporter: The question, sir, was: What did you want

President Zelensky to do about Vice President Biden

and his son, Hunter?

Trump: Are you talking to me?

Reporter: Yeah. It was a just a follow-up of what |

just asked you, sir.

Trump: (Inaudible)finish with

me. Listen. Listen. Are you ready? We have the

President of Finland. Ask him a question.

Reporter: | have one for him. 1 just wanted to follow

up on the one that | asked you, which was —

Trump: Did you hear me?

Reporter: What did you want him to —

Trump: Did you hear me?

Reporter: Yes, sir.

Trump: Ask him a question.

Reporter: | will, but —
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Trump: I’ve given you a long answer. AsK this
gentleman a question. Don’t be rude...It’s a whole
hoax. And you know who’s playing into the

hoax? People like you and the fake news media that
we have in this country. And | say, in many cases,
the “corrupt media” — because you’re

corrupt. Much of the media in this country is not just
fake, it’s corrupt. And you have some very fine
people, too — great journalists, great reporters. But,
to a large extent, it’s corrupt and it’s fake. Ask the
President of Finland a question, please.

Trump: You never had wins with other Presidents,
did you? But we’re having a lot of wins at the WTO

since | became President.
https://www.whitehouse.gov/briefings-statements/remarks-president-trump-
president-niinisto-republic-finland-joint-press-conference/

The former president answers the question with a direct
attack to Joe Biden and his son’s face, and accuses them
(especially the son) of corruption and foolishness. The nature
of the communication suggests that there is no sign of violating
Approbation and Modesty maxims despite the negative
politeness that the speaker adopts to express his thoughts.

The second part of Trump’s speech, however, has two factors
that is considered impolite in reference to Leech (1983, p.139).
One is to talk at the wrong time that is in Leech’s term ‘an
interruption’. He (The speaker) constantly interrupts the
reporter preventing him from completing his question in
addition to not giving him a satisfactory nor a complete answer.

Trump’s silence or, what tends to be an intentional attempt
not to answer the reporter’s question, but rather pushing him to
ask Finland’s president a question, is another implication of an
impolite behavior according to Leech (1983, p.139).

However, he can be regarded as cooperative in Grice’s terms
by means of observing the Quality maxim for him being
confident in his claims and the fact that he takes the audience
as witnesses ensures his honesty. Keeping his statements short
and informative indicates that the Quantity maxim had been
observed as well. His rapid change of subjects and not being
transparent enough in answering the questions (the questions he
intended to skip answering) do not support the requirements of
Manner and Relation maxims.

4.In a press conference that was titled as ‘tense exchange’ by
the ‘New York Times journal’ later on that year, Jim Acosta,
CNN anchor, confronts Donald Trump with the issue of illegal
immigration to the country. Trump responds as follows:

“Here we go ... Thank you for telling me that, |
appreciate it. | want them to come into the country
but they have to come-in legally. You know, they
have to come-in Jim, through a process... wait, wait,
wait ... you know what, | think you should leave me
run the country, and you run CNN and if you did it
well, your ratings would be much better. That’s
enough, that’s enough, that’s enough... That’s
enough, put down the mic. I tell you what; CNN
should be ashamed of itself having you working for
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them. You are a rude terrible person. You shouldn’t
be working for CNN... when you report fake news,
which CNN does a lot, you are the enemy of the
people.”

https://www.youtube.com/watch?v=v3abZ4aAGUU

The tension is sensed from the first sentence uttered. By
stating ‘here we go’, the hearer gives the impression that what
is coming (what the reporter has to say) is repetition and not
interesting. Then, he thanks the reporter, sarcastically, for
giving him the information (that he did not need apparently),
and all this is not a positive beginning.

Then in saying ‘wait, wait, wait’ three times frequently,
Trump does not ask the reporter to fall silent but, he orders him
to do so. The repetition of the same word ‘wait’, at one time,
indicates violation to the quantity maxim of the cooperative
principle in addition to violating the ‘Approbation and
Modesty’ maxims in terms of dispraising the hearer and misuse
of power.

Trump again adopts the imposition attitude by saying that he
is the president and he knows how to run the country the best
way and that the reporter should do his job which is reporting.
Then, Trump attacks the agency by accusing them of having a
low rating. Trump goes on dispraising the reporter and the
agency by stating that the agency should be ashamed of them to
have him, which is an obvious dispraise to the reporter and his
channel. He goes on humiliating both the reporter and the
agency for spreading fake news, and finally accuses them of
being ‘the enemy of people’.

C. Agreement and Sympathy

1. A reporter asks the president if, he is going to continue the
tense communication with them, by saying ‘calling us losers
to our faces and all that and, is this what is gonna be like
covering you and your president? We’re gonna have this kind
of navigation in the press room?

Donald Trump answers as follows:

“No. Not all of you, just many of you.

Yes it is gonna be like this, David. If the press writes
false stories, like they did with this .... and then we
have to read probably labialized stories certainly
clause, and the people know the stories are false, | am
gonna continue to attack the press. Look, | find the
press to be extremely dishonest; | find the political

press to be unbelievably dishonest. | will say that.”
https://www.youtube.com/watch?v=Y2vozC_kP6Q

The term ‘just many of you’, relate the hearer’s mind with
complete disagreement. It seems that it is a premeditated
attitude. Showing no signs of agreement means no sympathy as
well, since observing one maxim determines the other. Trump
repeats his determination of not coping with most of the press,
so he is determined not to agree. He excuses his attitude with
the usual accusation to the press that they are dishonest. Then
he directly threatens them to their faces by saying that he will
continue attacking them, which are a blatant empathy,
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conflictive attitude and complete disagreement. He ends his
speech with a strong accusation of the press for being dishonest,
not once but twice.

2. “TRUMP: “Unfortunately, much of the media in
Washington, D.C., along with New York, Los
Angeles in particular, speaks not for the people, but
for the special interests and for those profiting off a
very, very obviously broken system. The press has
become so dishonest that if we don't talk about, we
are doing a tremendous disservice to the American
people... you know, fake news, fabricated deal, to try
and make up for the loss of the Democrats and the
press plays right into it...
this is fake news put out by the media. The real news
is the fact that people, probably from the Obama
administration because they're there, because we have
our new people going in place, right now.

... There's nobody I have more respect for -- well,
maybe a little bit but the reporters, good reporters. It's
very important to me and especially in this position.
It's very important. | don't mind bad stories. | can
handle a bad story better than anybody as long as it's
true and, you know, over a course of time, I'll make
mistakes and you'll write badly and I'm OK with that.
But I'm not OK when it is fake. | mean, | watch
CNN, it's so much anger and hatred and just the
hatred... have a lower approval rate than Congress.
Again, | don't mind bad stories when it's true but we
have an administration where the Democrats are

making it very difficult.”
https://edition.cnn.com/2017/02/16/politics/donald-trump-news-conference-
transcript/index.html

The former president starts his statement with an unreal
expression of sadness towards the press’s continued publication
of fake news (about him, allegedly). By playing with words,
Trump tends to manipulate the mind of his audience. He makes
use of people by showing that he is saving them from all the
fakeness that the news spreads about him and that he is there to
tell them the truth.

He then attacks a number of newspapers and agencies by
names accusing them of faking the news because they are
supporting the Democrats or from the Obama administration,
where according to Trump, they all are conspiring against him
because he is a successful president.

To follow it with an implication of solidarity in case they
were publishing even bad news but not fake, he finalizes his
speech with another direct threat to CNN but this time
comparing it (negatively) to the Congress in terms of low rating.
It is indeed an indirect attack to the Democrats since they have
their members in congress higher than the Republicans that
Trump represents. Also a seemingly link of CNN to the
Congress which explains his constant attack in different
occasions.
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3. on Dec. 24th, 2020, Trump made a tweet targeting Iran. The
tweet was:

“Some friendly health advice to Iran: If one
American is killed, I will hold Iran responsible.
Think it over”

The speaker (writer) starts with a direct threat to the hearer
(reader)’s face in a seemingly friendly statement. It is indeed an
indirect threat to the hearer by means of, we are not friends and
| am warning you. The second part of the statement is a direct
warning that will have absolute consequences which is
explicitly apparent when the speaker shows his power and
greatly imposes it on the hearer. Ending the tweet with a three-
word imperative utterance forms an indirect threat and warning
to the hearer, and an indirect solidarity and protection for his
own people.

No signs of agreement and sympathy observed in the speech
towards the hearer. The speaker uses conflictive approach since
he adopts indirect threats and pre accusation to the hearer to put
him in the suspect zone in case of any inconvenience in the
future. He could have simply stated that, in case of any
involvement of the hearer proved, and then ‘we’ instead of ‘I’
will make them pay for it. Using the pronoun ‘I’ diminishes the
other party in communication, and yields an impression that the
speaker makes decisions solely and refuses to collaborate with
experts surrounding him as part of his job, and rejects
negotiation fall silent s with other countries which explains his
violation of the maxims of agreement and sympathy.

4. 0n Jan. 17, 2021, CNN has announced the result of a poll
held by them earlier issuing the Trump administration
popularity. The tweet included the following:

“President Trump will leave office with the lowest
approval rating of his presidency, with more
Americans than ever in support of removing him
from office, according to a new CNN poll.”

Trump’s popularity has drastically decreased as his final days
approached in the office in 2021, especially after breaking into
the Building of Congress by his supporters in a protest against
the elections results earlier 2020. In addition to many unwise
decisions regarding critical circumstances, the COVID-19
pandemic on top of the list where many people lost their lives
as a result of Trump’s unwillingness to cooperate with health
professionals to save the nation as he believed that the whole
pandemic is a scenario run by his enemies to turn him down.
Besides, a large number of congress members from his own
party had turned their back to him and voted for his second
impeachment. All these are clear signs of most people’s
disagreement with the former president, and they had shown no
empathy when it came to choose to trust another figure to run
their country and the figure was from the opposite party, the
Democrats, and who Trump was in obvious and public
disagreement.
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CONCLUSIONS

Despite the diversity in considering certain a certain act or
speech event as ‘polite’, and the variety in strategies and to
perform techniques to perform an act of politeness, being polite
remains the main target of interlocutors.

The paper concludes that Donald Trump utilized direct
speech acts in his tweets and press conferences, which obliged
him to violate Leech’s Politeness Principle and Maxims, and
implicitly postulated that the violations do not contradict with
cultural politeness.

However, there is no certain behavior which determines
politeness at all times and there is no common method that is
applicable the same way in different cultures, i.e. not every
polite act has the same effect in different circumstances.
Therefore, not all indirect acts are considered polite. The more
direct the politer, could be postulated along with the more
indirect the politer strategy.

In Donald Trump’s case, despite his adaptation for a variety
of strategies to deliver massages, the intention he has is often
explicit. Although in political domain, the indirect strategies
tend to be more favorable to keep popularity and avoid the cost
of directness, for Donald Trump direct speech means honesty
and frankness, and they are not expected to contradict with
politeness as a principle and cultural requirement.

So, it is not the matter of classifying one speech act to be
linked to a certain performance. Direct speech acts can be used
collaboratively and coercively to give thanks, show
appreciation, greet and assert as well as for conflictive purposes
such as in cases of accusing, threatening, and cursing the others.
The same applies to indirect speech acts, where the speaker can
be indirectly polite by using the negative politeness strategies,
as well as being indirectly impolite in cases of being sarcastic,
dispraising the others, and interrupting. Hence, the paper’s
hypothesis is verified, which postulates that politeness could be
observed using either direct or indirect speech acts.
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Abstract— This study aims to investigate the challenges
literature teachers in Kurdistan Region of Iraq (KRI) face and the
factors underlying the challenges while teaching literature. This
paper is based on a questionnaire which consists of twenty items;
17 items are statements that require the participants’ responses on
a five-point scale and the other three items are open-answer
questions about literature in general. The study implemented a
mixed approach: a quantitative approach to analyse the responses
of the participants to the 17 on a five-point scale and a qualitative
approach to analyse the responses to the remaining three open-
answer questions. The results of the study showed that method of
teaching is the most challenging component of literature teaching.
The material taught is the second highest contributing factor to
literature teaching challenges in KRI. Then, the external factors
and the students are medium challenges respectively. Teachers are
the least contributing factors in this regard. Analysis of the open-
answer questions revealed that teaching literature is rewarding
intellectually, philosophically, aesthetically and socially. It also
exposed the concerns of a few respondents on how a literature class
should be if they are given a choice to be in one.

Index Terms— Literature, Teaching Literature, Methods of
Teaching, Literature Teachers, Challenges.

. INTRODUCTION

This study is about the challenges facing teachers of
English/American literature who are teaching literature subjects
such as: novel, poetry, drama, short story, novella, literary
criticism, and comparative literature in lIragi Kurdistan
universities in order to understand and identify these
difficulties. The research also explores the opportunities in
teaching literature. Literature is a unique reflection, a keen
observation, and a special narration of one on life, man and truth
or what it means to be human. It is simply about certain human
experiences under certain situations and life conditions. It
provides a creative and profound way of making human being
feel that he/she is spoken to, worthy, and listened to, when
engaging in internal dialogues with texts and all their humane
components like characters, narration, conflicts, imagination,
etc. It seems like a universal experiential

common arena between writers and readers for what may sound

like painful or joyful feelings, eye-opening moments or the
opposite. Literature, unlike journalism, history or biology,
reproduces and reshapes truth by capturing an experience, a
moment, a realization in a scene of a fictional work; a record of
a moment that by its reflection on the subject reveals portions
of truth. Literature does not attempt to prove a fact, but present
a scene through which one may derive certain perceptions,
insights and conclusions. Literature sustains the fundamental
human values such as: beauty, uniqueness, love, harmony,
engagement, coexistence, creativity, benevolence, empathy etc.

Literature forms a great part of English departments,
translation departments as well as college of basic education
curriculums studied along with other linguistic and translation
classes in both private and public universities in KRI.
Examining the benefits and the importance of teaching
literature, one can come across numerous studies. There is only
one study conducted by Tayib and Hassan (2020) on the
challenges that literature teachers at University of Salahadin in
Kurdistan face while teaching literature. The scope of the study
is limited to University of Salahadin, and 15 lecturers.
Therefore, the present study is conducted to cover as many
literature teachers from public and private in KRI universities
as possible to recognize the challenges and opportunities of
teaching English/American literature.

Il. LITERATURE REVIEW

A. The Importance of Teaching Literature

There are challenges as well as opportunities to teaching
literature. On the level of reading and writing skills, literature
is a rich area where students can greatly be exposed to a unique
aspect of language — literariness. Hill (1986) states that the
study of literature contributes “both to the development of the
student as an individual and to his or her command of the
language” (p. 12). She further maintains that literature benefits
students as it acts as a stimulus that flourishes their interest and
motivates the student by involving them on a personal and
emotional level (pp. 7-9). Literature serves to enhance students’
linguistic competence because of its capacity for providing
pleasure and enjoyment; the subject of literature can also
increase the students’ motivation to interact with text which
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increases their reading comprehension. According to Sidhu,
Fook, & Kaur (2010) “a literature-enriched curriculum not only
helps learners improve their reading and writing skills but more
importantly helps them internalize grammar and vocabulary”
(p. 54). Along similar lines, Ur (1991) explains that literature
provides different styles of writing and becomes a good base of
vocabulary on a comprehension level, while also helping the
student to become emotionally involved that contributes to their
personal development. Moreover, literature encourages
students toward empathy, critical and creative thinking,
increased knowledge of target culture, worked knowledge and
finally a heightened awareness of humanity and conflicts (201).
On a personal level where students access a unique observation
to philosophical questions on the self and human development,
literature is a fundamental venue. Farrar (1940) summarizes the
purposes of teaching literature as:

1. To enable the student to make his way of life,

2. To help him take his part socially with his fellows,

3. To enable him to perform his function in the fullest sense, as
a citizen.

4. To increase the ability to get intelligent satisfaction and
enjoyment out of life (p. 78).

He further maintains that the teaching of literature helps
“Training in logical thinking, the ethic aim, and increase
knowledge of life”, and these are among many other
fundamental advantages of teaching literature (p.78-82). Lazar
(1948) states that using literature in the classroom is a
productive method of involving the learner as a whole person,
it is where the learners have great opportunities to express their
personal opinions, reflections and feelings (p. 13-14). Literature
is also used “as the potential source to know and identify the
aspect of history, social, and culture of a foreign language”
(Sugandi and Husnaini 2015, p. 54). It helps student to have
awareness of human nature, natural world, morality, etc.

B. Challenges of Teaching Literature

One key question is what are the challenges that literature
teachers face in EFL classes in KRI? Chesterman (1983)
discusses that “the teaching approach” or the ineffective
teaching methodologies is one of challenges of a fruitful
teaching of literature and the students’ “unfamiliarity to the
study of literature in general” is another challenge (p. 136).
Chang (2003) reinforces this idea that “before entering English
departments, students usually have not had much experience
reading authentic literature written in English” (p. 3). Poor
exposure to English and American literature to secondary and
high school students in KRI creates a great challenge when
teaching them literature at college level, as well.

The types of literature material students are exposed are another
challenge as some of them are really difficult for their level
considered they are not pedagogically well designed and/or
selected. Hoque (2007) states that “finding appropriate
literature to teach a second language classroom has always been
a major challenge” and the educators have to be careful to
choose a text that is not too long or difficult both linguistically
and conceptually (pp. 1,2). Hussein and Al-Emami (2016)
conclude that three factors make teaching literature
challenging; “language proficiency level of the students,
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linguistic and stylistic degree of difficulty of the texts and the
degree of cultural (un) familiarity” (p. 125).

I1l. RESEARCH QUESTIONS

This research attempts to find answers to the following
questions:
1. What are the challenges that literature teachers face in
KRI universities?
2. What are the opportunities of teaching English/American
literature in KRI universities?
3. Is there any stylistically significant effect of gender, age,
education, affiliation, and teaching experience on teaching
literature in KRI universities?

IV. METHODOLOGY

A. Participants:

The sample of this study consists of university teachers of
English literature in KRI. Seventy-one university teachers
responded to a web-based questionnaire about the challenges
faced by teachers of literature in the universities of KRI. The
participants were 38 males and 33 females. The participants
were categorized into five age groups (25-30 = 9, 31-35 = 22,
36-40 = 13, 41-45 = 12 and 46 and above = 13). 36 participants
were MA holders and 25 were PhD holders. The participants
were affiliated by both public and private universities with 52
teachers from public universities and 19 teachers from private
universities. In terms of teaching experience, 11 participants
have 1-3 years, 17 participants have 4-6 years, 12 participants
have 7-9 years, and 31 participants have 10 and above years
(see Table 1).

Table 1
Profile of the Participants

Participants with Participants with no

difficulty difficulty Total

Demographic data Frequency Percentage Frequency Percentage Frequency Percentage

Males 26 5532 12 50 38 54
Gender
Females 21 44,68 12 S0 33 46
2530 8 17.02 1 4.17 9 12.68
3135 14 29.79 8 3333 22 30,99
Age 36-40 8 17.02 5 20.83 13 18.31
41-45 8 17.02 4 16.67 12 16.90
46 and above 9 19.15 4 16.67 13 18.31
. MA R 68.09 14 58.33 46 64.79
Education
PhD 15 31.91 10 41.67 25 35.21
Public 35 7447 17 70.83 52 7324
University
) Private 12 25.53 7 29.17 19 26.76
1-3years 7 14.89 4 16.67 11 1549
. . 46 years 12 27.66 4 16.67 17 2394
Teaching experience
7-9 vears 8 17.02 4 16.67 12 16.90
10 years 19 40.43 12 50 31 44

B. The Questionnaire

The researchers used a google-form questionnaire to collect
data from teachers of English/American literature in KRI
universities. The questionnaire begins with background
information about the participants concerning their gender, age,
affiliation, place of living and teaching experience. After that,
the participants should answer with Yes or No to the question
“Do you face difficulty in teaching English/American
literature?” before they rate the next 17 items concerning the
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challenges which they might face in teaching literature. The 17
items were based on Likert Scale and they were in the negative
form for those who replied to the preceding question with Yes,
and in the positive form for those who replied with No. The
questionnaire ends with three open-answer questions. The
participants’ responses were tested for reliability by
Cronbach’s Alpha and the result was .946.

C. Data Analysis

The descriptive statistics of the participants’ responses was
calculated by SPSS version 20 in terms of the frequency, mean,
median and mode. The scores of the mean, median and mode
were used to determine whether an item constitutes a challenge
for literature teachers in KRI or not. By mean scores, an item is
labelled Strongly Disagree if its mean score is between 1 - 1.79;
Disagree if its mean score is between 1.8 - 2.59; Neutral if its
mean score is between 2.6 - 3.39; Agree if its mean score is
between 3.4 - 4.19; and Strongly Agree if its mean score is
between 4.2 - 5. Accordingly, based on mean scores an item is
considered a challenge if its mean score is 3.4 or higher. The
responses to the three open-answer questions were analyzed
qualitatively by collecting the responses to each question
separately. After that, these responses were classified into key
ideas/concepts. Since all the three questions target the role of
literature, the answers were dealt with altogether. Thus, they
were classified into seven key headings under which the
answers were summarized.

V. ANALYSIS AND DISCUSSION

This section falls into two parts; the first part is the quantitative
analysis of the responses to the 17 items and the second part is
about the qualitative analysis of the three open-answer
questions of the questionnaire.

A. Results of the Quantitative Analysis

According to Chart 1., 66% of the participants (47 out of 71)
face difficulty in teaching literature in KRI (the researchers will
label them group 1), and 34% of the participants (24 out of 71)
do not face any difficulty (the researchers will label them group
2). The two groups of the participants responded to different
sets of questionnaire items to give their opinions concerning the
challenges faced by university teachers of literature in KRI. The
researchers will analyze the responses of each group of
participants separately, and then analyze the responses of both
groups together.

Yes WNo

Chart 1. The Percentage of Participants who Responded to the
Question “Do you face difficulty in teaching English/American
literature?”
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Table 2. below exposes the results of the analysis of the
responses of group 1. The data are presented based on three
measures, namely mean, median and mode. The overall mean
of the responses (M=3.87) shows that all the problems raised in
the items of the questionnaire are challenges in teaching
literature. However, the means of the individual items reveal
that there is variation in the opinions of the teachers regarding
the challenges they face in teaching literature. As Table 2.
shows, items 4, 5, 12, and 17 (M=4.34, 4.40, 4.55 and 4.28
respectively), which are related to method of teaching and to
students, constitute the highest challenge for teachers of
literature. Items 1, 6, 7, 8, 9, 10, 11, 13, 14, 15, and 16 (M=
3.40, 3.94, 3.55, 3.96, 3.40, 4.13, 3.64, 4.17, 3.89 3.81, 3.72
respectively) represent moderate challenges in teaching
literature. However, the participants in this group have neutral
attitude towards items 2 and 3 (M= 3.32, 3.21 respectively).

Based on the median score, all the items, except item 3
which falls within the neutral level of Likert Scale, stand for
challenges faced by university teachers of English/American
literature. Besides, the mode scores reveal that all the items
without exception constitute teaching challenges for literature
teachers. The number of students in class is considered the
highest challenge in teaching literature by all the three measures
(mean, median and mode). In addition, students’ lack of critical
thinking is another highest challenge according to two measures
(mean and mode).

Table 2
Descriptive Statistics of the Responses of Participants who Have
Difficulty in Teaching Literature

Questionnaire Items Count SD D N A SA Mean Median Mode
Iteml1 47 1 6 16 21 3 340 4 4

Item2 47 1 11 11 20 4 332 4 4
Item3 47 2 10 15 16 4 321 3 4
Item4 47 0 1 3 22 21 434 4 4
Item5 47 0 1 2 21 23 440 4 5
Item6 47 2 3 8 17 17 394 4 4
Item7 47 2 9 8 17 11 355 4 4
Item8 47 0 4 8 21 14 3.96 4 4
Item9 47 2 10 9 19 7 340 4 4
Item10 47 0 2 4 27 14 413 4 4
Item1l 47 1 5 11 23 7 364 4 4
Item12 47 0 0 6 9 32 455 5 5
Item13 47 0 2 6 21 18 417 4 4
Item14 47 2 2 6 26 11 3.89 4 4
Item15 47 0 5 10 21 11 381 4 4
Item16 47 4 6 3 20 14 372 4 4
Item17 47 0 1 3 25 18 4.28 4 4
Total 3.87
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Table 3
Descriptive Statistics of the Responses of Participants who Have No
Difficulty in Teaching Literature

Questionnaire Items Count SD D N A SA Mean Median Mode
Iteml1 24 0 2 6 11 5 379 4 4
Item2 24 1 0 5 12 6 392 4 4
Item3 24 1 0 3 7 13 4.29 5 5
Item4 24 1 2 1 15 5 3.88 4 4
Item5 24 1 1 3 7 12 417 5 5
Item6 24 1 5 7 8 3 329 3 4
Item7 24 0 3 4 14 3 371 4 4
Item8 24 0 3 3 12 6 388 4 4
Item9 24 0 2 5 12 5 3383 4 4
Item10 24 0 1 3 16 4 3.9 4 4
Item11 24 0 1 4 15 4 392 4 4
Item12 24 0 5 2 4 13 4.04 5 5
Item13 24 0 5 8 10 1 329 3 4
Item14 24 0 1 8 9 6 3.83 4 4
Item15 24 0 4 6 11 3 354 4 4
Item16 24 2 7 4 7 4  3.17 3 2
Item17 24 0 7 9 7 1 3.08 3 3
Total 3.74

Analysis of the responses of group2 (Table 3) revealed that
although the participants stated that they face no difficulty in
teaching literature, their responses were within the neutral level
in statements 6 and 13, based on mean and median measures,
and in statements 16 and 17 based on mean, median and mode.
However, the mean score suggests that this group of teachers
have no challenges in teaching literature.

To analyze the responses of all the participants together, the
researchers used the items given to groupl and reversed the
coding of the responses of group 2, i.e., Strongly Disagree=1,
Disagree=2, Neutral=3, Agree=4, Strongly Agree=5 for
groupl, but Strongly Disagree=5, Disagree=4, Neutral=3,
Agree=2, Strongly Agree=1 for group 2.
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Table 4
Descriptive Statistics of the Responses of all the Participants

Questionnaire Items Count SD D N A SA Mean Median Mode

Item1 71 6 17 22 23 3 3 3 4
Item2 71 7 23 16 20 5 290
Item3 71 15 17 18 16 5 2.70
Item4 71 5 16 4 24 22 359
Item5 71 12 8 5 22 24 354
Item6 71 11 15 22 18 3.52

5
Item7 71 5 23 12 20 11 3.13
Item8 71 6 16 11 24 14 3.34
7 22 14 21 7 299
4
5

18 7 28 14 342

Item9 71
Item10 71
Item11 71 20 15 24 7 311
Item12 71 13 4 8 14 32 3.68

A A M D B D WA WO DA O DD DO
A A MDA DM OB AN BN DO ODN

Item13 71 1 12 14 26 18 3.68
Item14 71 8 11 14 27 11 331
Item15 71 3 16 16 25 11 3.35
Item16 71 8 13 7 27 16 342
Item17 71 1 8 12 32 18 3.82

Total 3.32

The descriptive statistics of Table 4. reveals that items 4, 5,
6, 10, 12, 13, 16 and 17 are challenges to teachers of literature
by all the three measures (mean, median and mode) and items
8, 14 and 15 are challenges by two measures (median and
mode), whereas items 1 and 11 are challenges by the mode
measure only. By contrast, items 2, 7 and 9 carry no challenge
to teachers of literature by one measure, namely mode.
Independent-sample t-tests were conducted to examine the
influence of gender, education and affiliation on the challenges
of teaching literature. The results of the tests have shown that
these independent variables are statistically not significant
determinants of the challenges of teaching literature in KRI.
The scores of the three variables are females (M=3.25,
SD=0.93) and males (M=3.38, SD=0.88) conditions; t (69) =
575, p = .567.; MA holders (M=3.43, SD=0.90) and PhD
holders (M=3.12, SD=0.88) conditions; t (69) =1.391, p=.169.;
and public universities (M=3.34, SD=0.89) and private
universities (M=3.26, SD=0.94) conditions; t (69) = 0.302, p =
.764. respectively.

One-way ANOVA tests were conducted to compare the
effect of age and teaching experience on the challenges faced
by teachers of literature in KRI. The results of the ANOVAs
revealed that there was no significant effect of age and teaching
experience on the challenges faced by teachers of literature at
the p<.05 level. The scores of the ANOVAS results are F(4, 66)
=.769, p =.549 for age, and F(3, 67) = .464, p =.709 for teaching
experience.
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Table 5
Descriptive Statistics of the Factors Contributing to Challenges of
Literature Teaching in KRI

Participants with difficulty Participants with no

All participants = 71

Factors contributing to Questionnaire

literature teaching challenges ftems Mean Median  Mode Mean Me_d?a7n Mode Mean %ﬁn_ 24Mode
Teaching method related factors 1,2,5,9,11,12 3.63 3.75 4.25 413 4.25 4.25 2.65 2.63 2.25
Content-related factors 6,10 347 350 4.25% 4.03 400  4.25* 238 250 200
External factors 8,15 335 350  4.00 3.88  4.00 4.50 229 200 150
Students-related factors 4,13,16,17 320 350 3.83 379 383 3.83 206 200 2.84*
Teachers-related factors 3,7,14 3.05  3.00 3.67 355  3.67 367 206 200 2.33
*The score stands for the mean of two mode values
The scores of the mean, median of the five factors

contributing to literature teaching challenges, based on all the
participants’ responses, suggest that the method of teaching
literature, literary content taught and the external factors are
potential challenges in KRI literature classes, whereas teachers
and students are neutrally perceived by the participants.
However, the mode scores of these groups show that all the
suggested factors are challenges in teaching literature, with
teaching method and content being the most challenging

components, external factors being less challenging
component, students being less than the former three
components, and teachers being the least challenging

components of literature classes.

By contrast, the scores of the factors underlying literature
teaching challenges, by the mean, median and mode measures,
indicate that all the nominated factors are challenges faced by
teachers of literature in KRI. The factors can be ordered from
the highest challenging to the least challenging as follows:
method of teaching, external factors, the content taught, the
students and the teachers. However, if only the mode scores are
considered, external factors become the most challenging, then
come the teaching method and the content which have the same
score, and the students as less challenging, and finally the
teachers as the least challenging.

According to the responses scores of those participants who
have no difficulty in teaching literature, teaching method factor
falls within the neutral scale while none of the other four factors
is contributing to challenges in teaching literature in KRI.

The data in Table 6., which are based on Pearson correlation,
indicate that there is a strong positive relationship between the
five factors underlying the challenges faced by teachers of
literature in KRI universities. The strongest correlation is
between students-related factors and the external factors (.824)
and the least strong correlation is between the content-related
factors and the external factors.

Table 6
Correlations between the Five Factors Underlying the Challenges
Faced by Literature Teachers in KRI.

External
Factors

Teachers related Methodology Students Content
factors related factors related factors related factors

1

Teachers related
factors

Methodology o
related factors 746 1
Students related e -
factors 778 -801 1
Content related ™~ o o
factors 713 744 .763 1
External Factors 796" .809™ 824" 718" 1

**_Correlation is significant at the 0.01 level (2-tailed).

The finding that method of teaching is a high challenge for
teachers of literature is supported by a study conducted by
Chesterman (1983: p.136) who found that “the teaching
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approach” or the ineffective teaching methodology is one of the
challenges of a fruitful teaching of literature.

Chang (2003: p.3) believes that teaching literature to students
who have poor pre-college experience reading authentic literary
texts is a major issue in EFL classes. This idea is in line with
the present study which revealed several factors related to
students as potential challenges in literature classes in KRI
universities.

A study conducted by Hoque (2007: pp.1, 2) asserted that
“finding appropriate literature to teach a second language
classroom has always been a major challenge” and this
assertion is reinforced by the findings of the present study.
According to the data in Table 5., the material taught obtained
a high rank within literature teaching challenges nominated by
this study.

Hussein and Al-Emami (2016: p.125) concluded that three
factors make teaching literature challenging, namely “language
proficiency level of the students, linguistic and stylistic degree
of difficulty of the texts and the degree of cultural (un)
familiarity”. Interestingly, these factors refer to students-related
factors, content-related factors and external factors
respectively, which the current study proved them statistically
as major challenges in teaching literature.

Tayib and Hassan (2020: p.1231) found out that students-
related challenges are the most serious among the three
proposed types of challenges, namely challenges resulted by
teachers themselves, challenges resulted by students and
challenges resulted by external factors. Conversely, the present
study concluded that challenges caused by method of teaching,
the material taught and the external factors are more serious
than those caused by factors related to students or teachers.
However, the two studies agree that challenges ascribed to
teachers themselves are the least serious.

B. Results of the Qualitative Analysis

Although there are challenges of teaching literature, it is
rewarding to teach literature since it deals with human values
as it experientially presents human conditions/experience. The
respondents were asked to answer three open-answer questions
about literature:

1. Inyour own words, what does literature mean to you?

2. If you were a student right now, would you like literature?

Why

3. What has literature provided you with or what have you

learned from literature?

The fundamental point that binds these three questions
together is the impacts literature has had on the respondents.
Their responses greatly help to know their attitudes and
appreciation of literature which can predict their impacts on the
education of their students. According to the responses, almost
all the respondents have benefited from studying, reading and
teaching literature that has impacted their worldview and
perceptions regardless of the challenges they faced in their
career.

The rewarding impacts of literature, mentioned by the
respondents, can be classified as follows:
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1. Literature as Source of Knowledge/Insight about Human
Cultivation

Literature portrays what it means to be human; expression of
human inner world, feelings, psychological and sentimental
aspects of human. It is a guide to self-growth and self-
discovery; re-discovering untrodden territories of being and
self. It is an expression of and finding the inner peace. It voices
an expression of universality of human experience and human
struggle. It Intellectually refines human mindset and critical
thinking.

2. Literature as an Enlightening Refuge in Life

Literature consoles us as a life interpreter; a mirror to life that
accompanies us to reflect on human condition; it can help
regulating human life style by broadening our minds to other
possibilities, experiences, and realities, to see through hidden
layers of life. On an enlightening philosophical level, literature
helps in uncovering vagueness of life, presents experimental
truth, hidden meanings of life.

3. Literature as a Source of Ethics

Literature is experientially a reflection of human conscience
and morality; about limits of being kind and tolerant, for
instance.

4. Literature as a Distinctive Footprint/Product of Human
Being

It is a subjective experience to entertain human thoughts
imaginatively (addressing imaginative conditions/human
experiences), both aesthetically and educationally. It channels
human creativity and perceptions. Literature is an autonomous
process.

5. Literature as a Timeless Cultural Treasure

Literature is an individual’s/nation’s identity; a knowledgeable
source to know one’s culture, history and language as an
essential and timeless part of human life. Literature contains
long-lasting political insights.

6. Literature as a Source of Resilience and Survival
Literature empowers men to overcome difficulties and
challenges. It is psychologically encouraging, making one a
productive and responsible person.

7. Literature as Effective Tool for Language Learning
Literature offers a rich source for language learning on various
levels such as structure, grammar, and vocabulary.

When asked about whether they would choose literature over
other subjects if they have a choice (If you were a student right
now, would you like literature? Why), a few of the respondents
said yes but also raised their concerns about the conditions.
They were concerned that the lecturer needs to be professional
and the class environment has to be supportive and
encouraging. There were also concerns about future
employment and job security as well as stigma/attitude towards
literature as not being a necessary subject in education system,
seeming like a very vague subject to some people
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CONCLUSION

Based on the results of the study, literature teachers in KRI face
challenges when teaching English/American literature. Based
on all the participants’ responses the challenges are related to
method of teaching, content related factors, external factors,
student related factors, and teacher related factors. According
to the results teaching methodology is the highest challenge. It
is vital that teachers of literature take specific training courses
for teaching literature. The teacher needs to have sufficient
background in educational psychology. He/she needs to have
the potential to recognize differences in the students’ individual
competences as it is the case that students come from both
scientific and literary branches as they graduate from high
school. Along similar line of thought, instead of memorization,
the students need to reflect on the literary subjects. That’s why
there should be a vital methodology to help them learn to reflect
and this has to be taken into great consideration and reflected in
the teachers’ methods of assessments. The nature of literature
as a field is different from other fields of study because it is an
imaginative representation of reality with all its complexities; it
deals with human conditions both internally and externally. The
teacher of literature needs to recognize this complexity and be
interdisciplinary in mindset as well as approaches of
communicating the subject/literature.

Another challenge is the literary content (content related
factor) and it is the second highest challenge. Sometimes wrong
choice of texts causes a challenge in teaching literature. Thus,
students’ levels of engaging with such contents, and the depth/
complexities of the texts must be taken into consideration. It
would not be advisable to teach a complex text to a group of
students who have not yet mastered tools of analysis. Literature
is a multilayered - linguistic, symbolic, and thematic -
manifestation of life, which needs critical thinking and feasible
analytical tools to approach. This complexity by itself can be
seen as one of the challenges in communicating them to the
students.

There are many external factors that cause challenges in
teaching literature. One of them is the number of students in a
class that is sometimes difficult to manage and/or apply right
and effective method of teaching literature. There is also lack
of sufficient resources such as online catalogues and library
resources. Sometimes, lack of an encouraging environment on
campus to study and research is another challenge. There is
prejudice and misjudgment towards humanitarian and literary
studies in terms of securing future professions. It is vital that the
university’s world view paves the way for critical thinking to
make independent graduates. And finally, gadgets and social
media have affected the accessibility, acceptance and
importance of literature, as well.

Among the five nominated factors that are challenges faced
by teachers of literature in KRI is also student related factor.
This challenge arises mostly from poor exposure of high school
graduates to literature and its nature as well as discussing and
reflecting on literary subjects. Sometimes, literary students try
to depend on memorization, while they need to be more open
and flexible to engage with critical thinking in studying
literature. Furthermore, the market expectations and
opportunities are dominated by STEM fields of study, i.e.
science, technology, engineering and mathematics, rather than
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culture, literature or arts. This can be seen as another challenge
for the students to lose interest in literature as the two are not
compatibly matched easily.

Another challenge in teaching literature is related to the
teacher. It is vital for the teacher to have tools of analysis,
critical thinking, questioning, and openness to debate and
discuss what is presented in a literary work to the students. The
teacher related factor and methods of teaching are interrelated.
Sometimes it is the teachers’ lack of passion and interest in
literature as well as teaching literature that makes one of such
challenges. Once more, as literature and culture are not widely
targeted in the market value chain, that’s why sometimes,
literary teachers feel hopeless and pessimistic about their
career.

Apart from the challenges facing teachers of literature, there
are opportunities to the teaching of literature as it is linked to
the nature of literature as being a field where human being is
experientially presented. Literature portrays three main
questions about human condition: what it means to be human?
Who are we? And, how do we communicate? Because it deals
with human values, for the teachers as well as for the students
it has been a great arena to learn about great minds, great
insights as well as great tales that are aesthetically preserving
what it means to be human. Classifying the results of the three
open answer questions, one can clearly see the positive impacts
of literature on the teachers.

RECOMMENDATIONS

1. Method of teaching is the highest challenge in the five factors
and the teacher related factor is the least challenge yet they
are interrelated. So, enhancement and pedagogical training
courses specifically for literature specialists and not general
courses on teaching are required to help literature teachers
improve skills and mastery of the tools and methodologies of
teaching literature. This will help them to practically get more
interactive and be able to manage the diversity of teaching
approaches.

2.1In terms of the five factors contributing literature teaching
challenges, the content related factor is the second highest
challenge. Thus, reading literary texts are needed and
preferable by both teachers and students. It needs to be
campaigned for vitally on a wide scale.

3. External factors score the third highest challenge among the
five factors. Class size is one key component of the external
factors. Therefore, there needs to be a specified group of
students in a class, preferably no more than 20-25 students.
And if not, then literary teachers need to practically learn to
adjust themselves to a sufficient number of students, to
master activities and techniques that help making the best out
of this number of students.

4.Technology and digitalization as external factors have
impacted all aspects of life. Items 9 and 11 shed lights on their
role and impacts, it is important to highlight the necessity of
addressing, exploring and finding ways to bridge the gap
between literature and technology in order to make the best
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out of the commonality and usability of technology. This may
need to be accomplished through specific conferences or
open discussions among experts of pertinent fields or
disciplines.

.Items 3, 6, 7, 11, and 14 mainly focus on the teacher. Since it
is one of the challenges although the least one, it is a good
indication that literary teachers need to work more, scrutinize
deeper, see wider and think more openly when they handle
literary texts and when they teach them to students. And this
is one of the other topics that need to be covered in literary
conferences and debates.

6. Another external factor that can be worked on is the world

view and impacts of the university policy makers and
strategic planners on humanities. They need to take into
consideration the graduation quality and mindset that would
help securing future job opportunities and occupations for
their graduate generations. Items 8,13, and 17 expose this
matter.

. Another external factor is that poor background of literature
goes back to high school years, and university policy makers
and strategic planners need to take this in the consideration
when trying to enrich this background.
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APPENDIX

There are 17 major questions that need to be rated after
answering this question (Does an English teacher face difficulty
in teaching literature? Yes or No
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If yes, rate the reasons listed below:

1. Methods of teaching literature are inactive or ineffective.

2. Itis difficult for me to apply/master an effective method
of teaching literature, such as: (right critical questioning,
group works, grading, reflective writing, student based,
subject based or a combination of these when required)

3. There are ineffective personal characteristics of the
teacher related to teaching literature, such as: (not being
ready or humble enough to learn the creative process of
teaching an English subject).

4. There are mixed abilities in literature classes, such as:
(language inefficiency, teacher and student linguistic
interaction, Poor literary background for both, age
difference, life experience, and interest for the subject)

5. Teaching literature requires critical thinking which is not
necessarily offered by all the students.

6. Nowadays, reading literary texts is not effectively
common among teachers and students.

7. Most of the time teachers do not have a clear vision on the
outcomes of teaching and learning literature.

8. Most of the time the university’s world view does not
pave the way for different thinking, critical thinking and
creative thinking to make independent graduates.

9. Necessary accessories may not be available such as: (data
show, film productions or other adaptations of the play,
the original text).

10.The nature of literary works or subject is a challenge by
itself in terms of (High linguistic quality of literary texts,
the fictious nature of literary texts, the figurative language
including coding and decoding facets)

11.Sometimes the difficulty arises from inaccuracy in tests,
examinations and grading practices.

12.When there are a big number of students in a class,
teaching literature is challenging.

13.Students are in the dilemma of market expectation, job
requirement, and conscious discussion of life through
literature.

14. Inability of some literary teachers to link between
teaching literature in a way that employs the skills the
students learn from literature in real life and market.

15. Gadgets and social media have affected the accessibility,
acceptance and importance of literature.

16.High school education system produces and formulates
the mindset of the freshmen of university about literature
and humanities.

17.There is prejudice and misjudgment towards humanitarian
and literary studies in terms of securing future
professions.

Does an English teacher face difficulty in teaching literature?
Yes or No.
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If no, rate the reasons listed below:

1. Methods of teaching literature are active and effective.

2. Itis easy for me to apply/master an effective method of
teaching literature, such as: (right critical questioning,
group works, grading, reflective writing, student based,
subject based or a combination of these when required)

3. There are effective personal characteristics of the teacher
related to teaching literature, such as: (being ready or
humble enough to learn the creative process of teaching
an English subject).

4. There are mixed abilities in literature classes which helps
teaching literature, such as: (language inefficiency,
teacher and student linguistic interaction, good literary
background for both, age difference, life experience, and
interest for the subject).

5. Teaching literature requires critical thinking which is
offered by some of the students.

6. Nowadays, reading literary texts is getting more common
among teachers and students.

7. Some teachers have a clear vision on the outcomes of
teaching and learning literature.

8. Some universities” world views pave the way for different
thinking, critical thinking and creative thinking to make
independent graduates.

9. Most of the time necessary accessories are fairly available
such as: (data show, film productions or other adaptations
of the play, the original text).

10. The nature of literary works or subjects is
inspiring/encouraging by itself in terms of (High
linguistic quality of literary texts, the fictious nature of
literary texts, the figurative language including coding
and decoding facets)

11.Sometimes the motivation arises from accuracy in tests,
examinations and grading practices.

12.When there is a small number of students in a class,
teaching literature is helpful.

13.Sometimes students are aware of market expectation, job
requirement, and conscious discussion of life through
literature.

14.Some teachers are capable of linking between teaching
literature in a way that employs the skills the students
learn from literature in real life and market.

15. Gadgets and social media have facilitated the
accessibility, acceptance and importance of literature.

16.High school education system does not produce or
formulate the mindset of the freshmen of university about
literature and humanities.

17.There is a good impression towards humanitarian and
literary studies in terms of securing future professions.
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Abstract—this essay explores the conceptualization of Kurdish
identity in the works of Kurdish film makers, nhamely Bahmani
Ghobadi and Yikmaz Guney, whose films established a unified
Kurdish National Cinema beyond the borders and statelessness in
a transnational space. This essay delineates the ways Kurdishness
is expressed in the cinematic techniques of the two Kurdish film
makers who used similar subtle techniques to incorporate their
Kurdish identity into the films they made. The Kurds, as one of the
largest stateless ethnic group in the Middle East have suffered
violent oppression, state perpetuated discrimination, and
exclusion. This essay draws on Hannah Arendt’s The Origins of
Totalitarianism, and Philip Rosen’s essay in Theorizing National
Cinema to explore how Yalmiz Guney and Bahmani Ghobadi
presented the national identity of the characters to mark the films
with a sense of Kurdishness. This essay further explores the
construction of national identity and personhood specifically in
Guney’s Yol and Ghobadi’s Turtles Can Fly to show how stateless
people can easily become a subject of dehumanization by different
nation states.

Index Terms— Statelessness, Identity, power, Kurdish, National
Cinema.

I. INTRODUCTION

The discourse around Kurdish national cinema is still widely
contested among critics. The Kurds as the largest stateless
ethnic group have historically struggled to have a nationally
recognized cinema labeled as Kurdish on an international stage.
In the quest of what constitute national cinema, this essay
delineates the works of Ghobadi and Guney as strictly Kurdish
despite the fact that they are often mentioned within the
frameworks of Iranian and Turkish national cinema due to
Guney’s Turkish citizenship and Ghobadi’s Iranian citizenship.
Kurdish cinema originally emerged from non-conventional
places like war zones, exile, refugee camps and prison. Critics
divided the emergence of Kurdish cinema periodically within
certain socio-political changes that happened to the Kurds
across the Middle East, the Caucuses, and the diaspora. (Kocer,
2014.P, 3)

The concept of National Cinema and how cinema can
represent a nation is widely debated among the critics. There is
not a single theory that all critics agree on based on which a film

or a body of film can be labeled the national cinema of a given
nation whether the nation has a state or stateless. Traditionally,
the concept of Nation Cinema is understood to refer to a body
of work that represent a nation state. The authors in Theorizing
National Cinema, suggest national cinema is:

conceptualization of Selected ‘'national’ films/texts
themselves, the relationship between them, which be connected
by a shared (general) symptom, an understanding of the 'nation’
as an entity in synchronicity with its ‘symptom’. And
understanding of past or traditional 'symptoms', also known as
history or historiography, which contribute to current systems
and symptoms. These symptoms of intertextuality could refer
to style, medium, content, narrative, narrative structure,
costume, Mise-en-scéne, character, background,
cinematography. It could refer to cultural background of those
who make the movie and cultural background of those in the
movie, of spectatorship, of spectacle. (Willemen & Valentina
2019, 5)

They believe that a set of criteria should be in place based on
which a film can be evaluated as a national cinema, however,
through the textuality of the film. In the case of minorities
producing films is within a state in which the minorities do not
have the privileged to freely express their cultural and linguistic
signs and elements, the finding of those symptoms are almost
always nuanced. Thus, film makers whose ethnicity or
nationality has been denied for forcefully assimilated to the
homogenous nation of a state had to look for methods and
techniques to express their national identity in a less ostensible
way.

In Cinema and Nation, Hjort and Mackenzie delineate a
different kinds of national cinema that have emerged in
different historical circumstances. They argue films can
represent a nation that is separate from the nation state in which
they are produced. However, historically films are labeled and
attributed to the nation state from which the film was made or
the nationality of the director or the language of the film. The
complexity of attributing a film to the national cinema of a
nation based on the place of the setting or the nationality of the
director or the script writer, or the language of the film is not
instrumental as films today made by Hollywood and Bollywood
could contain all these categories and yet being attributed as
Indian or American in the discourse.
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In Imagined Communities: Reflections on the Origins and
Spread of Nationalism, the author claims a nation is the
mapping of an imagined community in which its members share
similar values and have a unified sense of belonging to a carved
geo-political space. Nations can exist outside a state. In other
words, stateless people can have a nation, therefor, nationhood
is not dependent on statehood. And for this reason, a national
cinema can be established to stateless ethnic or religious groups
who have been historically marginalized by the state they live
in. (Anderson, 2020. P, 2)

Arguably, Kurdish film makers have been able to establish a
cinema that can be distinctly labeled as Kurdish especially in
discourse. The establishment and evolution of Kurdish national
cinema hurdled with numerous attempts of marginalization,
exclusion, persecution and denial of the homogenous nation
state of the four countries, Irag, Iran, Syria and Turkey where
Kurds mainly reside.

The first Kurdish film was made in Soviet Armenia in 1926,
directed by Hamo Beknazarian under the name Zare. The film
shows the life and existence of a Kurdish Yazidi minority group
in Soviet Armenia who struggle with the tyranny of a feudal
system. The film was made in 1926 when adding sound to film
technologies was too limited thus all interaction between the
characters are only understood via the moving images.
Beknazarian was not a Kurd and his main intention was to
portray the Kurds in a negative spectrum, therefore, the film
depicts the Kurds as an ignorant illiterate ethnic group living
under the tyranny of their feudal leaders. The film is filled with
racist stereotypical ideas against the Kurdish Yazidis who lived
in Armenia around that time. The characters of this film all wear
Kurdish traditional costumes and their Kurdish identity is put
on screen without any scrutiny. Up to the date, many critics
refuse to categorize this film as a Kurdish film despite the
conspicuous representation of Kurdish culture claiming the
director’s attention was only to depict the Kurds as a barbaric
ignorant ethnic group.

Later in 1950s- 1984, Yilmaz Guney, an ethnic Kurd, started
making films in Turkish. His films soon gained popularity
across Turkey and received international acknowledgement. At
the time, Guney was making films, there was a ban on the use
of Kurdish language in schools, media and all public places
across Turkey. Around the time Guney was directing films,
Turkish state was in the process of erasing the identity of the
Kurds to a point that they started to refer to the Kurds as
“Mountain Turks” or “Savage Turks.” Guney was deeply
troubled by the state oppression around Kurdish bodies so he
decided to put Kurdish culture on screen which later put him in
extreme odds with the Turkish government. He made his films
to be set in the Kurdish areas of Turkey to give his films a
Kurdish identity despite its limited freedom on the use of
Kurdish language. At that time, Guney was not allowed to
tackle Kurdish identity ostensibly and make the state sponsored
oppression of the Kurdish the subject matter of his films.
Instead, he had to entangle the Kurdish conflict into certain
cinematic technique that would refrain from depicting the
conflict as the root cause of the suffering and the misery his
characters endure.

After the mass migration of the Kurds in the 1980s and 1990s
to Europe, Kurdish cinema had a chance to emerge from the
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diaspora community. After 1990s and within the establishment
of Kurdistan Regional Government in Iraq, Kurdish film
makers achieved success in producing Kurdish film away from
the oppression of the Iragi government. In Turkey and Syria
after 2010 a new era ushered in the Kurdish cinema as Kurds
started to gain some of their political rights. In the year 2000
Kurdish film maker Bahmani Ghobadi released A Time for
Drunken Horses that was set in a border village between Iran
and Irag. The film won the Camera d’Or at Cannes. The film
pivots toward a new era of Kurdish cinema that some critics
came to label as the beginning of Kurdish national cinema. It
was for the first time Kurdish characters speaking Kurdish
language and wearing Kurdish clothes were ostensibly shown
on screen won an award in a prestigious international award
festival. This research depicts Ghobadi’s release of A Time for
Drunken Horses as a turning point in the establishment of
Kurdish cinema.

The Kurds are one of the largest ethnic group in the world
without a state. After the First World War the French and
British imperialists carved the states of Turkey, Iraq, Iran and
Iran and as the result the Kurds became a minority in each of
those nation states. As the Kurds became a minority, Kurdish
nationalist entities across all the four countries strived to
demand their fundamental rights from the states they lived in.
All the four mentioned states have a gruesome history of
persecution, denial, oppression and exclusion against the Kurds
and other minorities on their land- with the Kurds having gotten
the lion share. As Kurds struggled to force the state powers to
recognize their fundamental rights among which the right to
speak their native language and express their culture, a
fragmented sense of identity between what is to be a Kurd in an
oppressive state and how the “othering” can be reflected in the
“self” was ensued. So it was not only the land that was divided
and fragmented but the identity of those who inhabited as well.
Furthermore, as Kurds who inhabit beyond the border of each
nation states have an incoherent sense of identity and what does
it mean to be segregated from your own people under the state
apparatuses?

I1. KURDISH NATIONAL IDENTITY IN GUNEY’S YOL
AND GHOBADI’S TURTLES CAN FLY:

Yilmaz Guney’s Yol (The Road) starts with a long shot of
Imrali prison located on an island with images of muscles
humans silhouettes roaming around the prison’s courtyard. This
scene is followed by the image of a man in isolation through a
small window looming over the prison’s courtyard, observing
the officers distributing newly arrived letters to the prisoners.
Soon after, a legislation order from the authority grants the well
behaved prisoners a temporary furloughs to visit their families
for one week. From the opening scene Guney makes the
struggle of the citizens or inhabitants of the prison with the state
an overriding theme of the film. He continues to entangle this
incessant paradoxical representation of the figures representing
the state apparatus and the image of the prisoners. This
representation of the prisoners side by side with a figure that
represents the state shows how the state keeps the prisoners and
the citizens outside the prison as subjects scrutinized to follow
the doctrines of the state regardless of their social, economic
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and political histories. After the prisoners are granted furloughs,
they embark on a large bus to visit their families. As the film
starts to document the life of three prisoners; Seyit Ali, Mehmet
Salih and Omer out of all the prisoners, the identity of the three
becomes the subject matter of the film in relation to their past,
families and culture. Guney throughout the film, doesn’t not
treat the national identity of the characters as something the
characters are dwelling after to recognize or grasp or
understand- instead, we the audience are made to see their
identity as the root cause of all their problems knowing their
social, ethnic and economic background. Guney does not
ostensibly addresses how the three prisoners are ethnically from
a minority group in Turkey or that being from an economically
disadvantaged ethnic group have made them more likely to
commit crimes and live in poverty- instead he wants the
audience sense the identity of the characters from their struggle.
Through this representation, Guney depicts the personhood of
the characters in relation to the state, culture and society as
something that is constructed and deconstructed by the state
periodically contingent upon the circumstances they live
through.

The three characters in the films seem to be burdened by the
crimes they have committed in the past, the way they have been
perceived by the society, and the burden of their poor
disadvantaged families. In the film, everyone is a prisoner of
something. The men are prisoners of the state, the women are
prisoners of the society and the men, the children are prisoners
of poverty and conflict, etc. Therefore, None of these
characters show any signs of exaltation as they receive the news
that they will be furloughed, as if they know that their
imprisonment is not limited to the prison they had to live in
because of the crimes they have committed. Instead, prison is
the societal values, the tradition, and the constant state
persecution of the minorities that originally encouraged them to
commit crimes and later pushes them to reside in.

The featuring of the prisoners throughout the film until they
reach their destination are in long distance shots that put them
against the space they inhabit and experience. First, the
prisoners are shown in the enclosed walls of a prison courtyard.
Later, as they are on the road to reach their final destination, the
bus that carries them is often presented in long distant shots that
puts it against the space it is passing. The space is the land they
are denied to establish their own state on and also is the land
conquered by a state that refuses to recognize them as fully
human. The bus is constantly stopped by military checkpoints
where the identity of the prisoners need to be confirmed by a
document in their pocket that recognize them as furloughed
state prisoners. The passing of the prisoners throughout the
cities and towns of Turkey is hurdled by those random military
checkpoints that reminds the prisoners of their imprisonment in
the physical prison that recognized them as a person imprisoned
for a crime or multiple crime. Throughout the film, Guney
incorporates quest of the national identity in the life of the
characters subtly. He depicts the chaos and the misery the
characters experience as the result of marginalization, denial
and dehumanization by the state, and this is where the
Kurdshness of the characters are born to be put on display. As
the three characters return to their villages, the traditional
clothes of the villagers, the rundown neglected houses, and the
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tough mountain terrains distinctly mark the characters as
Kurdish. Kurds as one of the most oppressed ethnic group in
Turkey were fighting to have their national identity recognized
as Kurdish by the Turkish government at that time.
Metaphorically, the prisoners stands for the Kurds who were
treated as criminals and were punished for their ethnic identity
under Turkish state at the time. When Guney made Yol in 1982,
Turkey was going through multiple political turmoil and
internal conflicts. The country was under the law of military
dictatorship and the country was struggling with poverty,
instability and lack of social order. The right of minorities,
especially the Kurds, was extremely limited. The state refused
to recognize the Kurds as an ethnically, culturally and
traditionally distinct ethnic group from the Turks. The use of
Kurdish language was banned. All cultural expressions that
displayed the Kurds as a different ethnic group was banned on
media. Kurdish music must have been made in secret otherwise,
prison time was guaranteed. Kurdish children were forced to
assimilate to Turkish culture through an education program that
labeled the Kurds as “Mountain Turks” or “Savage Turks”. Any
form of rebellion or act of activism against state oppression was
recognized as an act of terror by the state. For Guney and other
Kurdish artists, expressing any form of Kurdish and national
identity conspicuously would put them in jail, therefore, they
looked for technique through which they could resist against
state oppression without facing state prosecution. Guney wrote
the screen play for Yol in prison and recruited Serif Goren to
direct the film. Later, after Guney escaped prison he edited the
film in Switzerland. In Turkey, initially the film was banned
due to its portrayal of the Turkish state as an oppressive corrupt
authoritarian entity- and later in 1999, the film was only
allowed to be screened after the reduction of all the scenes and
speeches that alluded to the Kurds as a distinct oppressed ethnic
group in Turkey.

Guney in Yol imbeds the Kurdish identity of the characters in
the imagery, scenery and the long shots that often put them
against a sharp natural background. He derives and creates a
unique national identity for the characters through the
representation of space, experiencing of culture and the way the
characters conceptualize and understand their own existence in
relation to the state. As the language of the film is Turkish and
none of the characters even for once state that he or she is
Kurdish, Guney constructs the Kurdish identity of the
characters through certain techniques that makes the struggle of
the characters metaphorically stands for the struggle of all the
Kurds in Turkey.

In certain scenes in which a large group of people who can
only be recognized as Kurdish through their traditional Kurdish
attire, are confronting or challenging military men working for
the Turkish state. The military men often enter and exit the
Kurdish villages with heavy artillery and a grim look on their
face. The Kurdish villages are shown as rundown, poor and
undeveloped. Every scene which depicts the entering of the
military men into the village has been shot in long distant shots
where the villagers discern through the military vehicle in
silence. When all the three prisoners return back to their
families each ends up in a village away from the city in which
its people suffers from extreme form of poverty and lack of
opportunity. The representation of the poor rundown Kurdish

JUHD | e-ISSN: 2411-7765 | p-ISSN: 2411-7757 | doi: http://dx.doi.org/10.21928/juhd.v7n3y2021.pp69-73



72

villages is contrasted with the image of developed densely
populated Turkish cities.

Toward the end of the film Guney creates what best
expresses the national identity of the characters in relation to
the state. Seyit Ali decides to kill his wife in an attempt of honor
killing after realizing that his wife has turned into a prostitute
when he was away. In the process of Killing, Ali takes his wife
and child to climb a tough snowy mountain where his wife ends
up dying from hypothermia. As Ali sees his wife struggling in
the snow fighting for her life, Ali discern through her struggle
as if it is the struggle of an entire nation lurking to survive the
vicious natural and man-made circumstances they are doomed
to live in. As Ali tries to resuscitate his wife, the scene is shown
in long distance shots that put Ali’s resuscitation pursuit and his
wife’s death in a sharp contrast against the snowy mountain
they climb. The rough terrains and the vicious weather stands
for the hardship and the suffering of the Kurds who historically
inhabited in the tough mountainous areas of modern day
Turkey. After the death of Ali’s wife, the films shifts to Omer’s
village bordering Syria and Turkey. As he discerns through the
border, he imagines his own escape from the country but is
unable to do so because the border is littered with mine fields.
His town is bordering with another Kurdish town in Syria,
Guney again imbeds the Kurdish identity of his character in this
scene by ostensibly depicting the separation of the Kurds via
imaginary artificial borders on their land.

In The Turtles Can Fly, Ghobadi makes the national identity
and the Kurdishness of his characters the subject matter of his
films. As the language of the film is Kurdish and the film is set
in Kurdistan region, it is not difficult to guess the ethnicity of
the characters. However, Ghobadi’s representation of their
Kurdshness is only to connect it with the characters suffering
and brutal existence. All the major characters in The Turtles
Can Fly are either kids or are in their early years of adolescence,
therefore, their sense of identity hasn’t fully emerged or are in
the early stages of construction. Like Guney, Ghobadi makes
quest of national identity the primary subject of the film as the
adversity and the misery they experience is ensued from being
a member of an oppressed marginalized ethnic group. Guney
and Ghobadi use similar technique to establish and construct an
identity for their characters beyond the struggle and suffering
they endure. The Turtles Can Fly early scenes feature a refugee
camp from a long distance shot that is separated by barbed wires
and barricades from the surrounding areas. The setting is “Iraqi
Kurdistan- Turkish border.” The inhabitants of the refugee
camp and the inhabitants outside the refugee camp are all of the
same ethnic group; Kurdish. However, belong to different states
as they encounter each other. Thus by making the setting of his
film a border camp that separates the Kurds from one another
Ghobadi depicts the Kurdish identity of the characters as the
subject matter of his film through which he ties the struggle of
his characters and the dire situation they live in to their
Kurdishness.

The film narrates the life of Agrin, a teenage girl from
Halabja, who lives in the refugee camp with her handicapped
brother and her son Rega whom she conceived after being gang
raped by Ba’athist soldiers. Agrin throughout the film struggles
with her traumatized past and is unable to refer to Rega as
anything more than a taint. Rega is visually impaired. The film
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starts with Agrin attempting suicide on a top of a mountain. The
Kurdish struggle in the film is best shown in Agrin’s struggle
as the sole prominent female character in the film. Ghobadi uses
Agrin’s struggle to show that how their Kurdish ethnic identity
is the main reason behind their suffering as historically
Kurdshness has been a subject of denial, oppression and
exclusion. Through Agrin, the audience realize that the
characters are suffering only because they are stateless and thus
their entire humanity has been compromised as no state entity
is willing to acknowledge their existence as humans worthy of
fundamental rights. Agrin’s death similar to Ali’s Wife in Yol
takes place on a top of a mountain where her traditional Kurdish
clothes are put in focus. Thus, Ghobadi puts his character
against the space she inhabits, and in this case, the mountains
represent Kurdistan, the rough terrain and the tough life she
endured. It is the space, the struggle and clothes that constantly
construct Agrin’s Kurdish identity for us the audience without
having Agrin herself dwelling after. In both Yol and Turtles
Can Fly, the characters are barely surviving and are not
preoccupies with questions related to their identity, in other
words, they do not dwell after their sense of self or who they
are. Instead, it is their struggle, suffering and destitution that has
us the audience to discern beyond the root cause of their
problem, in their case; statelessness and exclusion.

According to Hannah Arendt when millions of human beings
were rendered “stateless” and denied the “right to have rights.”
Statelessness, or the loss of nationality status, she argued, was
tantamount to the loss of all rights. In Yol, the characters are
rendered stateless on their indigenous land as they are
constantly shown in a state of oppression because of their
ethnicity. The statelessness of the characters is shown in the
way they are perceived by the state as not having any right to
express one’s national and ethnic identity that cannot become a
subject of oppression by the state. (Arendt, 2007. P, 50) Also in
The Burden of Our Times Arendt wrote the author states:

Something much more fundamental than freedom and
justice, which are rights of citizens, is at stake when belonging
to a community into which one is born is no longer a matter of
course and not belonging no longer a matter of choice, or when
one is placed in a situation where, unless he commits a crime,
his treatment by others does not depend on what he does or does
not do. This extremity, and nothing else, is the situation of
people deprived of human rights. They are deprived, not of the
right to freedom, but of the right to action; not of the right to
think whatever they please, but of the right to opinion ... We
become aware of the existence of a right to have rights (and that
means to live in a framework where one is judged by one’s
actions and opinions) and a right to belong to some kind of
organized community, only when millions of people emerge
who had lost and could not regain these rights because of the
new global political situation. (Arendt, 1951. P, 177).According
to Arendt drawing a strict line that could categorize a group of
people or community as either refugee, stateless, citizen, etc. is
fluid.

Arendt always insisted that among the root causes of
totalitarianism was the collapse of the nation-state system in
Europe during the two world wars. The totalitarian disregard
for human life and the eventual treatment of human beings as
“superfluous™ entities began. Similar things can be seen
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happening in both films where the identity and the personhood
of the characters become an excuse through which the state
dehumanizes the persons in the films and reduce them to
entities rendered as less human or worthy of death, torture and
exclusion. Thus, simultaneously, the Kurdish identity of the
characters are sensed by us the audience through this
representation of the dehumanized characters. The characters in
both of the films feel helpless to have any of their rights granted
to them by the state. This contrast of an oppressive dominant
power entity looming over the helpless without-any-right
characters results in the emergence of a Kurdish national
identity marked by suffering, exclusion, dehumanization and
death.

CONCLUSION

In both Yol and The Turtles Can Fly the power dynamics
between the state and the people are rendered in relation to the
insignificance of the life of the people in the face of extremely
brutal powerful states. As both films progress, the audience
realize the existence and the life of the people are reduced to
less of an entity that can be seen as human in the eyes of state.
Thus the identity of the characters that is constructed by the
state as less or sub-human beings seen on display by the
audience. The characters in none of the films dwell on their own
sense of identity and are immersed in their sense of despair and
loss as they are experiencing their tragic life. However, the
directors with their unique techniques of contrasting space and
characters, long distance shots and expressive imagery imbed
the Kurdishness of the characters in their films and put it on
screen to be seen, felt and experienced. Thus the “superfluous,”
in Arendt’s words, entities in the films are humans who are first
dehumanized by the state and deprived from much of their
human rights due to their statelessness.
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Abstract—The urgency of this research is to implement
application-based Geomaze game media at Dharma Wanita
Persatuan 1 Kindergarten in Gresik Regency. This study aims to
determine the development, feasibility and effectiveness of
application-based Geomaze game media in stimulating visual-
spatial intelligence of children aged 4-5 years. This research uses
the type of research development or R&D with the ASSURE
model. This study uses the target participants of children aged 4-
5 years in TK Dharma Wanita Persatuan 1 Gresik Regency as
the main sample for testing the application-based Geomaze game
media and also testing conventional products or LKA, children
aged 4-5 years in Kusuma Bangsa Kindergarten as instrument
validity test. The results showed that the application-based game
media Geomaze was more effective than conventional media or
LKA in stimulating visual-spatial intelligence of children aged 4-
5 years. This study is expected to be able to contribute to
stimulating children’s visual-spatial intelligence and learning
media during the current Covid-19 pandemic.

Index Terms—spatial visual intelligence, maze, geometry,
application-based.

I. INTRODUCTION

Early childhood is the initial stage of children in the process
of growth and development to become mature in life later.
Providing education from an early age is expected to improve
the growth and development of children in developing their
abilities. Hardianto et al., (2018) argues that the quality of
children’s growth and development in the future is determined
by the stimulation children get from an early age, because
80% of brain growth occurs at that time. Supported by
research Asmiarti & Winangun (2018), this time almost all
children experience a sensitive period to grow and develop
rapidly and extraordinarily. Based on observations made by
(Pradenastiti, 2019),to group B children at PGRI Bumirejo 2
Kindergarten, the visual-spatial intelligence of children has
not shown any development. Based on the results of the initial
trial and observations made by researchers on 15 children, 11
children have visual-spatial intelligence in recognizing shapes,

and the right-left direction has not developed optimally. For
this reason, it is necessary to provide stimulation to improve
visual-spatial intelligence in children. Thus, it is necessary to
provide stimulations to improve visual-spatial intelligence in
children.

With the results of a review of 20 journal articles and
PAUD (Pendidikan Anak Usia Dini, or Early Childhood
Education) theses, it can be concluded that there is a relation
and influence of the maze game on children’s visual spatial
abilities. Rosidah (2014) argued that the modified maze games
can improve children’s visual-spatial intelligence. The
increase in the first cycle with the value of children’s spatial
was as much as 77.7%. Then in the second cycle there was an
increase in the average visual and spatial intelligence of
children by 84.89%.

In another study by Ramadani (2018), the increase in
children’s visual intelligence is caused by the maze game.
This is based on the results of the increased visual intelligence
value that achieved the average target of 80%. The research
conducted by Rachmawati (2019) he explained that Maze
Playing Activities with Early Childhood Visual-Spatial
Intelligence had a significant positive relationship due to
playing a maze game on the improvement of children's visual-
spatial intelligence. This is evidenced by the 25 child
respondents who calculated the Statistical Package for the
Social Science (SPPS) correlation coefficient with a score of
0.600 — 0.799, which means that there is a strong relationship
between Maze Playing activities and Visual-Spatial
Intelligence.

Related to research on visual spatial abilities in early
childhood Wahyuni (2017) shows that in RA Sabariyah,
Harjosari 1l Sub-district, Medan Amplas District, the
2015/2017  academic  year, children’s  visual-spatial
intelligence increases in each cycle due to using the maze
game media.

From the 4 journals described above, it can be concluded
that using maze game media is effective as a method to
stimulate children’s visual-spatial intelligence. This study
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focuses on the development of game tools for optimizing
children’s visual-spatial abilities, which are quite important in
children’s growth and development. In the current pandemic
era, when students are required to participate in online
learning, it is difficult for teachers to monitor developments or
problems with children’s visual-spatial development.

Sujiono & Sujiono (2010) explain that in early childhood a
stimulus is given to the 5 senses that are useful for developing
children’s intelligence. (Fathonah et al., 2020) One part of
children’s intelligence is visual-spatial intelligence. According
to Musfiroh (2009) in (Wahyuni & Pusari, 2015) visual-
spatial ability can be defined in three key words, namely: 1)
Perception; capturing and understanding something through
the five senses. 2) Visual spatial; namely the ability of the five
senses of sight or eyes, especially on color and space. 3)
Transforming; moving the shape of what is visible to the eye
into another form or thing. The opinion of Martini Jamaris
(2017) in (Pa'indu et al., 2020) expressed that spatial-visual
intelligence involves sensitivity into colour, line, shape, size,
area, and the relationship between these elements. Armstrong
in (Hakim, 2017) argues that visual-spatial intelligence is the
ability to visualize images in the mind. Visual-spatial
intelligence is used by children in thinking that the form of
visualization or images is useful in solving problems or
finding answers to a question (Winnuly & Laksimiwati, 2013).
Thus, children’s visual-spatial intelligence is intelligence
possessed by children who show the ability to think or show
sensitivity in the form of images in terms of colour, shape,
size, space and also the relationship between these elements.

Gunawan (2003) in (Prasusilantari, 2019) states that the
characteristics of well-developed visual-spatial intelligence
are: 1) Seeing; is used as a learning activity. 2) Ability to find
a way out. 3) Remembering and thinking by paying attention
to pictures 4) The use of graphs, maps, diagrams, or other
visual aids. 5) The desire to doodle, draw, paint, and make
sculptures. 6) Linking activitis that include compiling or
building three-dimensional games and changing shapes into an
object. 7) The ability to have a good imagination. Visual-
spatial intelligence is one aspect of cognitive development. In
children’s visual-spatial intelligence, it is necessary to have an
understanding of the concept of direction perspective (left-
right), geometric shapes, and spatial concepts (Yuliana et al.,
2016).

Gardner in Pradenastiti (2019), spelled out that the ability of
children’s visual-spatial intelligence at the age of 4-5 years,
namely the imagination of children at this age starts to
develop. Many games can help children to recognize the
various shapes, numbers, sizes, balances and differences. At
this age, the child’s ability to imagine can be translated into a
more structured form, which means it is not random. Children
aged 4 years in general, already know the spatial two-way
binary (pairs) such as the front-back direction, up-down, here
and there, although the child still does not understand the right
and left directions. (Apriani, 2013). From theis description, it
can be said that visual-spatial intelligence is an intelligence
that is usually associated with graphics, colors, and images as
well as a combination of them.

Various ways or methods are used to stimulate children’s
visual spatial intelligence, one of the examples is playing
Maze. This Maze game has the ability to train children's
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visual-spatial intelligence as Subagio et al’s in (Wulandari et
al., 2018) mentioned that maze is a puzzle game wherein the
players have entere the door, and then they must find a way
out to end the game.

From the aforementioned, it can be inferred the maze is a
game in the form of a maze or a tortuous path with the aim of
solving simple problems through the instructions provided for
a way out. Maze can be integrated with learning geometry and
colour into child’s learning process to simplify and identify
the characteristics of geometric shapes. According to Lestari
(2016) the introduction of geometric shapes in early childhood
can be done by introducing, pointing, naming and collecting
objects based on geometric shapes. Quroisin (2015) argues
that lessons on geometric shapes can be combined with other
learning activities in each theme or integrated learning. One
example is combining the introduction of geometry with a
variety of colors. In addition to introducing geometric shapes
at the age of 4-5 the introduction of color is also important, its
aims is for children to be able to distinguish and know the
types of basic and complementary colors (Hernia, 2013). The
ability to recognize colors in children can be done by
classifying objects based on color and vice versa.

In a previous study of Wahyuni (2017) the visual spatial of
children in RA Sabariyah, Harjosari Il Subdistrict, Medan
Amplas Subdistrict, in the 2015/2017 academic year was very
low with an average percentage of 26.5%. After playing
mazes, children’s visual spatial increases by an average
percentage of 41% in cycle, in cycle 2 the average percentage
result is 57.5% and in cycle 3 the average is 85%. Hence, it
can be assumed that children’s visual-spatial intelligence can
be improved through Maze games. From observations made
on children aged 4-5 years at Dharma Wanita Persatuan
Gresik Kindergarten, it can be concluded that children have
problems with visual-spatial intelligence in terms of
recognizing geometric shapes and colors. One of the
contributing factors is the current state of the Covid-19
pandemic which can make children less interested and not
focused on the learning provided by online teachers. In this
situation there is a need for innovation and development in
learning. One of them is by making interesting learning media.
The media must support online learning so that children’s
intelligence remains stimulated, especially their visual-spatial
intelligence.

Therefore, the researcher raised the title "Development of
Application-Based Geomaze Game to Stimulate Visual Spatial
Intelligence of Children aged 4-5 Years". This maze game is
designed in the form of an application to support online
learning during the current pandemic. The purpose of this
study is to determine the process of developing application-
based Geomaze media and to determine the results of the
effectiveness of this media as well as to determine the results
of the validity of the instruments used. The urgency in this
research is to implement application-based Geomaze media at
Dharma Wanita Persatuan Gresik Kindergarten. This research
is expected to be able to contribute to optimizing the visual-
spatial abilities of children aged 4-5 years and developing
learning media during the current COVID-19 pandemic which
requires children to learn online.
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Il. METHODS

A. Research Designs

In this study, the type of research is Research and
Development (R&D). According to Richey quoted by Sani, et
al (2018) in (Soraya & Hasmalena, 2019) Research and
Development is research that is carried out systematically with
steps of designing, innovating products and evaluating
products with criteria of effectiveness and internal
consistency. This study uses the ASSURE model of R&D
research

Analyze Learner Evaluate

State Standards Require Learner

Participation

and Objective

Select, Strategies,
Technology, Media,
and Materials

Utilize Technology,
Media, and
Materials

Figure 1. ASSURE Model

1) Analyze Learner

Researchers at this stage carry out an analysis to determine
the background needs of a developed learning design.
Researchers identified children aged 4-5 years at Dharma
Wanita Persatuan Gresik Kindergarten. According the results
of the analysis, it can be concluded that children are still
confused in mentioning the names of flat shapes, namely
rectangles, triangles, and circles. Lack of learning provided by
teachers and parents can be one of the factors. Online learning
during the Covid-19 pandemic was felt to be less effective in
delivering learning and also evaluating children by teachers.

2) State Standards and Objectives
After conducting an analysis, the next step is to identify the
problems experienced by children based on the needs analysis
that has been carried out at an early stage. Thus researchers
can determine what media is suitable for the needs of children
aged 4-5 years. The media certainly aim to optimize the
visual-spatial ability of children aged 4-5 years.

3) Select, Strategies, Technology, Media, and Materials

After identifying the needs and problems experienced by
the children, the next stage is to select the strategy used,
namely using game media as a means of optimizing children’s
visual-spatial intelligence. Application-based game media is
chosen by researchers on the grounds that they can be reached
by the wider community and are easier to carry anywhere
because they can be downloaded via cellphones/gadgets. Next
is to determine the appropriate material, and to think about the
benefits of using game media for children’s visual-spatial
abilities. After that, one can make a prototype by designing the
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content of the game that can optimize children’s visual-spatial
intelligence and design feasibility instruments. The following
is an image of the prototype / design of the geomaze game:

NCENAL

41\:-»»\«:«)

carilah bentuk di warna yang
sama

Figure 6

carilah hewan yang seperti
lingkaran

carilah buah yang seperti

segitiga

L.

Figure 8

Figure 7
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carilah bentuk di warna yang

Figure 9

Figure 12 Figure 11

Figure 1 explains the Geomaze game cover. This cover will
show the name of the maze game that will be played by the
children. In this section there is an option to play or exit the
game. When the new game is opened there will be songs
throughout the game so that children don’t feel bored while
playing. Figure 2 is about color recognition; children will be
introduced to various basic colors, namely red, yellow and
blue after the introduction of basic colors. Figure 3 explains
that the children will be introduced to various simple
geometric shapes and their names, including rectangles,
triangles, and circles in figure 4 there will be a description of
the indicators of the game that will be played by the children.
And then, in Figure 5 the children will choose the theme of the
maze game to be played. There are two choices of themes,
namely the animal theme with a whale-shaped maze and a
fruit theme with a pear-shaped maze. The other figures, 7-11,
provide an explanation about the levels of the Geomaze game
that will be played by children, which consists of three levels
and different images on each theme. Figure 12 contains
rewards for children who have played to the end. This reward
contains praise so the children feel happy and enthusiastic
after playing the game. This reward appears when the child
has played 3 levels in each theme. There is an option to exit
the game or return to choose a different theme.

4) Utilize Technology, Media, and Materials

In selecting media, researchers used application-based game
media on the grounds that children would be more interested
in games on gadgets and these were suitable for learning
during the Covid-19 pandemic which could help children
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recognize flat shapes or geometry. This media is designed
based on an application that is considered to be able to attract
children's attention as a medium for learning at home.
Children will also increase their learning experience with
geomaze games that can develop children’s visual-spatial
intelligence.

5) Require Learner Participation

In this case the researchers tried to attract the interest of
teachers in the development of children’s learning. The
method used is the distribution of the application-based color
geometry maze game developed by the current researcher.
Then the distribution of a questionnaire in the form of a
Google form is useful to determine the feasibility and
effectiveness of using application-based color geometry maze
media. The questionnaire is filled out by teachers with a
minimum standard of S1.

6) Evaluate

In this stage, the researcher has gone through the
validation stage by material experts and media experts by PG
PAUD Lecturers, Faculty of Education, State University of
Surabaya and feedback from teachers. By going through the
material and media reliability test, normality test, homogeneity
test and descriptive test for the effectiveness of application-
based color geometry maze media.
B. Research Sample

The target participants or respondents are children, to get an
idea of their visual-spatial intelligence. Due to the limitations
during the COVID-19 pandemic, it is parents who will
evaluate the visual-spatial abilities of their children. For the
mechanisms, the maze media that has been developed based
on that the application will be shared with parents through a
formal appeal letter from the school concerned. In addition, an
online questionnaire via a google form will be attached to the
appeal letter. The questionnaire items will go through a
validity test, and a reliability test first.

The Kindergarten that will be used as the target of
participants and testing the instrument is Dharma Wanita
Persatuan Gresik Kindergarten as a kindergarten targeting the
main sample with a minimum school criteria of B accredited,
implementing Curriculum-13 learning, and still applying
conventional learning such as question and answer and LKA.
In addition, the Kusuma Bangsa Gresik Kindergarten is where
the validity of the instrument will be tested with the same
school criteria.

C. Research Instruments and Procedures

This development research collects data using research
instruments in the form of: Questionnaire sheets for material
and media validation by experts and observation sheets.
Validation questionnaire sheets were given to material experts
and media experts to determine the effectiveness of
application-based color geometry maze media as learning
media that can optimize visual-spatial intelligence of children
aged 4-5 years. Then the observation sheet will use a
questionnaire to measure visual-spatial abilities in children
aged 4-5 vyears at Dharma Wanita Persatuan Gresik
Kindergarten. The questionnaire will be given to parents
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online using a Google form through an appeal from the school.
The instrument points are attached in attachments 1 — 4.

D. Data Analysis

Data analysis in this study is divided into two parts:

1. Prior to the empirical test, validity and reliability tests
were carried out on the question items in the
questionnaire. Analysis of the data used is Pearson
correlation or product moment to see the level of validity
of the item or question and determine the feasibility of
the statement item. Then perform a reliability test using
Cronbach's alpha formula to determine the level of
reliability in the instrument.

2. After testing the wvalidity and reliability of the
instrument, the next step is to clarify the child’s average
score (mean) on the child’s visual-spatial ability in
understanding geometric shapes.

This stage aims to get an overview of the visual-spatial
ability in children. In addition, the instrument to test the
effectiveness of the application-based color geometry maze
game is carried out through only 1 stage; the feasibility test of
material experts and media experts.

I1l. RESULTS AND DISCUSSION

The feasibility of this application-based Geomaze game
media is evidenced by a validation test carried out by media
experts and material experts by PG PAUD UNESA lecturers.
The acquisition of the material validation test in the
application-based Geomaze game shows a mean value of 3.75
which is close to a score of 4 which shows a range of 76-100
which means that the material validation test is declared very
effective. Then the media validation test value gets a mean
value of 3.70 which is close to a score of 4 with a range of 76-
100 which indicates that the media validation test is declared
very effective. From the results of the material and media
validation tests, it can be concluded that the application-based
Geomaze game media is very feasible to be tested on children.

In addition to conducting validation tests on material
experts and media experts, researchers also conducted
validation tests on PAUD teachers with a minimum
educational qualification of S1 PAUD by distributing a
questionnaire in the form of a Google form that was accessed
via a link to support the validation of material experts and
media experts. Based on the results of the descriptive test of
the application-based Geomaze game material and media
conducted by the teacher, it can be concluded that the display
item has a mean value of 3.91 approaching a score of 4 with a
range of 76-100, which means that the respondent’s response
states that the display level on the Geomaze game media on
the application is very effective. Furthermore, the material
presentation items receive a mean value of 3, 77 which is
close to a score of 4 with a range of 76-100, which means that
respondents’ responses state that the level of presentation of
material on application-based Geomaze game media is very
effective. Then for the benefit item, the mean value is 3.81,
close to a score of 4 with a range of 76-100, which means that
the respondent’s responses state that the level of effectiveness
in the application-based Geomaze game media is very
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effective.

The next is the results of the validity test on each item of
parents' perceptions of the visual-spatial intelligence of
children aged 4-5 years. The question items given are valid.
The calculation of the validity test was carried out using IBM
SPSS 20 with a significance level of 0.05 with the results of r-
count above (0.514) on each question item, which means that
the value of r-count > r-table so that the data obtained for each
question item was declared valid.

The reliability test on the parental perception questionnaire
on children’s visual-spatial intelligence using the Cronbach’s
Alpha formula showed the result (0.832), and then the parent
questionnaire on the use of application-based Geomaze game
media was (0.892). From these results it can be interpreted
that the coefficient value of parents’ perceptions of children’s
visual-spatial intelligence and application-based Geomaze
game media is above 0.6. From the results of the reliability
test both questionnaires proved reliable.

After the Validity Test and Reliability Test were declared
valid and reliable, the Classic Assumption Test was carried
out, namely the Normality Test and the Homogeneity Test.

Table (1)
Normality and Homogeneity Test
Normality ]
(Shapiro-Wilk) Homogeneity
X1 0,139 0.252
X2 0921 0,002

Note: X1: App-based Geomaze Game; X2: Conventional Media

Based on the Normality test, the residual value is said to be
normal if the Sig value > 0.05. Table 1 shows that the two
variables have a significance value of (0.139) for application-
based Geomaze game media and (0.921) for conventional
media or LKA, which means the value of Sig is greater, so
that the values of the two variables are normally distributed.
And from the homogeneity test, the significance value of the
application-based Geomaze game media variable shows a
value of (0.252) and the significance value of the conventional
media variable or LKA shows a value of (0.092). Then both
sig values are greater than 0.05 then the data in this study is
said to have the same variance or homogeneity.

Application-based Geomaze game media is effective to
stimulate visual-spatial intelligence of children aged 4-5 years.
It can be seen from the analysis of media feedback given to
parents in the form of a questionnaire via Google form using
descriptive statistical analysis. The following rubric is used;
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Table (2)
Scoring Rubric Descriptive Test
Score Application-Based Conventional Media
Geomaze Game
Mea St.d'. Effectivenn | Mea St.d'. Effectiven
Items Deviatio Deviatio
n n es Score n n nes Score
Color
Sensitivit| 3,40 | 0,49 3 3,03| 0,61 3
y
Knowing
Geometr | 3,33 | 0,47 3 3,27 | 0,58 3
y
Knowing
Direction| 3,56 | 0,50 4 3.04 0,60 3
S
Geometr
yand |[3,44| 0,50 3 2,98 0,65 3
Objects

Refer to Table 2, the following table is the comparison of
mean and standard deviation between application-based
geomaze game and conventional media.

Table 3, shows the results of feedback from parents on
children’s visual-spatial intelligence conducted by filling out
an online survey via Google form and the following
descriptive test results were obtained:

1) Color Sensitivity Items:

The color sensitivity item on the application-based
geomaze game media shows a mean value of (3.40), close to a
score of 3 which indicates a range of 21-30, meaning that the
color sensitivity item on children’s spatial intelligence on
geometry puzzle media develops as expected. In conventional
media using LKA, the color sensitivity item shows the mean
of (3.03), close to 3 which indicates a range of 21-30, meaning
that the color sensitivity items on children's spatial intelligence
using the LKA develop as expected.

(source: IBM SPSS 20 data output)

2) Knowing Geometry Items:

Items recognizing geometry in application-based Geomaze
game media show a mean value of (3.33), approaching a score
of 3 which indicates a range of 21-30, meaning that items
recognizing geometry in application-based Geomaze games
develop as expected. Then in conventional media using LKA,
the item recognizing geometry shows a mean value (3.27),
close to number 3 which indicates a range of 21-30, meaning
that items recognizing geometry in children’s visual-spatial
intelligence using conventional media develop as expected.

3) Item Knowing Directions
The item knowing direction in application-based Geomaze
game media shows a mean value of (3.56), close to a score of
4 which indicates a range of 31-40, meaning that the item
recognizing direction in children’s spatial visual intelligence
on Geomaze game media is developing very well. Meanwhile,
as in conventional media using LKA, the item knowing
direction shows the mean value of (3.04), close to a score of 3
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which indicates a range of 21-30, meaning that the item
recognizing direction in children's visual spatial intelligence
using conventional media develops as expected.

Table (3)
The Comparison of Mean and Standard Deviation Between Application-Based
Geomaze Game and Conventional Media

Score Range Information
1 0-10 Undeveloped
2 11-20 StartGrowing
3 21-30 Growing As Expected
4 31-40 Very Well Developed

4) Geometry and Objects Items

Geomaze items and objects in application-based Geomaze
game media show a mean value of (3.44), close to a score of
3 which indicates a range of 21-30, meaning that geometry
items and objects in application-based Geomaze game media
develop as expected. In conventional media or LKA,
geometry items and objects show a mean value of (2.98),
which is close to a score of 3 with a range of 21-30, meaning
that geometry items and objects in conventional media
develop as expected.

After the Classical Assumption Test and Descriptive
Analysis, then Regression Analysis is carried out, which is
used to determine the effect of the variables. In this study, the
application-based Geomaze game media is used as a
treatment group variable and conventional media or LKA as
a control group. The following are the results of multiple
regression analysis calculations:

Table (4)
The Influence of Two Media on Visual Spatial Intelligence of Children Age 4-
5 Years
. Reggresion _ .

Variable Coefficient t(t-tapie= 2.179) Sig.
Constant 7,046

X1 0,570 3,103 0,009

X2 0,237 1,766 0,103

(source: IBM SPSS 20 data output)

Note: Y : Visual Spatial Intelligence of 4-5 Years Old Children ; X1 :
Application-Based Geomaze Game Media; X2 : Conventional Media or
LKA

Marlius (2018), hypothesis testing uses the assumption that
the significance level of the alternative hypothesis or Ha
accepted is below 0.05, which means that there is an effect on
the dependent variable. And the alternative hypothesis or Ha
is rejected if the significant value is greater than 0.05, which
means that there is no effect on the dependent variable. If it is
seen in the table above that the value of (Sig.) X1 is 0.009 <
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0.05, then H1 is acceptable, which means that there is an
influence of the application-based Geomaze game media on
the visual-spatial intelligence of children aged 4-5 years.
While the value of (sig.) X2 is 0.103 > 0.05, then H2 is not
accepted, which means that there is no influence of
conventional media or LKA on visual-spatial intelligence of
children aged 4-5 years. So it can be concluded that the
application-based Geomaze game media affects the visual-
spatial intelligence of children aged 4-5 years. These results
are supported by Musfiroh & Tadkiroatun (2005), that
children’s visual-spatial intelligence is related to the child’s
ability to capture color, know direction and space accurately
and change the visual capture into other forms such as
decoration, architecture, painting, and sculpture.(Lestari et
al., 2018). Children with visual-spatial intelligence will tend
to be easier to understand a perception or visual that includes
sensitivity to color, line and shape, space, form.

CONCLUSION

The problem of children’s visual-spatial intelligence can
cause children to be less able to recognize colors and
distinguish geometric shapes. To overcome this problem, the
results of the current study show that the Geomaze game
media can stimulate the visual-spatial intelligence of children
aged 4-5 years in Gresik, especially TK Kusuma Bangsa and
TK Dharma Wanita Persatuan 1 Gresik Regency.

In learning, using the application-based Geomaze game, it
is proven to be effective in stimulating visual-spatial
intelligence of children aged 4-5 vyears, especially in
recognizing geometric shapes and colours. From the obtained
data, it can be concluded that the application-based Geomaze
game media is effective for stimulating visual-spatial
intelligence of children aged 4-5 years. This is evidenced by
the results of the Regression Test showing that there is an
influence of application-based Geomaze game media on the
visual spatial intelligence of children aged 4-5 years. The
conventional media or LKA shows that there is no influence
of conventional media or LKA on the visual-spatial
intelligence of children aged 4-5 years. In line with previous
research by Wahyuni (2017) which shows that maze playing
media can improve children’s visual-spatial intelligence in
RA Sabariyah, Harjosari 1l Sub-district, Medan Amplas
District, 2015/2017 academic years this is shown from the
results of research that continue to increase in each cycle.

The implication of this research is that the use of geomaze
game media is effective in stimulating visual-spatial
intelligence of children aged 4-5 years in recognizing colors
and geometric shapes. The selection of appropriate and
influential learning media for children’s visual-spatial
intelligence is very important. This application-based
Geomaze game media is effectively used as a learning
support to stimulate children’s visual-spatial intelligence
while at school or at home as online learning during the
current Covid-19 pandemic.

Parents and teachers truly do need to stimulate and improve
children’s visual-spatial intelligence. Efforts to stimulate
intelligence can be done by providing media for children that
are varied, innovative, and interesting which are children’s
favorites. It aims to make children happy and interested in
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learning without any coercion so that children will not get
bored easily. In this regard, this application-based Geomaze
game can be considered as a tool or medium in providing a
good impact on children’s visual-spatial intelligence. For
further research, it is recommended to carry out development
to come up with newer and innovative ideas.
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Abstract—In practical translation classes it is inevitable that
students make translation errors. Making errors is in fact a
characteristic of translation training process, and the role of the
teacher is to respond and offer timely and appropriate
correction/feedback so that students are able to differentiate
between correct and erroneous translations. Training students to
develop the ability to produce correct and accurate translation is
part and parcel of any practical translation classes. This paper,
which has a pedagogical nature, investigates the treatment of
students’ errors in online practical translation classes. It extends
the area of ‘responding to errors’ to translation studies, on the one
hand, and to online classes, on the other hand. Following
Thompson’s (2007) model of responding to errors, the paper
attempts to find out when and how teachers respond to translation
errors made by students in online English-Kurdish practical
translation classes. The results show that the teachers respond to
the vast majority of translation errors occurred in the course of
the online classes. In terms of time, the teachers never interrupted
students instantly but waited until the end of translation units or
utterances and then responded to the errors. In terms of the
method of responding, the results revealed that the teachers mostly
focused on meaning and used various techniques of error
responding, including students’ involvement and offering their
own corrections (with or without feedback). These results, coupled
with critical comments provided, are hoped to offer useful insights
to would-be translation teachers and trainers to better understand
how and when to respond to students’ errors in online practical
translation classes.

Index Terms — translation errors, responding to students’ errors,
online practical translation classes, English-Kurdish translation

I. INTRODUCTION

Responding to students’ errors in the field of language learning
has been broadly explored (cf. Allwright and Bailey 1991;
Harmer 2001; Amara 2015). Exploring students’ errors in
translation classes, however, has remained largely under-
researched. Numerous translation researchers investigated
translation errors or mistranslations (cf. Pym 1992; Hansen
2010; Popovic and Ney 2011; Ghasemi and Hasemian 2016;
Rasul 2016; Carl and Béaez 2019), however none of them
touched upon the area of error responding in translation
classrooms.

This paper extends the study of ‘error responding’ to online
practical translation classes and specifically aims to answer the
following questions:

1) When and how do teachers respond to students’
translation errors in online practical translation classes
between English and Kurdish?

2) To what extent can the teachers’ responses to students’
translation errors be deemed effective?

Following an adapted version of Thompson’s (2007) model
of responding to errors, the paper attempts to identify the time
of responding to student translation errors and the approach of
responding taken by the teachers.

A. Types and Definitions of Errors

Julian Edge (1989) distinguishes three categories of mistakes in
the process of language learning, as follows:
(2) Slips: mistakes which students can correct themselves
once the mistakes have been pointed out to them;
(2) Errors: mistakes which students cannot correct
themselves — and which therefore need explanation; and,
(3) Attempts: when a student tries to say something but does
not yet know the correct way of expressing it.
(Edge 1989, in Harmer 2001: 99)

Harmer (2001: 99) believes that “it is the category of errors
that most concerns teachers”. By extension, it is also the
category of errors that is most relevant in translation training
classes. However, translation scholars and/or trainers do not
agree on a specific definition and classification of ‘translation
errors’. For example, terms such as mistranslation, incorrect
translation, translation mistakes and translation errors are used
in the literature, and classifications such as absolute and
relative errors (Gouadec 1989) and binary and non-binary
errors (Pym 1992) are proposed. For the purpose of this study,
we adopt Anthony Pym’s (1992) practical classification, who
distinguishes between binary and non-binary errors:

(1) Binary errors: they refer to errors that are considered as
incorrect translation. They are always wrong in all
circumstances. A binary error is a major translation error
“that seriously impedes the main message” transferred
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from the source language (SL) to the target language
(TL) (Williams 2004: 6). Consider translating SLisl
©s5% [economic incline] as economic downfall, in
Example 11 below, which is a binary error.

(2) Non-binary errors: they refer to errors that are not
absolutely wrong, but they can be replaced by more
appropriate alternatives and translation options. They are
wrong to some extent and/or in some circumstances.
Consider translating embezzlement as  (beS
[corruption], which is inaccurate because not all types of
corruption are embezzlements. A more accurate option
would be 3day - a loanword from Arabic which is
commonly used in the Kurdish legal language.

B. Online Practical Translation Classes

The Covid-19 pandemic has affected many aspects of life,
especially social, commercial and educational. This has led
many educational institutions worldwide to adopt online
teaching fully or partially. Likewise, the Kurdistan Regional
Government’s Ministry of Higher Education and Scientific
Research proposed a blended method of teaching, in which
lessons are delivered partly on campus and partly online. The
online classes are meant to be live classes (using online
platforms such as Zoom) to allow student interaction and are
recorded to be available for students’ later use in the form of
video clips.

Online translation courses are said to ‘“have peculiar
epistemological and pedagogical characteristics which differ
from those available in conventional teaching settings” (Ismail
etal. 2019: 176). When teaching online, teachers usually do not
have access to a whiteboard to make notes and explanations.
Typing on computer and sharing screen with students is a
feasible solution, however it is both distracting and time-
consuming. In the chosen lessons, the teachers share the textual
material (the source text to be translated) with students on
screen and depend on oral communication to do the translation
practice. Therefore, both students’ errors and teacher’s
responses are oral in nature.

Il. MATERIAL AND METHODOLOGY

The material used in the research consists of three recorded
video clips of online practical translation classes between
English and Kurdish at the undergraduate level. Each video is
approximately 40 minutes in length. Two video clips are
produced in the English Department of the University of
Human Development, and the other one is produced at the
Translation Department of Cihan University. Consent is taken
to use the video clips for the purpose of this study. Details of
the videos are given below:

Lesson 1:

Topic: Translation of legal texts (English into Kurdish)
Course: Translation Practice 11 (Department of English,
University of Human Development).

Level: Semester 7

Lesson 2:
Topic: Translation of economics texts (Kurdish into English)
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Course: Translation Practice Il (Department of English,
University of Human Development).
Level: Semester 7

Lesson 3:

Topic: Translation of general texts (English into Kurdish)
Course: Translation from English into Kurdish 1V (Department
of Translation, Cihan University).

Level: Semester 6

As for the methodology, the study is based on ‘class
observation’. The process involves watching the video clips of
the lessons thoroughly, detecting and noting down errors made
by students, and checking whether the teacher responds to the
errors. If so, noting down when and how the teachers respond
to each error. All the errors detected, along with teacher
responses, are documented in a table (see Appendix 1). The
table contains the source text utterance, followed by student’s
translation (in which the error occurs), followed by the
teacher’s correction/response, with the area of question being
underlined, as demonstrated below.

. Teacher’s
ST (Kurdish) T W|th_error correction/respons
(English) o
5SS 5550 | .. the economy will | -..the economy will
S 3a adied decline which results decline which
S Feestiss) s | inarise inthe price of | resultsinarise in
S facilities. the price of goods.

The errors are classified into binary errors and non-binary
translation errors based on Pym’s (1992) translation error
categorization. The example above is designated as an instance
of binary translation error, because the two terms YS [goods]
and facilities are essentially different.

To systematically classify the types of student errors and
teacher responses, a specific form is used (see Appendices 2, 3
and 4). The form is adapted from Geoff Thompson’s (2007)
model of ‘Responding to Errors’ used in Classroom
Observation course, MA in TESOL, School of English,
University of Liverpool. The model is essentially devised to
investigate oral errors in language learning classes. In this
study, the model is adapted to oral errors in online practical
translation classes. The first part of the form focuses on the time
and method of responding to student errors. As far as the time
is concerned, teachers have three options:

(1) Interrupt students: it is normally discouraging to
interrupt students while they answer a question or make a
contribution in class. “Interrupting the learner in mid-
sentence... could eventually inhibit his/her willingness to
speak in class at all” (Allwright and Bailey 1991: 103).

(2) Delay to end of student’s utterance: this is a more
effective way of responding to student errors, which allows
the leaner to contribute to the lesson confidently without
being interrupted.

(3) Delay to end of activity: this usually happens in the case
of pairwork or groupwork activities. When the teacher hears
an error, he/she can wait until the end of the activity and
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then provide necessary correction/feedback. “With regard to
fluency activities, the usual advice is to delay feedback until
the end of the activity so as to avoid interrupting the
student’s flow of speech” (Kosti¢-Bobanovi¢ 2007: 379).

Regarding the method of responding to errors, the model
proposes six possible techniques, as follows:

(1) Mirror with correction: this is an indirect way of
correcting student errors; after a student makes an error, the
teacher repeats the utterance in a correct form.

(2) Get student to correct: this is what Thornbury terms
‘finger-coding’, which involves repeating the utterance and
stop in the place where the error has been made and give the
student the chance of self-correction (Thornbury 1999:
117).

(3) Asking other student(s) to correct: when an error
occurs and the individual student cannot correct
himself/herself, the teacher can ask other students to help
out and answer correctly. This can be both advantageous
and disadvantageous. On the one hand, this leads to more
contribution and coordination among students. On the other
hand, there are always some students in the class who may
not feel well to receive correction from classmates as this
may create a sense of inferiority. Such a risk can be
mitigated if the teacher establishes a tone of cooperation and
coordination in the class.

(4) Offer correction with feedback: offering direct
correction by the teacher is a simple way of responding to
errors but not an effective one. However, this can be
enhanced when followed by necessary feedback to draw
students’ attention to the nature of the error.

(5) Offer correction without feedback: this is arguably the
least effective way of correcting student errors. Since in this
technique student’s attention is not drawn, there is always
the possibility that the student will repeat the same error.

(6) Ignore: This occurs when the teacher simply chooses
not to respond to a student error. At the first glance, the idea
of ignoring student errors in class seems to be a negative and
dispreferred technique. It is, however, fully accepted for the
teacher to ignore some errors depending on the purpose of
the activity. For instance, in a communicative class where
the content is of utmost importance, errors in grammar can
be tolerated.

The second part of the model sheds light on the context in
which an error is made and responded to, specifically
highlighting whether the focus of the class is on the form or
content. To adapt the model to translation classes, the criteria is
modified to cover ‘form’ and ‘meaning’. The ‘form’ is
concerned with errors in linguistic and grammatical structures
of language (which can be corrected by the teacher overtly or
covertly), whereas ‘meaning’ is concerned with errors in the
message (which can be accepted or rejected by the teacher).

Journal of University of Human Development (JUHD)

I1l. ANALYSIS AND DISCUSSION

Although there are differences in error responding among the
three chosen lessons, the study is more concerned with results
as a whole, rather than results of individual lessons or teachers.
Therefore, the results will be dealt with collectively in terms of
the time and manner of teacher responding as well as the focus
of teachers’ correction/feedback.

A. Time of Responding to Student Errors

In total, 51 translation errors occurred in the data. In terms of
time, the teachers responded to 43 translation errors at the end
of utterances or translation units. The remaining translation
errors (8 instances) are simply ignored by the teachers. That is,
teachers have not interrupted students instantly, nor have they
delayed the respond/feedback to the end of activity. The reason
for this might be the fact that the teachers carried out the
translation based on translation units, which could be a single
word or an utterance. Moreover, no pairwork or groupwork
activity is done to delay response to the end of activities. While
teaching online, it is difficult to do pairwork or groupwork
activities.

B. Method of Responding to Student Errors

As the results reveal, the teachers responded to the vast majority
of errors made by students (84%), using a variety of techniques
as shown in Figure 1 below. The least frequent technique is
‘mirroring with correction’, whereas the most frequent is
‘offering correction without feedback’. It is concerning that in
one-third of occurrences students are corrected but not provided
with feedback. Appropriate feedback can axiomatically
contribute to more effective learning. It is also concerning that
a considerable proportion of errors (16%) are simply ignored by
the teachers.

m Mirror with correction (2)
u Get student to correct (3)
Asking other student(s) to correct (9)
m Offer correction (with feedback) (12)
m Offer correction (without feedback) (17)

Ignore (8)

Fig. 1. Percentages of different techniques of error responding in the data

(1) Mirror with correction: only on two occasions, the
teachers mirrored with correction. Consider the following
example, in which the student mistakenly translated receipt as
<wal [list], and the teacher repeated the translation in a correct
form:

Example 1:

ST: Make sure that you get a receipt for the payment you make.
Student error: .y Ses s 5 4S4s )l i 4 4l

Teacher correction: . Ses o 5 44313 )l (54 ey 4S 4l
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Likewise, when a student made a seemingly minor error
translating their child as 2\S4dlxis [his children], in the example
below, the teacher mirrored with correct translation. Moreover,
the teacher explained that the text talks about a child rather than
children.

Example 2:

ST: ...he was trying to get custody of their child.

Student error: A Cavendy Sallie L5 s Claea gan
Teacher correction: .uih Cueds GhaSadlaie Jid g s lasd saa

According to Newmark (1988: 85), it is sometimes
acceptable to make a shift from singular to plural or vice versa
(e.g. news > oS4l saa; the Kurds > 2, 55). The example above is
taken from a legal document and a change from singular to
plural in a legal context can potentially be confusing and
misleading.

(2) Get student to correct: in this technique the teacher helps
the student to correct himself or herself, usually by providing
some clues. “Students learn more effectively if they are guided
in such a way that they eventually correct themselves rather
than if they are given the correct version of something straight
away” (Gower et al. 1995: 165). There are only three instances
in the data, where teachers get students to correct their own
errors. Consider the example below, in which a student
erroneously translated the idiomatic expression ‘to remains
prisoners of their own anger’ by applying literal translation,
which resulted in a binary translation error. The teacher got the
student to correct herself by giving the clue that, based on the
context, there is no ‘prisoner’ per se and expression is rather
idiomatic which cannot be rendered literally.

Example 3:

ST: The first group remains prisoners of their own anger and
bitterness.

Student error: Ol Al Fls g )8 Ol 5l Sy (edSay 5 R
Student correction: .ohls G458 5 e ) 58 Jined (Lo died pdSay 5 K

(3) Asking other student(s) to correct: This is a possible
technique when a student makes an error and the teacher does
not want to correct the error straightway. As long as the teacher
has established a tone of mutual cooperation in class, he/she can
ask other students to offer correction. Consider the following
example, in which a student translated o 455s as
accommodation, which is not quite accurate. The teacher asked
other students for a more appropriate translation, and another
student suggested real estate, which is a one-to-one counterpart
of Kurdish e_sssila,

Example 4:

ST: o8 (g0 s sila 5 ASaul a0 3 2008 (s (8 sty st
Student error: ...because the 2008 crisis affected financial
markets and accommodation.

Student correction: ...because the 2008 crisis affected
financial markets and real estate.

Likewise, when a student mistakenly translated (S48 5xin
=il as security funds, the teacher sought correction from other
students. Immediately a student volunteered and accurately
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translated the phrase as insurance funds, as demonstrated
below:

Example 5:

ST: i lalle 550 (oo sbe 4l (ASea iy iy (S8 gais 4] i,
08 s srla s 0 (Y

Student error: Some security funds predict that five European

countries will go bankrupt within two years...

Student correction: Some insurance funds predict that five

European countries will go bankrupt within two years...

(4) Offer correction with feedback: teacher correction can be
more effective when feedback is offered and students’ attention
is drawn to the error in question. However, it is crucial that
students are not interrupted in mid-sentence but allowed to
complete the message they want to deliver. In nearly one-fourth
of occurrences the teachers corrected students and offered
feedback, as in the two examples below:

Example 6:
ST: The claimant must let the court know before the eviction is
due to take place.
Student error: o545 Uy il 51 Bl iy SISV sy o3y
L ySiadaia aSaia Sla
Teacher correction: (e s ik o il a8 Kaly JISVISL: 4ty o3
L Siadaia aSaia Sla

Here, the teacher not only offered correction, but also
provided feedback, saying “do not use literal translation in this
particular case, because ‘to let... know’ is an idiom, which
means » s+ ,S )38 [to inform]”. In fact, some idioms can be
translated literally, which involves “the replacement of an SL
idiom by a TL idiom which has roughly the same meaning and
linguistic form” (Rasul 2018: 124). However, as Baker (2018:
71) states, “this kind of match can only occasionally be
achieved”. In the majority of cases, “the real danger comes in
translating an idiom literally, since the result will usually be
nonsense on the receptor language™ (Larson 1998: 126).

Example 7:
ST: Spousal Abuse: physical, sexual, or psychological
violence...
Studenterror: 5 Shu 5 Aluds (650520 58 1 g A sld SaLA
99003
Teacher correction: 5 i (5 5850 55 1o ye ol (5 30 90 o5
ceus? 95 00Y 5 (S

When the teachers asked students to translate the legal term
spousal abuse in the example above, a student volunteered and
translated it as 245 Saba [spousal infidelity], which is a
binary translation error. The teacher rejected the translation and
explained the meaning of each of the two words in a bid to offer
his own translation, saying ‘“No, abuse is a kind of violence and
spousal refers to partners, i.e. husband and wife. Therefore,
spousal abuse can be translated as 45 35555 [spousal
violence]”. Since Kurdish does not have a ready equivalent to
the term abuse, it is normally translated by generalization as
s5dsus [violence].
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(5) Offer correction without feedback: this is a quick and
timesaving technique of responding to student errors, however
it does not have a long-lasting effect. With 17 occurrences
(33%), offering correction without feedback is by far the most
frequent technique implemented by the teachers. This might be
ascribed to the inherent nature of online teaching, in which
“feedback to students can be a lengthy and challenging process”
(Lewis and Abdul-Hamid 2006: 91). Below are two instances
in which the teachers offered correction without further
elaboration:

Example 8:

ST: S (A e st s ) e IS 8 Adied 5 (Seala 5 )55

Student error: ...the economy will decline which results in a
rise in the price of facilities.

Teacher correction: ...the economy will decline which results
in a rise in the price of goods.

Here, the teacher could foster the correction by explaining
the difference between facilities and goods - while the former
refers to services or amenities, the latter refers to merchandise
Or possessions.

Example 9:
ST: Cybertheft: the act of using an online service... to steal
someone else’s property...
Student error: .35 Sa) ) St 3 s IS4y 1 il ) (3
A ledS (S ) 5
S5 S i Sy 1 5 Sl s 5
AS (LS (S D B L oy

Teacher correction:

(6) Ignore: there are 8 occurrences of student errors (16%)
where the teachers simply chose not to respond to students’
errors. The danger of ignoring students’ errors is that they do
not even know they have made a mistake, and they are likely to
repeat the same mistake(s) feeling that what they produce is
correct. The teacher did not correct or respond to a student when
she rendered cybertheft as ¢SS [hacking], in the example
below. This is a non-binary error because, albeit the two
concepts are not quite the same, they have the common
semantic relation of being a crime committed electronically.

Example 10:

ST: Cybertheft: the act of using an online service... to steal

someone else’s property...

Student error: O3 (Sl 5 e A e iS4y 100 SSla
A8 FlaS (A8 s 5

Back translation: [Hacking: the act of using an online

service... to steal someone else’s property...]

A more serious error that was ignored by the teacher occurred
in the example below, in which a student erroneously translated
e sl SLSI as a downfall in the global economy. This
is a binary error because there is no common semantic
relationship between the two terms ¢Sk [incline] and
downfall.

Example 11:

ST: S Chiles (5 )5 58 (SIS iy (55 580 (S ey,
Student error: ...economic experts have predicted a downfall
in the global economy.

Journal of University of Human Development (JUHD)

C. Focus of Correction/Responding

In the majority of cases (37 occurrences out of 51), the teachers
focused on meaning when responding to errors. There are six
cases where the teachers focused on form. There are also eight
cases that are ignored by the teachers. As far as the meaning is
concerned, the teachers rejected 22 errors and accepted 15 ones,
but also offered correction or improvement one way or another.
Binary errors are by and large the ones that teachers rejected,
and either corrected them themselves or got students to correct
them. On the other hand, non-binary errors are by and large the
ones that the teachers accepted and offered correction only to
improve on the translation.

16%
m Focus on form (6)

m Focus on meaning (37)

Errors ignored (8)

Fig. 2. Focus of teacher’s respond to errors

(1) Focus on form: this refers to grammatical and structural
aspects of language, which cannot be ignored in language
learning as well as translation training classes. “It is now fully
accepted that an appropriate amount of class time should be
devoted to grammar” (Thompson 1996: 10). Overall, there are
six cases in the data (16%), where the teacher focused on form.
In the following example, a student translated the utterance
appropriately but made an error in grammar. The teacher
detected the error and responded by mirroring back with correct
grammar.

Example 12:

ST: S A o s ) A IS 38 Adied 5 8Sealy 555
Student error: ...the economy will decline which results in a
rise in the price of product.

Teacher correction: ...the economy will decline which results
in a rise in the price of products.

On another occasion, the teacher responded to a grammatical
mistake (the example below) by mirroring back with correction.
The teacher also explained that the word <= £ is an adjective
that should be replaced by the adjective form - significant.

Example 13:

ST: .53 B allindiy oy 3a ot

Student error: Such predictions are significance...
Teacher correction: Such predictions are significant. ..

(2) Focus on meaning: this refers to the semantic aspect of the
utterance as opposite to its formal structure. In the data, the
teachers largely focused on meaning in their responses to errors
(72% of all occurrences). Most of the examples discussed above
are instances of meaning-based error responding. To further
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explain the point, consider the example below, which is an
instance of non-binary error.

Example 14:
ST: The claimant must let the court know before the eviction is

APPENDIX 1

87

Student Translation Errors and Teacher’s Corrections

Findings in Lesson 1

due to take place. ) - Teacher
Student error: o sty il 3 Kol iy JISYISk Aty 5y No. | ST (English) (Izvul ; dizﬂgor response/
A Siadaia 4Saia S correction
Teacher correction:  (seal s (i o sl A8 Baly SV a5y If you can pay off | iS <l sies 45 | (3 S il gio 845
Al Sl 50 S any arrears, s (5o 9aSAlS | gl (5 gaSalas
contact the |43 45 (s sy oy | 43 4S5 (50 5y «apy

The instance occurs in a legal document. As can be seen, the : imrcr:;‘a?;‘glty'you ﬁéf jfl ﬁjfj jﬁl
translation is not a serious error and t_he tgacher accepted it get this [eviction] | i cs Sl | s S IAEL
However, feeling that the reference of time is a key element in notice 1o Aos o
the legal document and is missing in the translation, the teacher M ' : : :

' ake sure that . d d
highlighted the point and suggested an alternative translation , | you geta receipt Sud s ;‘-—“XJ Liges ;‘-—“h
ici i AR U Sed oy [ AR S0 Cu e oy
that explicitly states the time reference. for 3% pr):;/lzr;ents CaedAS A S | uenes 4 dhag <
...tthle tc%ﬁimantt Ao SIS Ay gy | 4 )LS\JLSM’ A_L‘:u e
CONCLUSION 2 “IEUS W gl Bl cuilig o AN A& Kala

. .. . . know before the T = e
It is worth praising that the teachers did not interrupt students " eviction is due to «Sma?? 2 iy wszi‘;& g=1
in mid-sentence, but allowed them to finish what they wanted S take place. AR ' .
to share. The teachers have used an array of error responding 3 Spousal Abuse: | s SOLA | si Aega gs 3i
techniques, including students’ involvement and offering their % 4 physical, sexual, J"sj i sz-ﬁ;;-'uﬁ ':'E' - 55_}0&)3

. . . . © A 5 (i (5 5
own corrections (with or without feedback). It can be claimed | or S?g/fef:l‘)c':g'ca' I TED | |
that the teachers have been successful in as much as they have —
not interrupted students straightway and they have responded to ...he was trying to Iond ga wjjjm
the vast majority of translation errors (84%) occurred in the 5 | getcustody of &wﬂfw oty fonSallsie
chosen online classes. Moreover, teachers’ offering of valuable their child. AT Sy e
feedback in nearly one-fourth of occurrences has also Contact 5 5 (5 5o
contributed to the effectiveness of the errors responding process Monday to Friday | s Udsedd 550 | (s U daedd 550
in the online classes. 6 | between the hours 4‘1:; )\M}‘S u\‘j:‘d w"l:; )\M}‘S uk:«i

. . N o O 3 3 O\ 3 3

Nevertheless, the large number of instances (one-third of ofloog..losoae;;n ‘5—) )jf e d—@bi@* g
occurrences) that the teachers responded by offering correction = LS =

. . . . . Cybertheft: the act| e b)) (i3 S (6 3
without feedback can be rightly criticized. Moreover, ignoring o%/using an online il S ;@J&g
a considerable number of meaning-related errors (16%) will not 7 | service... to steal | S4u,l 5 Sae3a S5 Ko a
lead to a desired outcome as students do not realize they have someone else’s | )0 3..oPhE | w) R
made a mistake in the first place, let alone correct it. property... A5 TS 35| L aS0 S i

i i > ...the clai . ]

Finally, it can be_concluded_that students errors can be mustt IZ tctﬁlerr::?)rlljtrt Ao SV gy | 4SSV 4
responded to in online translation classes as effectively as know before the | >SSSREE RS |6 adly 8L Kol
traditional classes, provided the teacher chooses the right time 8 eviction is due to |54 SHga go ity | 59 Sl SIS i
to respond and the right technique(s) of responding. It is crucial take place. S Seiadaia A8 i
for any would-be translation teachers and trainers not to - el
interrupt students in mid-sentence. First and foremost, teachers 9 “‘h:t"c"j:tgg'”gfto -1541: f“ﬂjm anore
are expected to get individual students to correct their errors, © gtheir chil)éi R g
because students learn more effectively when they correct their = ovberarime |7 WS 5 | 0 e g
errors themselves. If this does not work, teachers can ask other > | 10lc _\;tt dl ¢ ) gy Al g5 | (5 siddy (oAl
students to correct errors made by individual students, provided S g;;]:frso?]?gm BUY v alasas g s | pladas 33 ikt
that the teacher has already established a sense of cooperation 5 T BRCSL LG
in the class. As a last resort, teachers can provide their own (z% Cybercrime: Lsmbhﬂ%ﬂ&
corrections only when students struggle to come up with a 11 |Crimes committed | i35k o3l i Ignore
correct answer electronically... (OB alaidh

. 12 | Alawsuitor |4l eli)iS o sl adoli IS Gl dlinas
action in a court... .Kal .Kal
...whose oolajas, oajas, .
13 | telephone number AR) paSai gl | ja&as) (saSas gaalas

(if available) is
01484 221000

A (s Gl ya

Auhy p (Cabh Cuwed ya

SYEAEYYY e Al

YEAEYYY e Al
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Embezzlement: € T e 10 a4y 4l Y5 | bankrupt within | bankrupt within
The illegal ‘Z{m = Q%u Al (50 Al S UM TS two years. .. two years...
HEREA 9O et
14 | transfer of money | * =" % 2% = selisa 5oty
or property for ;u": - ; 3 | Sl s ...five European
personal use... | < 27| Ll e A countries will go | ...five European
1lu 553 5ok 4l. | bankrupt within | countries will go
adle syt 5z two years,in | bankrupt within
Findings in Lesson 2 12 | 4 4 5w zss | return, Chinese |two years, in turn,
SOR sl ) and Indian Chinese and
. T with error Teacher AS 4848 s [ economies will Indiar) economies
No. | ST (Kurdish) (English) response/ grow. will grow.
correction
ks i ...economic ...economic 1 i) Predictiqn of_g_lopalPrgdictipn of_ g_lqbal
sl s exp_erts have e>_<perts have_ 13 petme s T d" ~ ™| economic crisis in | financial crisis in
1 e e : ”;}1‘ predicted aget |predicted a decline 2020 2020
& _;'}p 55 — |down in the global| in the global 6ol Sz | economic experts...economic experts
economy: economy. 14 (SUESI i have predi_cted a | have predipted a
5 i s ...€CONomic Ol 5550 decrease in the | downturn in the
LSl s exper_ts have L9538 global economy. | global economy.
L v Y predicted a Ignored 15 | s oo 4 Buch predictions aresuch predictions are
ﬁs)—. downfall in the USES significance... significant. ..
' global economy. 16 | e & s < | General Global Gross Global
o s ...accordmg_ I_y the ...becaus_e _the Olea ) Sum Product
5 ) 3 2008 ol 2008 crisis 2008 crisis 17 | s s | Total Global Gross Global
31, ssila 5 cfSawl affected financial | affected financial e Product Product
e markets and real | markets and real _ Trade /treid/ war
SR G estate. estate. Olsi (8 ) 5b s AS| Trade /trad/ war Setween the US anc
because the e (e 18| Woewsce petweenthe USand'o. oo d
oo st [T - 2008 crisis 2533 8wy | China has begun. y
o 3 2008 2008 crisis TISIS begun.
4 |, 20 i | affected financial | affected financial 05, s 45| Businesswar [Trade war between
R marketsand | markets and real 19 | S 50is petween the US and the US and China
estate. estate. 2553 Shiiues | China has begun. [has already begun.
= A W8 6 S | General Global 0 . ...the economy ...the economy
° g Sum 'gnored 3 =838 S035 | il decline which | will decline which
2008 i i 2. ...the 2008 crisis _,.,the 200_8 cris,_is " 20 @ jis ;:_.U;J.) results in_a rise in | results in_a rise in
o | 6| oisa ubh ) copcluded included financial 5 i< the price of the price of
§ ﬂd X fu;,sl; financial markets | markets and real g — product. products.
5 : j and real estate. estate. > RN ...because the ...because the
P ) The 2020 crisis | The 2020 crisis s u‘){d 2008‘;@ 2008 crisis 2008 crisis
g 7 2020 A S8 43| will resultinan | will result in an 2|21 Uu”is PEOREE affected financial | affected financial
m cgeiSeald (5 g i I economic economic S —b,u f markets and markets and real
inflation... incline. .. z ' accommodation. estate.
e w.iil.tclil:c(leicnoen\(/)vﬁi}t/:h cod 5 CETTILY 4528 IS Sud e The crisis affected h;’\?eeacnr Is;?e%n
4 s \S A Aliey . . |will decline which 9O Ay Aw | thepriceofoil, | = — - - .
8 e . . |resultsinarise in L 22 | 45 5 S48 o 53 | stock markets and the price of oil,
ST ISP the price of result§ inarise in o dsSh e stock markets and
s faciliti the price of goods. 4 ¥ 30 sl 2| even the value of
acilities. i3 A e the US dollar even the value of
...the crisis will o ' the US dollar.
4843 am o s, the crisis will first appear in the ...ﬁve_Euro_pean ...ﬁve_Euro_pean
05,55 5Ky 43Dy 5 4l flrst appear in the US and then 1l 50 weskedl. | cOUNtries W|_II go | countries W|_II go
9 [4Sea o o g8y yetd S US including most| COYers most of the 4o Lys st s | bankrupt within | bankrupt within
R30I 5 0—gf the world world. 23 | 4wl Al 50nzss | two years, in two years, in turn,
2t Ros (s ' 5O 2ol lady ) return, Chinese and|  Chinese and
0rS 43 s | Indian economy | Indian economy
Some Some insurance will incn'aas.e. vyill grow.
(NS4 i 4l Gliiay | confirmations funds predict that 4 S Hlals iy The statistics  [The figures suggest
ASes ndity Ay | predict that five “Hive E 24 72.5 o33 e 1Sa 5+ |suggest the US hasthe US has recordec
10 | 1afls 50 ostadd European conlrftri:sr(\)/\?ﬁ?no S5l 54 recorded 2.5% | 2.5% economic
e by Y5 | countries will go bankruot wi th?n 25595 )kE  economic growth. .. growth...
W ORESS bankrupt within WO pears ...the growth is | ...the growth is
two years... years. .. 34 asan Sase | due to increased | due to increased
4EaE nr 4t el s Some security | Some insurance 4 AR S35 consumption consumption
11 ji?#md E funds predict that | funds predict that 25 G Afd 5 A IS _expenditure and _expenditure and
ol _\Sc St five European five European A 503 S g lncre_ase_d _m of | increased supply
&= TS ST countries will go | countries will go liquidity... of liquidity...
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Findings in Lesson 3

TT with error Teacher
No. | ST (English) (Kurdish) respon_s.e/
correction

With time, and the S By S g S 4

help of friends, he
decided that his

A A e el
dAA St aS |y 55)\.)_)4

A ATl Rl
Jaa aslias a d")l-‘..)-.'

hell of pain and
anger.

APPENDIX 2
Online Class Observation: Responding to Errors (Lesson 1)

into a personal

L)

apsi bl p

! mgﬂ;yh?g mgev\t,grk GlSea 84S (b5 5 | @lSea JSaS L3 3| Title of lesson 1: Practical Legal Translation (English into
was to let go of Al adliia )y s Al | dastia s s e | Kurdish)
the anger. .. e e St Main aim(s) of lesson: (1) to train students on translating legal
With time. and the texts, specifically focusing on legal terminology; and (2) to
help of friends, he el 4: 5 S Je&al introduce students to a set of common English legal and
decided that his | by s SSi)sla criminological terms along with their Kurdish translation.
2 | onlychanceto [ch) 5 Jasastiashy lanored
make his life WOrk | s sl iss S 45 J 1. Types of correction
Wwas t0 let g of the| ... 4 it Jl Put a tick (v') in the relevant boxes below every time you hear
__Aneer... the teacher use the following correction techniques.
With time, and the 2@ o =
help of friends, he | -~ S8 o
decided that His S L_f'lséuu el Type Occurrence | Total
3 | only chance to As‘\:ﬁ_:d”hi Ignored Interrupt student 0 0
- — (Iels S s
make his life work s At i) s S S | Delay to end of student utterance | vv'vvVVV 14
was to let go of 5 mﬁé 4 § (end of translation unit) NANNNNN,
the anger... T —
o let go of the Delay to end of activity 0 0
g 4 anger, and e 34l s, Ignored Mirror with correction 0 0
= somehow forgive | . 5 4Ss jLl o5 4 Get student to correct v 1
()
> the offender. Asking other student(s) to v 1
< The first group ¢ . ¢ = correct
£ : ; A s B | A Sy (5 S =] - -
@ | g [LeMAINS PASONENS | i7" "7 i1 Sy [ oA g cam g 35 cohumd T | Offer correction with feedback IV 5
of their own anger | 225 S F == (SR st m s —
OLIheIr own anger chhal olda Offer correction without SIS 5
and bltternes_s. = . —‘ feedback
ATter any major | vl g Je el Ignore vV 2
6 loss, there is s o) € <0 o) & STlXied
always a a ai, < ’ (SAAL § ) Adaeds . .
mourning process.| —EA A0 A A s Juedd 2. Focus of corre_ctlon/respondlng _
After any major a o YRS Note down the kind of response that the teacher gives to any
7 loss, there is 7 ‘5" o) AR LSt student errors as to whether the teacher focuses
always a Ljf‘sfs“ e SAr g Adiedn on form or meaning (you may need to mark more than one box
mourning process.| = i AAD 4l for a response).
But ultimately, the ) sl S 4 Ve Type Occurrence | Total
question is i3S 4 ey oL e
FLIg g w £ Correct overtly vV 2
8 whether the St S ey s ‘4\3.‘&»;45 3 = Correct covertl
experience makes | (SiwS 4y clSiosaS | =—=m T L c y 0 0
TR X iads o
you harder or Sl o 3yl o Q\_‘Ji:s . = —— -
. ) 0.
softer. E— 52 Neasasel IS 6
But ultimately, the| | .. i 5 € ) Y 2 'c (binary errors)
ST i< o Y4y daglisS 4l oV 88 Accept meaning SIS 4
Whether the | 7= 8o 4Se b 48 b L E (non-binary errors)
9 experience makes | . u‘f fh’yﬂ all o ’M—hb 4’?’”’“ » Ignore N4 2
you harderor | % 22 ol | Do s
softer LAY Ok Y ol CilSes
...to let go of the
10 anger, and e 34l s Ignored APPENDIX 3
£ somehow forgive | . 3 4% Ll 54l Online Class Observation: Responding to Errors (Lesson 2)
g the offender. .
i | . . . .
e Aﬁi;ﬁgjg SEL) A e , ?g& f‘ii“ Title of lesson 2: Practical Translation of Economic Texts
gln always a lied Adgen o) 28 —J—"’('“—J, s (Kurdish into English)
o e : : . . .
< mourning process. A AAs A Main aim(s) of lesson: to train students on translating
> The tragedy saw | ¥ sa 3l i st | saile sagul i s | BCONOMICS  texs, specifically focusing on economic
12 Sandy descend | b oL 4agails o il S LAl i termlnology.
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1. Types of correction
Put a tick (V) in the relevant boxes below every time you hear
the teacher use the following correction techniques.

Type Occurrence Total
Interrupt student 0 0
Delay to end of student MAAAAAS
c
2 utterance (end of MAAAAAY 25
= translation unit) VIS
VIS
Delay to end of activity 0 0
Mirror with correction vV 2
Get student to correct v 1
Asking other student(s) to
. correct VIV 5
=] Offer correction with
T feedback VIV 5
Offer correction without VIS 10
feedback VY
Ignore v 2

2. Focus of correction/responding

Note down the kind of response that the teacher gives to any
student errors as to whether the teacher focuses

on form or meaning (you may need to mark more than one box
for a response).

Type Occurrence Total
S e Correct overtly VvV 3
3 5|  Correct covertly v 1
& | (mirroring back)

Reject meaning VIS 10
S g (binary errors) NN
wn ‘=
§ g Accept meaning VI 9
L (non-binary errors) NN

Ignore vV 2

APPENDIX 4

Online Class Observation: Responding to Errors (Lesson 3)

Title of lesson 3: Practical Translation of a General Text
(English into Kurdish)

Main aim(s) of lesson: to train students on translating general
texts to produce a natural-sounding translation.

1. Types of correction
Put a tick (v) in the relevant boxes below every time you hear
the teacher use the following correction techniques.

Journal of University of Human Development (JUHD)

Type Occurrence Total
Interrupt student 0 0
c Delay to end of student
& . VIS
< utterance (end of translation 12
< ( unit) VIS
Delay to end of activity 0 0
Mirror with correction 0 0
Get student to correct v 1
Asking other student(s) to
% correct VY 3
T | Offer correction with feedback Vv 2
Offer correction without
feedback vV 2
Ignore e 4

2. Focus of correction/responding

Note down the kind of response that the teacher gives to any
student errors as to whether the teacher focuses

on form or meaning (you may need to mark more than one box
for a response).

Lz Occurrence | Total

5 e Correct overtly 0 0
[%2]
§ § Correct covertly 0 0
LL

Reject meaning
52 (binary errors) VIVAIIS 6
§ g A t i
o 2 ccept meaning
L E (non-binary errors) vV 2

Ignore VA 4
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The Relationship Between Flipped Learning And
Pupils’ Performance: A Reflection On Alternative
Philosophical Underpinnings

Ismail Mohammed Noriey & Mohammad Sedigh Javanmiri

Department of English, College of Languages, University of Human Development, Sulaimani, Kurdistan Region, Iraq

Abstract— This research paper investigates the significance of the
relationship between flipped learning and pupils’ academic
performance in secondary schools in the Kurdistan Region of Iraq
especially with a focus on alternative philosophical underpinnings.
Undoubtedly, the significance of this study in the field of
educational research bubbles over with controversies. Professional
researchers/teachers’ disagreements about what happens in
schools emanate from the difference in philosophical lenses
employed in understanding phenomena, divergent visions
regarding the purpose of schooling, and what constitutes an ideal
society and cultural differences. This research attempts to
understand teachers’ perception of reality in classrooms and
fathoms the relationship between flipped learning and pupil’s
academic performance, engagement and achievement. The
research methodology employed has focused on mixed methods
that allow the data analysis to adopt an interpretive approach and
attempted to address the research questions by developing a
structured observation and a questionnaire to facilitate the data
collection procedure. The findings show that alternative
philosophical underpinnings bear profound effects on pupils’
learning: teachers and the epistemologies and ontologies employed
to understand reality in classrooms significantly impact flipped
learning and pupils’ academic performance. The results suggest
that these implications share common critical statements found in
the related literature reviews that also indicate reflections on
alternative philosophical underpinnings.

Academic
Flipped

Index Terms—
Epistemological,
Underpinnings

Performance,
Learning And

Ontology,
Philosophical

I. INTRODUCTION

Nowadays, arguably every teacher is different; each has their
own educational and cultural backgrounds that make them
unique. Undoubtedly, the field of educational research is home
to many controversies as it accommodates the requirements of
ever-changing educational needs as well as professional’s
disagreements about what should happen in the classroom. This
study assumes that, in most instances, the disagreements
emanate from the differences in philosophical lenses employed

in empathetic understating the phenomenon in education. This
study explores some of these philosophical underpinnings.

This research paper is constructed into three main parts: the
first focuses on the significance of the relationship between
flipped learning and pupils’ academic performance according
to the strategies used by Kurdish teachers in KRI. Additionally,
this study intends mainly to (but not exclusively) describe and
critically assess the strengths and weaknesses of the Positivists
and Post-positivists paradigms. The main aim is to reflect on
the alternative philosophical lenses (including interpretivism,
advocacy and pragmatic knowledge claims). Thus, this
movement, it is assumed, represents a seismic shift from
education being conceptualized as a social process for students
to a curriculum-driven, assessment-focused process.

In the second part, the researchers demonstrate that there is
no single paradigm that could satisfactorily deal with all the
required methodological aspects. Crotty (1998) asserts that
every social researcher has two fundamental questions to
answer: (1) what methodologies and methods will be
employed? And (2) how does the researcher justify the choice
of methodologies and methods? Crotty argues that the
justification of the choice and use of methodology (the
strategy, plan of action, process or design lying behind the use
of methods) and methods (the tools, techniques or procedures
used to gather and analyze data related to some research
question or hypothesis) are informed by our assumptions about
the nature of reality ontology— and the theory of knowledge
employed to understand that reality —epistemology.

In addition, these assumptions are intertwined with the
theoretical perspective (the philosophical stance informing the
methodology and providing justification for the context and
processes employed). These knowledge claims are sometimes
referred to as paradigms (Lincoln et al., 2011, Mertens, 1998)
or broadly conceived as research methodologies (Neuman,
2009). Some researchers extend these knowledge claims to
include how we write about it —rhetoric— and what values go
into its axiology (Creswell, 1994). This allows the researchers
to accomplish an understanding of the research problem and the
importance of the study in the field of educational sectors. The
reasons that the researchers have used mixed methods to
evaluate the value of objective and subjective knowledge. In
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part three, the researchers briefly discuss the findings,
implications, conclusion, and recommendations.

This basically can help answer these questions: focusing on
answering the following main research questions:

1. What are the challenges of flipped learning and their
effects on pupils’ performance at secondary schools?

2. What are the most significant themes nature of the
relationship between flipped learning and pupils’
academic performance?

3. To what extent does the teacher significantly impact
flipped learning and pupils’ academic performance?

Research Objectives:

> To investigate the impact of flipped learning on students’
academic performance at secondary schools in KRI.

> To explore the relationship between flipped learning and
pupils’ engagement and achievement

» To identify how reflections on alternative philosophical
underpinnings alter mindsets and practices of
practitioners in education

Il. LITERATURE REVIEW

This part has three aims: 1) An understanding of the impact of
flipped learning on students’ academic performance at
secondary schools in KRI. 2) A discussion on the significance
of the study and the statement of the problem. 3) A good
evaluation of the review of the literature to explain the
relationship between flipped learning and pupils’ engagement
and achievement.

Reflection on Teaching and Learning

As teachers, we have often wondered what goes through the
minds of pupils who are being talked at in classrooms in which
teachers employ traditional teaching methods —teacher-
cantered classrooms. My (Dr. Ismail’s) predicament began
when in May 2016, in the UK, | administered a questionnaire
to my year 11 higher ability Maths class asking them to relate
their classroom and learning experiences. Judging by the 22
mainly hostile answers that | received on this issue, the very
thought is unthinkable. My mood was most felicitously caught
by one young bright girl who replied:

“My problem is that my History teacher talks too fast for me,
and I can't take notes quickly enough... When I manage
sometimes to get all the notes from class onto paper, | don't
understand what they mean. When | go home to complete my
homework, I continue to struggle because what | wrote down in
class doesn't seem to match with what I'm supposed to do on my
homework.”

Another pupil, Anita (not real name), is active in sports,
specializing in gymnastics and track. She is a conscientious
student who always wants to do her best. Unfortunately, she
must often leave school early to travel to games and matches,
and she misses a lot of her classes. She informed me when she
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was in year 10, she tried to keep up with her Maths class, but
she just couldn't because she missed so much of it.

She sometimes comes in and meets with her teacher before
school, but the teacher is often too busy to individually teach
her everything she missed. Gloomily, these scenarios are
common across many classrooms. Many struggling pupils who
genuinely want to learn fall behind instead. Others are so busy
that they miss out on key concepts. Still, others learn how to
“play school,” but do not really learn important objectives in
their courses. We have almost certainly reached an
understanding that the traditional model, where teachers stood
up and talked at an average of 25 pupils every day, does not
meet the needs of all pupils.

The philosophy of teaching which treats children as passive
receptacles into which forgettable facts are poured and,
accordingly, forces teachers to spend time preparing students
for standardized tests (Kohn, 1999) most certainly needs
rethinking. Learners (especially children), alternatively, must
be helped to become independent, critical, creative thinkers
(Robinson and Aronica, 2015). In most schools in England and
many other countries, the education systems divide academic
disciplines into “subjects,” and further divide the subjects into
independent units. This fosters an unquestioned illusion that the
topics are discrete and unconnected. While this is a serious
problem, there is an even more basic failing here: Chances are
that the topics themselves have not been covered thoroughly
enough because our schools tend to measure out their efforts in
increments of time rather than in target level mastery. When the
interval allowed for a given topic has run out, it’s time to give
a test and move on. This has become almost customary in my
school and many others in the UK. This for me is unacceptable
if not disastrous. This is because concepts build on one another.
Algebra requires arithmetic. Trigonometry flows from
geometry. If children are provided with a shaky understanding
early on, it will lead to complete bewilderment later. Yet
teachers prefer to give out passing grades for test scores of 75
or 80 percent. It is basically telling the students that they have
learned something that they haven’t learned. Students are then
hastily nudged on to the next, more difficult unit for which they
have not adequately been prepared. The truth is that the
educational providers are setting them up to fail. A student who
achieves a mark of 75 percent is missing on fully one-quarter of
what he or she needs to know (and that is assuming it is on a
rigorous assessment). Common sense wouldn't set us on the
journey with a car that has one of its wheels faulty.

Modern theories see learning as an individualistic enterprise:
learners educate themselves. They learn, first, by deciding to
learn, by committing to learning. This commitment allows, in
turn, for concentration. All of these processes are active and
deeply personal; all involve acceptance of responsibility.
Education doesn't happen because an excellent teacher makes a
difficult concept easy which puts a smile on a pupil's face
(however exciting this might sound). Real education, the
researchers of the present study believe, happens in the
individual brains of each of us. It requires effort on the part of
the learner (as well as the teacher). This claim has found
echoing voices. The neuroscientist Kandel (2008) has argued
strongly that learning is, in fact, neither more or less than a
series of changes that take place in the individual nerve cells of
which our brains are composed.
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For far too long accountability process in education has
emphasized, and continues to emphasize, school and teacher
responsibility (supply-side) to make learning happen and there
is nothing wrong with this. We believe, however, that equal
emphasis should be placed on learner responsibility (demand-
side) founded on rigorous incentives and active participation by
the learner. This study (without drifting too much) is concerned
with philosophical underpinnings of educational research. To
address this purpose, this task seems to be incomplete without
established philosophical assumptions about what is it that
motivates educational actors that researchers intend to
investigate - teachers, pupils, parents and policy makers.

A. The significance of the study

The importance of the study is to state the challenges of
flipped learning and their effects on pupils’ performance at
secondary schools in KRI. A strong underlying conviction,
here, is that every teacher is different in their idiosyncratic
teaching styles which are largely shaped by their own
educational and cultural backgrounds— each teacher is unique.
Additionally, the current educational reform efforts have
revolved from the soft skills of education to a focus on the
measurable outcomes of learning. On the other hand, this
research provides an insight to identify the most significant
themes that predominantly pervade the nature of the
relationship between flipped learning and pupils’ academic
performance. This is to justify to what extent does the teacher
significantly impact flipped learning and pupils’ academic
performance? Thus, this study is vital because it assumes that,
in most instances, the disagreements emanate from the
differences in philosophical lenses employed in empathetic
understating of the phenomenon in education.

B. Motivations of educational actors

In analysing educational issues we shall take what has come
to be known as the rational choice approach of methodological
individualism (Little, 1991, Martin, 1994). The term “rational,”
as shall be used hence, does not mean brilliant or all-knowing.
The educational actors whose behaviour we wish to understand
are not gods, so we shall certainly not want to characterize any
deviation from godlike behaviour as irrational. The actors we
model are ordinary folks who have wants and beliefs both of
which affect their behaviour.

Individual wants (which economists refer to as preferences)
can be inspired by any number of different sources. Some of
these preferences are related to survival and reproduction.
Others include religious values, moral precepts, ideological
dispositions, altruistic impulses and a sense of common destiny
with a family, ethnic group or other community. We do not
pretend to know why people want what they want - we leave
that to biologists, psychologists and sociologists. Moreover,
these specifications are not fundamental to sanction proceeding
with this research. Preferences, it is assumed, to be one of the
givens of a situation and, for purposes of analysis, the
researchers in the present study assume that they don’t change
much in the shortest possible time.

It can be argued that people who act in accordance with their
preferences are self-interested (Martin, 1994). This assumption,
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notwithstanding, does not inform this research to think of
idiosyncratic preferences as selfishness in the very literal
meaning of the word. An individual’s conception of self might
arguably be reflected in his or her preferences and priorities.
Pursuit of those preferences and priorities is self-interest at
work. It is true that people act under their preferences and
therefore are self-interested beings. Nevertheless, preferences,
tastes and values are not all there is to rational behaviour.
Complementing this world of individual rationality and
preferences is the environment in which people find
themselves. This external environment is filled with uncertainty
(constraints) about how things work, the preferences of others,
and random events over which individuals do not have control,
or sometimes even knowledge. This uncertainty proves to be
crucial since it bears an influence over the way people express
their preferences. This underpins the important role of social
constructivist philosophy in relation to this research (Lincoln
and Guba, 1985, Neuman, 2009, Schwandt, 2000).
Assumptions identified in these works (social constructivists
or interpretivists) hold that individuals seek understanding of
the world in which they live. They develop subjective meanings
of these experiences — meanings directed toward certain objects
or things. These meanings are varied and multiple, leading the
researcher to look for the complexity of views rather than
narrowing meanings into a few categories or ideas. The goal of
the research is to rely as much as possible on the participants’
views of the situation being studied. The questions become
broad and general so that the participants can construct the
meaning of a situation, a meaning typically forged in
discussions or interactions with other persons. The more open-
ended the questioning, the better, as the researchers seriously
attend to what people say or do in their life setting. Moreover,
often these subjective meanings are negotiated socially and
historically. In other words, they are not simply imprinted on
individuals but are formed through interaction with others and
through historical and cultural norms that operate in
individuals’ lives. Here the “processes” of interaction among
individuals are crucial. There is also a focus on the specific
contexts in which people live and work to understand the
historical and cultural settings of the participants. In applying
this model to education, we simplify shamelessly in advancing
the view that there are mainly two actors within educational
settings. First, the consumers of education (pupils, or parents or
even governments who buy or demand education using tax-
payers’ money on behalf of children). For consumers of
education, the choice is one of how to spend their monetary
endowment and time to maximise their contentment. Second,
there are producers of education (teachers, teaching assistants,
school leadership, etc.) who possess various productive inputs
and must determine how best to combine them to maximise
educational outcomes. To keep the model simple, we assume
that educational workers toil at a fixed wage rate so that once
they decide how much time to spend at work, both their total
wages (and hence monetary endowment from which they derive
contentment when they transform themselves into consumers)
and the amount of time left over for leisure are determined.
Now there is surely ambiguity in each of these ideas, but it is
fair to say that from a purely economic perspective, in one
fashion or another, theorists might commit themselves to what
it is that animates various educational actors. This is not
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because they think their assumptions are verifiable as
descriptive statements. Certain obvious questions can help
determine that these assumptions are seriously flawed as
descriptive statements. Are producers driven entirely by profit
motives, or do they give some weight to other things, like the
welfare of their workers or the quality of their product?
Descriptive accuracy is not the point or purpose of the profit-
driven assumptions. The reason is scientific, not substantive.
The idea is this: can we explain variations and regularities in
educational performance, outcomes, and behaviour with a
simple set of assumptions? We strongly believe that we can.
The modern theory of economics is a grand intellectual edifice
precisely because it has succeeded, as probably no other social
science has, in constructing explanations logically, rigorously
and in empirically meaningful ways. At the foundation of this
edifice is a scientific commitment to explanation, not
description.

C. Flipped learning and Pupils’ engagement and
achievement

It is vital to accommodate the needs of all pupils’ educational
needs. In other words, it is important to construct an awareness
of the existence of classrooms that have continued to group
pupils by age for which course instructors have struggled to
develop effective lessons that reach all levels of students.
Researchers and educators have tried to differentiate the
delivery of their content, but have noted that as an instructor, it
is often difficult to plan for and execute effectively.
Furthermore, a great deal of research on the flipped classroom
has described increased student engagement and improved
student-teacher interactions (Baepler, Walker, & Driessen:
Kong, 2014, p.18). However, as Bishop and Verleger (2013)
stated, most of the researchers have explored teacher and
student perceptions of flipped learning in the classroom in a
small-scale way. Additionally, according to Abeysekera and
Dawson (2015), inside the institutions there seems to be an
academically sound approach to the effectiveness of flipped
classrooms through scrutinizing student engagement that could
be encouraged by activities sustaining students’ motivation
needs. Moreover, Saulnier (2015) suggested that further
longitudinal studies control the maintainable effects of the
flipped classroom on the ongoing accomplishment of
achievement. Besides, one affordance of a flipped learning
environment is the ability to reach several different student
types at varying cognitive levels. Strayer (2009) showcases a
study to see in what ways he could reach more students. He used
a mixed-methods study that involved 49 students at the
undergraduate level. Strayer involved extensive qualitative
surveys in two 10 separate classes. Despite the fact, one
classroom was a course taught with a traditional model while
another section of the same course was taught with the flipped
learning model. However, in the flipped model, Strayer
offloaded his lectures by recording them and providing them
online— a similar method used in all other studies involved in
this review. This is like the current study mixed methods, which
can be applied to different student types.

Furthermore, this study assumes that the educational
affordances are those characteristics of an artefact. Granting the
affordance of reaching fluctuating types of students may be due
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to how a flipped environment is designed. Using an alike
method as Strayer (2009), Davies, Dean, and Ball (2013)
endeavoured to find what affordances a flipped environment
can provide by using three sections of the same course. Davies,
Dean, and Ball (2013) associated a flipped environment, a
traditional environment, and a completely self-paced online
simulation. Like Strayer, each section covered the same content
and used the same assessments. Moreover, the design of the
class, fixed activities and complementary instruction could be
provided in the flipped environment that could not be in the
other two sections. In the qualitative results, the lower-level
dependent students noted that having this access to the
instructor during class time helped them in understanding the
material. According to Abeysekera and Dawson (2015), the
students, in the strictly online environment, noted similarly
saying they wish they had more access to an expert, such as the
instructor. The kind of access to the instructor is one key
affordance of a flipped environment that cannot be achieved in
the traditional settings.

In several studies (Strayer, 2009; Davies et al., 2013;
Murphree, 2014; Rowe et al., 2013; Tune et al., 2013), it was
initially difficult to implement a flipped environment. Students
found the set-up and design of the class to be slightly
fragmented and were initially unenthusiastic. To conclude, the
students were unacquainted with this kind of access to the
instructor. However, once the students began to view the
teacher as a facilitator rather than the instructor (Strayer, 2009),
the students eventually became comfortable with asking
questions for further understanding regarding flipped learning
and their engagement in the classroom.

D. Positive/Post-positive Knowledge Claims

There are important complexities that arise when one
attempts to explain what positivism is (Polkinghorne, 1983). In
comparison to philosophers, researchers across the social
sciences and related applied fields such as education have been
a little less discerning sometimes with unfortunate
consequences. Halfpenny (2014) has noted that “there are so
many different understandings about how the term can or
should be used” (p.15). Anti-positivists use the term loosely to
describe all sorts of disfavoured forms of inquiry. It will pay to
set the house in order right at the outset. The present study does
not intend to recount the intricacies of the late nineteenth and
twentieth-century thought, but it seems that the basic
conceptual framework of positivism is built on ideas
propounded initially by Bacon, Locke, Hume and Comte.
Modern positivists and some post-positivists have added planks
and boards of their own, but their additions have hardly altered
the basic design of these Founding Fathers. By watching
craftsmen at work, Bacon claimed that: (1) only direct
observations supply us with statements about the world; and (2)
true knowledge is derived from observation statements.

In other words, he rejected the deductive method of the
philosophers in favour of sense perceptions. Bacon, however,
admitted that the human senses could not always be trusted and
that things of the world may not always be what they seem. A
scientist could not always trust his senses; he must also rely on
‘common sense’ and reason. Locke. on his part, believed that
all knowledge is posteriori - in other words, it can only be
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derived from sense experience. Knowledge enters the human
mind through the organs of sense in the form of sense
impressions.

Hume (1962) began his Inquiry Concerning Human
Understanding (1748) where Locke has left off. Like Locke,
Hume agreed that all human knowledge comes from sense
experience and that the mind preserves sense impressions in the
form of simple ideas; but he also refined Bacon's insights about
the fallibility of human senses and things not being what they
seem. This led him to wonder whether causal analysis was in
fact possible at all. Hume argued that when we see two events
that appear together, we resort to the notion of cause and effect.
This raises a dilemma for empiricists, as causality itself cannot
be perceived. We can only perceive that A and B occur
simultaneously. It is our imagination, not our perception, which
provides the actual (causal) link between A and B. In other
words, our mind is capable of devising theories, which we then
impose upon the world. To sum up, four different knowledge
claims are implied by both advocates and critics of positivism.
These can be sketched in the barest outline:

(1) Comtean-type positivism. The followers of this
perspective have an elevated respect for science, and they
believe the scientific method could be applied to human affairs,
including the study of education. The sciences argued in favour
of the focus on observable, objectively determinable
phenomena. They regarded all sciences as being related, and as
forming a sequence that has developed historically from
mathematics, through astronomy, the physical and biological
sciences to sociology. Herbert Spencer, John Stuart Mill, Ernst
Mach, the logical positivists, and John Dewey, all had a certain
affinity with Comtean positivism (Rabinow, 1987).

(2) Logical positivism. This movement sometimes is marked
by a great hostility towards metaphysics and adopted the
verifiability principle of meaning (Polkinghorne, 1983).

The principle of verifiability stated that something is

meaningful if and only if it is verifiable empirically (i.e.,
directly or indirectly, by observation via the senses). The slogan
was “if it cannot be seen or measured, it is not meaningful to
talk about.” Popper (Popper, 1993) has commented on this
endeavour as follows:
“They were trying to find a criterion which made metaphysics
nonsense, sheer gibberish, and any such criterion was bound to
lead to trouble since metaphysical ideas often [Sic] the
forerunners of scientific ones.” (p.80)

(3) Empiricism. “Positivism” is sometimes used as a label for
“empiricism” (mostly by its critics). This for us is a particularly
misleading usage.

“Empiricism” refers to a broad spectrum of epistemological
positions to the effect: “that either our concepts or our
knowledge are, wholly or partly, based on experience through
the senses and introspection. The “basing” may refer to
psychological origins or, more usually, philosophical
justification.” (Proudfoot and Lacey, 2009) (p.55)

Within this spectrum, different philosophers mean somewhat
different things when they use the term. At any rate it is clear
that logical positivism is a type of empiricism and that not all
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type of empiricism is positivistic. Thus, the so-called “death of
positivism” leaves many empiricists unscathed —a point which
has been overlooked by some enemies of positivism, to their
own cost. The point is that it is difficult to deny some role to
empirical data or evidence in the growth of human knowledge;
the issue centres on what role. Critics of positivism sometimes
get carried away, and in their eagerness to celebrate its so-called
demise they throw the empiricist baby out with the positivist
bathwater.

(4) Behaviourism. Finally, sometimes the expression
“positivism” has been used when the real target is
behaviourism. This is probably understandable since the two
positions have much in common. The behaviourists favour
operationalism —in fact they did much to pioneer it— they are
very hostile to abstract theorising in the sciences. A good
example is Watson’s (1919) assertion that psychologists must
abandon the notion of “consciousness” because there were no
clear-cut observational criteria for using it. For him only
behaviour that is observable, and only by focusing on this can
psychology become objective. The opening lines of his paper
are notorious: “Psychology, as the behaviourist views it, is a
purely objective experimental branch of natural science. Its
theoretical goal is the prediction and control of behaviour.”
(p.457)

In this respect, then, the behaviourists were consistent
positivists (and logical positivists at that), but we must
emphasize that their rejection of “inner” causes and
psychological events seems somewhat misleading.
Undoubtedly, this type of positivism has survived and even has
been accepted by its critics. However, not all educational and
social researchers have been aware of this, and some rough
implications have been drawn when they have commented on
the death of behaviourism as a type of positivism. To put it
bluntly, some of the most celebrated critics of behaviourism are
more positivistic than they realise or have some more in
common with the positivists than they care to admit. In one
form or another, bits and pieces of behaviourism have managed
to escape the Grim Reaper. One of its probable constituents
which we strongly subscribe to is the idea of rational choice
theory (see detailed explanation above) which is very much
alive.

Our informed understanding from reading this classic
literature is that human knowledge is an insubstantial
phenomenon. Because of this we need to treat causal claims
made by positivists with great caution.

Strictly speaking, if Hume’s advice is to be heeded, social
scientists should not try to explain facts; we should be content
with describing them and demonstrating their regular
appearance. The reason is obvious: patterns and regularities can
be observed, causality cannot. We can observe facts. We can
observe that, first, one fact (A) appears then another fact (B)
appears. But our senses cannot observe any mechanism by
which one causes the other. Our imagination, however, can
easily conjure up some such mechanism and our reason can
make a causal connection credible. This is not to suggest that
all observations are relative. In fact, a real world exists and
humans perceive this world through self-owned ideas and
imagination. This research is practically informed by post-
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positivist thoughts. For example, whilst generally positivists
hold that the researcher and the researched person are
independent of each other, the present research admits that the
theories, hypotheses, background knowledge and values of the
researcher can influence what is observed (Reichardt and Rallis,
1994). The conceptual premises that found an approach to
objectivity are, henceforth, sanctioned to fashion a recognition
of the likelihood of indispensable biases. This, however, only
further pinpoints setting up a divergence from the accepted
positivist tenets: such establishment informs us that reality can
be known only imperfectly and probabilistically because of the
researcher’s limitations. In effect, in the realm of social
science, two types of knowledge can be distinguished. Those
based on facts (empirical or positive knowledge) and those
based on values (normative knowledge). Empirical knowledge
is about facts. It is the foundation of positivistic and post-
positivistic science. It consists of knowledge about observable
world. It is accessible to all human beings via sensory
perception; but that these realities can only be imperfectly
known given the significant weaknesses on the part of the
observer. These are the core principles of the post-positivistic
theoretical framework which underpins this impending study.
In the following, several competing frameworks (Crotty, 1998)
that continue to shape our understanding of the most relevant
anti-positivistic perspectives are presented. They all can come
under the umbrella of normative knowledge.

E. Interpretivist knowledge claims

In contrast to positivists’ notion of the social world,
interpretivism is based on values and beliefs: this is the realm
of individual preferences (Mertens, 1998). Its ontology is based
on the precepts that women and men are malleable, and that
each of us participates in the construction of our world.

The epistemology subscribes to, in addition to sense
perceptions and human reason, relies on the much broader
repertoire of epistemological devices such as empathetic and
dialectical approaches. Its methodology seeks to identify the
socially constructed patterns and regularities of the world.
Constructivist or interpretivist ideas originate from Mannheim
and from works such as Luckmann’s The Social Construction
of Reality (Luckmann, 1966) and Guba and Lincoln’s
Naturalistic Inquiry (Lincoln and Guba, 1985). These theorists
convey a basic uncertainty about the world. For them, the world
does not exist independent of our senses; it is a world of
appearances. More to the point: the world we study is one that
appears to people who find themselves situated in different
contexts.

Consequently, the world appears different to different
observers; its appearances vary with the contextual setting
(temporal, geographical, gendered, ideological, cultural etc.). In
short, the common point of departure for most constructivists is
an agreement that the positivist tradition provides an
unsatisfactory basis for social science. On this point,
constructivists tend to distance themselves from scientific
realists. Interpretivists also agrees that it is important to discuss
and consider the nature of the relationship that links the mind
and its world. For as long as this relationship remains unsettled,
interpretivists and positivists cannot agree about the source of
the patterns that both traditions agree to exist and which cry out
for explanation. The issue with interpretivism is that it provides

109

no basis for science (at least not in the strict sense of the word),
for it is difficult to be certain about this type of knowledge. It is
subjective since different individuals tend to entertain different
values and beliefs. For example, critical theorists (or
emancipatory/advocacy researchers), just like interpretivists
utilize a range of qualitative methodologies and methods (such
as ethnography, phenomenological research, grounded theory,
heuristic inquiry, action research, discourse analysis, feminist
standpoint research) yet maintain that their ontological and
epistemological knowledge claims stand in stark contrast to
that of interpretivism. It is a contrast between research that
seeks merely to understand (interpretivism) and a research that
challenges (critical theory). “... Between research that reads
the situation in terms of interaction and community and a
research that reads it in terms of conflict and oppression ...
between a research that accepts the status quo and a research
that seeks to bring about change” (Crotty, 1998) (p. 113)

Pragmatism, on the other hand, derives its knowledge from the
work of Peirce, James, Mead, and Dewey (Cherryholmes,
1988). Recent writers include Rorty (Rorty, 1993), Murphy
(Murphy, 1990), Patton (Patton, 1990) and Cherryholmes
(Cherryholmes, 1994). For most pragmatists, knowledge claims
arise out of actions, situations, and consequences rather than
antecedent conditions (as in post-positivism). There is a
concern with applications - “what works” - and solutions to
problems (Patton, 1990). Instead of methods being important,
the problem is most important, and researchers use all
approaches to understand the problem (Rossman and Wilson,
1985).

F. The Findings & Discussion

This section offers a detailed overview of the main
underlying purposes of this mixed-methods study that
investigate the significance of the relationship between flipped
learning and pupils’ academic performance in secondary
schools in the KRI. This study has focused on mixed methods
that allow the data analysis to adopt an interpretive approach
and attempted to address the research questions by developing
a structured observation and a questionnaire to facilitate the
data collection procedure. The subjects that originally
participated in this study included 225 students within 10
secondary schools and close observations of 24 teachers from 4
private and 6 public schools in the KRI[1]. The findings of this
study show that alternative philosophical underpinnings have
the immense potential to profoundly effect paradigm shifts that
can translate to desired quality learning objectives in pupils’

learning.
The foremost impact is that teachers significantly impact
flipped learning and pupils’ academic performance.

Furthermore, for the purpose of obtaining and evaluating the
objective (this term has been discussed earlier considering post-
positivist theories that shroud pure empirical experiences in
clouds of biases and personal perceptions) data, three main
questions with significant analytical dimensions and a suitable
analysis method were prepared and employed.
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G. Factors Analysis

Factor analysis is the way of releasing many variables into
justa few, making it easier to work with the research data. There
are always deeper factors to deal with underlying concepts in
collected data. Researchers can clarify and work with these
instead of working with lower-level variables. For instance, in
this research study, two research questions are created to collect
data to reach vital information. The questions are: What are the
challenges of flipped learning and their effects on pupils’
performance at secondary schools? What are the most
significant themes nature of the relationship between flipped
learning and pupils’ academic performance? Through these two
factors, a questionnaire was generated to gather data and to
analyse them. Factor analysis can only be considered a simple
technique. Still, it is also familiar with statistical methods that
can be used to clarify the latent factors that deal with noticeable
variables.

H. Analysis of Research Questions Data

There are many different data shapes in the present day, and
these data needs to be analysed to make sense. According to
Sucky, 2018, “data analysis will not be effective if we do not
know what information to infer from the data.” The collected
data will be appropriately used in studies, but research
questions should be well formulated in the first place to get
valuable data. After receiving the data, for the purpose of proper
data analysis, a number of methods were considered. The
process of analysis can generally be divided into two parts:
descriptive statistics, and inferential statistics. Descriptive
analysis has been used in this research: “Descriptive statistics
provide absolute numbers. However, they do not explain the
rationale or reasoning behind those numbers” (Bhatia, 2018).
Descriptive statistics is a set of techniques used to summarize
and present data. It is used for describing a single variable. Bhat
states that “Descriptive analysis is also called a ‘univariate
analysis’ since it is commonly used to analyse a single variable”
(2020).

Furthermore, qualitative data analysis is employed to
measure, understand, and analyse the obtained data.
Quantitative research is constructed on measurement and is
managed in a systematic, controlled manner. Bhandari stated
that “Quantitative measurement can be used to find patterns and
averages, make predictions, test causal relationships, and
generalize results to wider populations” (2020, p.1). Through
measures, the researchers will perform statistical tests, analyse
differentiation among groups, and decide the effectiveness of
treatments.

Measurement is the procedure of observing and writing down
the observation gathered as a part of the research effort. In this
research study, quantitative measurement is, therefore, used to
achieve necessary information when collecting numerical data.

First Question

What are the challenges of flipped learning and their effects
on pupils’ performance at secondary schools?

The findings of research question one was very interested in the
sense that they shed light on the challenges of flipped learning
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which impact students’ performance at school. Table (1) has
shown the four main challenges in which 23 out of 24 teachers
candidates’ interviews were mentioned correspondingly.

(Table 1)
The four main challenges)
The challenges of flipped learning and their| Total
effects on pupils® performance at schools (n=24)
Managing Emotions:{  p.action 22
Understanding emotions in Learning 19
Create a Mindset for Behaviour 21
Academic Results 23

The above table is about the first research question that
addresses four main challenges of flipped learning which
impact students’ performance at schools. First, the majority (22
out 24) of teacher respondents have chosen to show managing
a reaction as a major challenge. Thus, emotions often can be
managed in the classroom successfully if the teachers will do
S0. Moreover, within the person’s sensitive comfort zone,
managing emotions necessitates the management of one’s own
emotions as well as others’ emotions to encourage one’s own
and others’ personal and social goals. In so much the same way,
using flipped classrooms with alternative learning goals will
help teachers to make recommendations for improvement and
implementation of successful flipped classrooms within
different educational environments. This is excellent support
for teachers to manage the reaction.

The second challenge calls for a deep understanding of the
crucial need of considering emotions in learning. A majority of
the respondents (19 out of 24) have mentioned that understating
emotions is vital in teaching.

Emotions convey their pattern of possible messages in the
classroom as well as actions associated with those messages.
For instance, poor participation by a student in a particular
subject means that the student feels alien to the group or the
course in general in the classroom. This is an established area
of focus in the flipped learning environments. It shows in
Graphic 1 below:
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Graphic (1)
(The four main challenges)

The third challenge: 21 out of 24 teachers were shown to
mention the prominence of the knowledge of using emotions to
facilitate thoughts and behaviours in the classrooms. This was
the capacity of the reactions to guide the cognitive system and
promote thinking and help direct thinking toward truly vital
matters. Al4, one of the participants, mentioned that “it is
difficult to imagine effective teachers who do not have an
abiding facilitating thought, who does not love being among
students, and who do not gain fulfilment from nourishing others
minds and lives”.

Dubiously, A 22, another participant, pointed out a similar
problem to A 18. Educational workers and facilitators,
especially teachers, are expected to show mastery of the skills
that incorporate emotions in designing action plans that create
mindsets for behaviour. The fourth challenge is noticing
academic results: 23 out of 24 participants were identified. It is
so significant that teachers focus on this challenge which is
leading the dimensions to accurately perceive academic results
in schools. For example, providing an ambience where students
find positive images of themselves that effect valuable
recognition of their very existence in classroom settings. This
is most conspicuous insofar as it acts as a powerful drive that
encourages positive mentalities with foremost achievement of
academic goals. A 21 has stated that “a positive mind-set can
give me more confidence, improve my mood, and even reduce
the likelihood of developing conditions such as depression and
other stress-related disorders that cannot start the day with a
positive affirmation.”

Second Question

What are the most significant themes that characterize the nature
of the relationship between flipped learning and pupils’
academic performance?

The data collected from questionnaires were used to
investigate the significance of flipped learning in learning
environments (classrooms here) where teachers can potentially
influence the students’ performance as well as academic
achievement. Quantitative data were collected using online
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questionnaires to identify and specify the dimensions of the
most significant themes that characterize the relationship
between flipped learning and pupils’ academic performances
and achievements. The findings of research question two show
that there are five most significant impacts of the relationship
between flipped learning and pupils’ academic performance.
From Graphic 2, it becomes clear and concise that there are five
main significant factors.

The most significant themes that characterize the nature of the

relationship between flipped learning and pupils’ academic performance

0%

30%

0%

10%

Online selfpaced  Classroom Pair and share Flipped Flipped
leaming Quizzes Ideas activity classroom  classroom teams
formative
assessment
(Graphic 2)

(The five most significant themes that characterize the nature of
the relationship between flipped learning and pupils’ academic
performance)

Inside graphic 2, it has shown that five factors impact the
relationship between flipped learning and pupil’s academic
performance. First, (36%) the majority of teachers responded
that classroom quizzes and continual assessments impact
pupils’ academic performance. A13 stated that “this is very
important for the flipped learning and students’ academic
results.” The second factor is online self-paced learning with
(24%) advocates among the respondents. Offering self-placed
online learning is key to empowering the learners with access
to easily digestible content anytime, anywhere. This flexibility,
which is inherently available in online self-paced learning,
offers a new universe of opportunities to deliver continuing
education that is in comfortable alignment with the needs of
today’s learners. The third important theme, pair and share
activity, has shown to have won favours with 18% (that is 24
teachers’ responses coded and adapted in percentage) of the
respondents.

Al1 pointed out that “it is significant to this factor in flipped
learning classroom because the pair-share activity allows them
to feel more comfortable sharing their thoughts.” In addition,
this strategy can further improve students’ speaking and
listening skills. The fourth factor is flipped learning classroom,
which (14%) of teachers believe is successful. Al6 has
mentioned that “the flipped classroom is a blended learning
model in which traditional ideas about classroom activities and
homework are revised, or flipped. In this model, teachers have
students interact with new material for homework first.”
Finally, the fifth factor is the flipped learning teams that are the
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lowest coding from the results (8%) have mentioned. It
improves personalized learning and teaching methods.

Third Question
To what extent does the teacher significantly impact flipped

learning and pupils’ academic performance?

The findings for research question three were compound

Journal of University of Human Development (JUHD)

the classroom and in-application applying in group learning
activities inside the classroom. Lastly, the researchers of this
study assume the purpose of this factor is to provide a review
of implementing flipped classrooms that were identified and
categorized into pupils related applying tasks.

(Table 3)
Schools Demographics)

because_two forms of data were essentlal to be accomplished. 10 Schook ot Ledlof Eduatin | Key Sages 3, dand 5
In the first form, 24 teachers were interviewed. The second 1 students Fducation Rank
form, the questionnaire, was distributed among 225 students
from 10 schools optionally se_lec_te_d. Table 2 has shown ’tlje four 1 Slemani High School Vile & | Seconday ) S—
main factors that extend the significance of the teachers’ impact Female
on flipped learning classrooms and pupils’ academic results. 1. Zanst Private igh school | Mdle & | Secondary i Vear 10
Female
(Table 2) 3. Baxshuda Secondary Male Secondary 1 Year 11
The four main Factors impact Flipped Learning) School
[The four main Factors impacts Total Total 4. Tavan High School Female | Secondary 1 Year 12
Flipped Learning (n=24) (n=225)
5.US Colleges Secondary | Female & | Academic 2 Vear 11
Pupils Remembering 23 216 Schoo Nale lnstition
6. Salahadin High School | Male Secondary 1 Vear 10
Pupils Applying Tasks 21 211
7. Rava Institute Male Secondary 2 Year 11
Pupils Creating 22 209 8. Computer Instifute in | Female & | Academic 2 Vear 1
Slemani Male Institution
9. Amyan Institute Mile & | Academic 2 Year 10
- - Female | Institution
Pupils Analyzing = 201 10. Technical Institute of | Male Secondary 3 Year 10
Bakrajo

I. Pupils’ Remembering

First, 23 out of 24, the majority of teachers responded that
flipped classroom influences pupils’ remembering: this bears
substantial effects on pupils” academic performance. According
to A 15: “the terms flipped classroom and flipped learning have
been on my detector for a while now and | have always thought
it sounded an interesting concept for remembering tasks by
pupils.” Moreover, A 19 pointed out that by using flipped
classrooms, educators can use the extra instructional time to
create an active environment with the students where there is
constant feedback available for the students.

J. Pupils Applying Tasks

The second factor is applying tasks in the flipped
classroom: 21 out of 24 candidates were respondents to this
concept. The concept is to apply tasks in a flipped classroom
where students engage with teachers or other materials outside
of class to prepare for an active learning experience in the
classroom. Thus, pupils do not need to memorize everything. It
means pupils can study in the flipped classroom and understand
well without the necessity to memorize the tasks. A17 believes
that “an increasing number of teachers in different schools are
using flipped classroom approach in their teaching.” This
instructional approach combines video-based learning outside

Table 3 above has shown schools demographics and
compounds with table 2. The compound from both data
analyses the findings has found four main factors that impact
flipped learning in applying tasks.

K. Pupils Creating

(22 out of 24) teachers were interviewed and this factor

enables teachers to move much more quickly from focusing on
pupils creating the tasks to develop higher-order thinking skills
like evaluation and analysis. In addition, as stated by A 12 “this
is a perfect way of encouraging pupils creating own developing
possession of learning by the students themselves.”
The value of a flipped class is creating a workshop where
students can inquire about lesson content, test their skills in
applying knowledge, and interact in hands-on activities.
Additionally, having a flipped classroom means that creating
tasks, in-class assignments, and essays into more engaging
discussions and projects.

L. Pupils Analysing

The fourth theme regards pupils’ analysing tasks in flipped
learning. The main goal of this factor, in a flipped classroom, is
to enhance student learning and achievement by reversing the
traditional model of a classroom through re-focusing class time
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on analysing; lessons, assessments, and homework which are
leading the improvement become incentives for the pupils to
prepare for analysing tasks. Finally, the flipped learning
classroom encourages pupils to analyse the interaction and this
study suggests that it is one of the most important pedagogical
formats that can improve student learning in flipped learning
classroom.

M. Results and Discussion

The findings of this study show that alternative philosophical
underpinnings can have profound effects on pupils’ learning.
The first effect is that the teacher significantly impacts flipped
learning and pupils’ academic performance. The second finding
signifies the wvalidity of epistemological and theoretical
assumptions: the relationship between flipped learning and
pupils’ academic performance. The third implication sheds
light on the ontology and the theory of knowledge employed to
understand the reality in the classroom in a variety of
approaches. Moreover, as detailed above, the theoretical
framework that the present research promotes to have the
quality to brighten and justify the objectives of this study is the
post-positivistic or scientific method framework. Post-positivist
researchers possibly need to recognise, sometimes reluctantly,
that the core principles of positivism must be relaxed.
Positivism reflects a deterministic philosophy in which causes
probably determine effects or outcomes. Hence, the problems
studied by positivists reflect a need to examine causes that
impact outcomes. It is also reductionist in that the intent is to
decrease the models into smaller, discrete sets of relationships
that are capable of being tested in terms of the variables that
constitute hypotheses and research questions. The knowledge
that develops through a positivist or post-positivist lens is based
on careful observation and measurement of the objective reality
that exists “out there” in the world. Nevertheless, one does not
need to operate within the positivistic research framework to
say something about causality. Although qualitative methods
do not show to own a causal warrant, in a situation where the
researcher makes explicit that he/she does not intend to report
counterfactual causal findings, it is perfectly alright to explain
the causes of social events through constructivist or interpretive
framework employing qualitative methods. Because of the
issue of unravelling counterfactual causes in social science
research, social methodologists are currently suggesting a new
paradigm which is receiving a lot of sympathy i.e. causal social
explanation methodology.

Quantitative and qualitative methods are not alternative
strategies for the same research activity; it is unfortunate that
researchers continue to emphasize the “false dualism” between
the two. The methodological battle within the social sciences
has contributed to a growing feeling within the educational
research community that the positivistic model is inadequate for
the study of education. Several theorists have rightly suggested
that the aims of social science are different from those of
naturalistic science. Some have argued that whereas naturalistic
science aims at explanation in terms of prediction and control,
social science aims at understanding. Educational research in
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the naturalistic (or positivistic) mode can rarely tell us
everything about, for example, a particular pedagogical method
—say, one of teaching “quadratic equation” —and possibly why
it is significantly and generally better than another. Qualitative
methods — ethnographic studies, case studies, historical
summaries, even powerful anecdotes — can help us understand
why a method works with some children and some teachers in
some situations and fails to do so in others.

The researchers of the present study suggest that there is a
need to acknowledge that what has happened in educational
research has all the earmarks of a scientific revolution.
Important figures, long associated with positivistic paradigm,
have acknowledged qualitative aspects previously ignored in
naturalistic science. Qualitative researchers have polished their
work on category schemes to increase the possibility of
generalization. Consequently, quantitative methods have
become more qualitative and vice versa. It may be that what
some think of now as a “qualitative” paradigm will not displace
the old but, rather, that a new paradigm incorporating the best
of each will emerge. The present research contends that both
paradigms have much to offer, but what is offered and what
constitutes the goals of any project must together guide the
choice of methodology. Whether the intention is to build or test
a theory or to survey an issue or look at it in depth or to look at
individual cases and abstract essential features, generalizing
them because of their perceived vital nature would all go into
making decision on what methodology and data collection
methods one adopts in a specific study. There is no intention to
argue here that one paradigm is better than another in a variety
of given situations. The present study, therefore, complements
this methodology with a case-study design to help the
researchers of this study understand the perceptions of actors
within the education community they are investigating.

This enables the present researchers to become categorized
as post-positivist thinkers in the field of planning quality
education plans. Notwithstanding, a certain inclination towards
pragmatism is inherently structured into our efforts as our
research seeks to bear practical achievements. Combined, they
might further classify the present researchers’ rationale as
methodological pluralist. The result is to dismember the body
of hard facts to identify the multi-dimensional significances of
disentangled empirical observations insofar as they bear proof
of relevance to unravelled counter facts. Paradigm shifts are the
result of novel epistemological interpretations with the potential
to facilitate the learning process and help achieve the target
educational goals.

The challenges of flipped learning help educators and
learners better understand the complex cobweb of learning; it is
predominately a result of dealing with the human mind, feelings
and emotions in the very act of education. Educational workers,
especially teachers, need to develop an awareness of the
important emotional dimension of the learners and constantly
fine-tune their understanding of the condition of human nature,
feelings and emotions. This is in favourable agreement with the
ever-changing nature of the modern world. The rapid shifts
need to be observed, understood and interpreted while heeding
to the foremost needs of an important education stakeholder, the
pupils as in our study. The outcome includes better
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understanding and better management of emotions in flipped
learning environments.
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Abstract— This study aims to shed light on the teachers’
attitudes and insights towards using first language (L1) in
intermediate English (L2) classrooms. It looks into the
justifications and perceptions that teachers have regarding the use
of Kurdish in English classrooms. More specifically, this study
tries to find the major challenges that teachers face if the use of
Kurdish language is ignored at intermediate schools. The analysis
of this paper was based on a case study which was conducted on
(10) intermediate English language teachers from (7) public and
private schools in Sulaymaniyah. Qualitative methodology was
applied by interviewing the participants virtually and asking the
same open-ended questions. The results revealed that the majority
of the teachers support the bilingual approach and the use of
Kurdish language in intermediate English classrooms.
Furthermore, the results showed that the teachers, to some extent,
support the use of the Kurdish language to serve certain
pedagogical functions, such as decreasing classroom anxiety,
increasing students’ participation, explaining difficult idiomatic
expressions, giving test instructions, and facilitating classroom
management. The findings of this study will help the intermediate
English language teachers and learners to overcome the challenges
they may face and, ultimately, improve the teaching and learning
process.

Index Terms— English-Only Policy, First Language (L1),
Foreign Language (FL), Second Language (L2), Teachers’
Attitudes.

I. INTRODUCTION

Learning to articulate and communicate in foreign languages is,
generally, a challenging process which requires numerous skills
to be acquired. If the learner is surrounded by people who speak
the foreign language, then the acquisition process becomes
faster and less complicated. Nonetheless, the learner might
become discouraged and less motivated if he or she is forced to
use the foreign language without any integration of the first
language. It is worth mentioning that the teacher's contribution
and engagement in the process of learning the second language
is, undoubtedly, very valuable and crucial as the teacher guides
the students to produce and deliver the language effectively.
Since English has become a global language or lingua franca,

many people around the world have shown interest in learning
it as a second or foreign language (Hasman, 2000). People with
different linguistic, educational, racial, ethnic, and cultural
backgrounds usually communicate with each other in English
for various reasons. According to Graddol (2006), “English has
become a key part in educational strategy in most countries” (p.
70). Besides, the notion of Anglicization has dominated
education and inspired many teachers around the globe to
increase the use of English in their classrooms for the purpose
of immersion.

Furthermore, many studies have been conducted in teaching
methods and language acquisition due to the growing demand
for learning English as a second or foreign language.
Consequently, the significance of utilizing or avoiding the use
of the first language in English classrooms has become a
contentious and controversial issue. The monolingual and
bilingual approaches are the two major opposing approaches
that strongly influence the use of the first language in teaching
English as a second or foreign language.

Much research on the use of the first language in EFL context
has been conducted studying the teachers’ and learners’
attitudes and perceptions, including many studies in L1 —
Arabic, Persian, Turkish, Spanish, Malaysian, Chinese,
Taiwanese, Japanese, and Viethamese contexts. However, few
research has been carried out in an L1-Kurdish context to study
the teachers’ attitudes towards using the first language in
English classrooms. In other words, this study exclusively
sheds light on using the Kurdish language in intermediate EFL
settings to investigate teachers’ attitudes towards using L1
(Kurdish) in FL (English) classrooms.

The purpose of this study is to examine whether the use of
the first language in intermediate English classrooms hinders or
facilitates the learning of a foreign language from the
perspective of intermediate English language teachers. More
precisely, this study explores the teachers’ attitudes towards
using Kurdish in intermediate English classrooms in the
Kurdistan Region of lIrag. The research investigates the
common issues and difficulties among native Kurdish teachers
in teaching English as a Foreign Language (EFL). Based on the
different methods and previous studies, this paper tries to find
the major challenges that native Kurdish teachers face in
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teaching English as a foreign language at intermediate schools.
Through this study, issues such as decreasing the students’
motivation, slowing down their progress, and lessening the
threat of embarrassment will be addressed.

The study’s purpose is not to overemphasize the role of L1
or advocate greater use of L1 in English classrooms but to
discuss and clarify some conceptions such as whether the
English teachers should use the L1 in class or when there is a
need for it. English language teachers can benefit from this
study as a source of information to take an overview of the
issues and difficulties that occur among native Kurdish students
who are studying English as a foreign language. This study also
helps native Kurdish students in easing and accelerating the
process of learning the English language. Additionally, the
findings of this study will help teachers to better understand
teaching strategies and determine, to which extent, the Kurdish
language should be maximized or minimized in their English
classrooms. The research explores the factors that may impact
EFL students in learning the foreign language. This study aims
to find answers for the following research questions:

1. In which situations do teachers utilize or avoid using
Kurdish in intermediate English classrooms?

2. What are the positive and negative aspects of
implementing the English-Only policy and ignoring the
use of Kurdish language in intermediate English
classrooms?

Il. VIEWS ON USING L1 AND FL IN ENGLISH
CLASSROOMS

The issue of using the first language in teaching or learning
a foreign language has been controversial, and several
supporting and opposing arguments have been raised. Methods
that oppose L1 use, such as the Audio-lingual method, believe
that using the first language might prevent learners from
learning the second or foreign language. However, many
studies suggest, as will be explained later in this paper, that the
advantages of using the first language can outweigh the
disadvantages if it is applied systematically and thoroughly.
Studies revealed that many teachers and learners are in favor of
using the first language in EFL context since they believe in it
as a natural language facilitator and learning strategy.
According to Macaro (2001), the first language must not be
removed from the classroom pedagogy because it is a useful
tool in language learning, and the teachers must include code-
switching in their class interactions in a non-harmful way.
Employing the L1 may simplify classroom activities and
instructions due to the fact that the use of L1 provides a valuable
scaffolding which supports students in understanding tasks and
solving specific problems.

Ellis (1984), Krashen (1982), and Yaphantides (2009) state
that the integration of the first language may impede the process
of learning the second or foreign language. However, Atkinson
(1987), Auerbach (1993), Deller & Rinvolucri (2002),
Phillipson (1992), Prodromou (2002), Swain & Lapkin (2000),
Vanderheijden (2010), and Weschler (1997) support the
concept of integrating the learners’ first language to facilitate
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and accelerate the process of learning the second or foreign
language. Carless (2008) states that the mother tongue
potentially has both positive and negative consequences; it may
serve social and cognitive functions. According to Liao (2006),
students remain silent due to their nervousness or lack of
English competence when the foreign language is the only
medium allowed in discussions. However, there is more
sustainable participation and meaningful communication when
both L1 and FL are allowed as medium for discussion. The
following section of this paper identifies approaches and studies
that include or exclude the use of the first language in English
classrooms.

1. SUPPORT FOR FL USE IN ENGLISH CLASSROOMS

Much research has been conducted to support FL use in
English classrooms. These studies support the monolingual
approach based on three essential and fundamental principles.
The first principle focuses on the child’s innate language
learning. Children learn the language from exposure to the
surrounding sound environment. They listen to their parents or
other people in their surroundings, imitate them, and then
respond to what they hear, and they succeed in mastering their
first language. Therefore, Cook (2001), a pioneering advocate
of L1, argues that supporters of L1 use state that exposure is
crucial in the process of learning the foreign language because
they believe that FL learning follows a process similar to L1
acquisition. In particular, foreign language learners should be
exposed to an EFL environment as much as possible. According
to Krashen (1986), as cited in Brown (2000), an expert in the
field of linguistics and a critical advocate of only using the
second language in the classroom, “Comprehensible input is the
only causative variable in second language acquisition” (p.
280). He believes that success in a foreign language can be
attributed to input alone.

Concerning the second principle, supporters of L1 point out
that the main barrier to learn the foreign language is the
interference from the L1 knowledge (Cook, 2001, p. 407).
Krashen (1981), in his influential “Second Language
Acquisition and Second Language Learning”, suggests that the
L1 is a source of errors in learners’ L2 performance (p. 64). He
indicates that a high amount of first language influence is found
in situations where translation exercises are frequent (ibid., p.
66). Regarding the third principle, the use of the second
language for all interactions in the L2 classroom can declare the
importance of the L2 in fulfilling learners’ communicative
needs (Littlewood, 1981 as cited in Cook, 2001, p. 409) and
describing usage of the second language (Pachler & Field,
2001).

Other arguments indicate that using the first language might
discourage the second language learners to use the L2 and
deprive them of input in the second language when the teacher
uses the first language (Krashen 1988, in Prodromou 2002; Ellis
1984, in Hawks 2001). Moreover, Carless (2008) claims that
the negative impact of mother tongue use is that too much
reliance on the first language may undermine interaction in
English (p. 331). Additionally, the students should also be
exposed to the foreign language in order to maximize
motivation and the use of the foreign language. Rolin-lanziti &
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Varshney (2008) claim that the use of the first language for
some students might appear to play a crucial role in attaining
explicit information of the linguistic features of the foreign
language. Although the frequent use of the L1 might alleviate
classroom anxiety and help to build constructive relationships
between learners and teachers, it might also minimize
motivation and slow down the process of learning the second or
foreign language.

IV. SUPPORT FOR L1 USE IN ENGLISH CLASSROOMS

According to Baker (2011), bilingualism is the ability to
communicate in one language fluently while communicating in
another language less fluently. Supporters of the first language
use in EFL classrooms believe that the FL learners can acquire
the foreign language more efficiently if the native language is
used. Turnbull (2001) states that the use of the second language
should be maximized; however, increasing L2 use does not and
should not mean that it is harmful for the teacher to use the first
language. A principle that promotes maximal teacher use of the
L2 acknowledges that the L1 and L2 can exist simultaneously.
Likewise, Schweers (1999) conducted a research at the
University of Puerto Rico on the use of Spanish in English
classrooms to see how often teachers used the L1 in their
English classrooms. Schweers’ (1999) study showed that
almost all the students agreed with the use of Spanish in English
classrooms because they believed that L1 use could help them
understand the texts and feel more comfortable.

Al-Nofaie’s (2010) study in Saudi Arabia indicated that the
Saudi students’ and teachers’ attitudes towards using Arabic in
the English classrooms were positive. Besides, the study
revealed that using Arabic was preferred in certain situations,
such as explaining difficult concepts, clarifying some idiomatic
expressions, assessing comprehension, organizing tasks,
defining new terminologies, disciplining students, and giving
test instructions. The Saudi teachers highlight the importance of
using Arabic in their English classrooms. Nevertheless, they
claim that excessive and untimely use of Arabic should be
avoided because it might impede and slow down the process of
learning English.

Using the first language can serve students as a significant
instrument to understand and comprehend the content of the
task. Likewise, the socio-cultural theory of mind approach
concentrates more on the language form, the use of vocabulary,
syntactical structure, and general management. Cook (2001)
investigates the concept of first language use by both teachers
and students in classroom settings but supports using the native
language so as to create positive links between the first and
second languages. Teachers can benefit from using the L1 to
convey their thoughts of such meanings, elucidate grammatical
structures, and manage classrooms. In addition, Cook (2001)
states that using the first language in class can be a helpful and
functional tool in establishing authentic second language use.

Kim Anh (2010) conducted a study on Vietnamese teachers
to find out what their attitudes were towards using Vietnamese
in English classrooms. The results of the study revealed that
careful and judicious use of the L1 in teaching English is
necessary in some situations, such as explaining abstract
vocabulary, idiomatic phrases, phonology, and pragmatics. All
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of the Vietnamese teachers supported the use of the mother
tongue in their English classrooms. They emphasized that the
first language could play a positive role in their English
classrooms, and it was a part of their teaching methodologies
and curriculum. Ovando, Collier, and Combs (2006) argue for
the use of the L1 as a strategy and platform for instruction in
social studies or other subject matter when the L1 resources are
available. In other words, cognitive and academic
developments are facilitated when the language that students
know best is utilized.

Ramachandran (2004) did an experimental study and showed
that the translation method, which involves using the students’
first language as the medium of instruction, led to more
vocabulary acquisition than L2-only instruction among
elementary Malay EFL learners. Regarding the use of L1 in
teaching L2 and its influences on threatening learners’ identity,
Cook (2007) argues that the students’ first language should, by
all means, be acknowledged. The importance is highlighted
even more by the fact that the students’ culture is part of their
language and by neglecting their language, the teacher neglects
their culture, which leads to the danger of neglecting their
linguistic and cultural identity as well.

V. ADVANTAGES OF USING L1 IN ENGLISH
CLASSROOMS

In accordance with Kerr (2019), learning is a complicated
process and both first and second languages are and will be
intertwined in terms of syntax, phonology, sentence processing,
and vocabulary since both language acquisitions occur in the
same human mind. A number of studies have explored the
different ways in which teachers use the first language. These
can be predominantly divided into two categories: ‘core
functions’ and ‘social functions” which are displayed in the
following table:

(Table 1)
Core and Social Functions for L1 Use, adopted from
(Kerr, 2019, p. 5)
Core Functions Social Functions
Concerned with classroom
management
* managing personal
relationships (e.g., building
rapport, maintaining
discipline)
* giving instructions
« dealing with administrative
matters

Concerned with language
teaching
* explaining grammar and
vocabulary
* checking understanding of
grammar, vocabulary, and texts

There is no evidence that the ‘core functions’ and ‘social
functions” for L1 use in language teaching are in any way
detrimental to learning as long as it is not overused. Rapport
development and discipline maintenance seem to be the most
common. For instance, expressions of sympathy are better
understood by lower-level learners if formulated in the L1 (Hall
& Cook, 2013). The teacher’s decision to use the L1 for core or
social functions is often driven by a desire to expedite the class
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activity or to keep the lesson moving (Macaro, 2005). There are
numerous advantages of implementing the L1 in English
classrooms, and many academics and scholars support this
notion due to its significance, need, and positive impact.
Consequently, considerable advantages have been proposed:

= The use of the first language lowers learners’ anxiety
(Auerbach, 1993 as cited in Hawks, 2001), and it
establishes a more peaceful learning environment
(Burden, 2000; Phillips, 1992).

» |t is a method of bringing the learners’ cultural
background knowledge into the class (Prodromou,
2002).

= Teachers benefit from the use of the L1 in giving
instructions and checking students’ understanding
(Atkinson, 1987).

= The use of the L1 helps in clarifying the differences in
pronunciation and grammar between the first and
second languages and explaining the meaning of
abstract words (Buckmaster, 2002; Cole, 1998).

= L1 use develops the teacher-student relationships,
facilitates communication, and accelerates the process
of learning the foreign language (Harbord, 1992, p.
354).

= The use of the L1 can save time and avoid confusion.
Teachers are allowed to use more authentic texts to
promote and stimulate more comprehensible input and
faster acquisition (Harbord, 1992, p. 351).

= L1 use may assist students in reducing affective barriers
and increasing their confidence in their ability to
successfully comprehend the L2 (Atkinson, 1987;
Auerbach, 1993; Cook, 2001; Harbord, 1992; Johnson
& Lee, 1987; Kang, 2008; Kern, 1989).

= The L1 is an indispensable tool for making meaning of
text, retrieving language from memory, exploring and
expanding content, guiding students’ action through the
task, and maintaining dialogue (Villamil and de
Guerrero, 1996, p. 60).

= Translation, one way of using the first language,
improves students’ ability to read English in terms of
assessing reading comprehension, reading strategies,
vocabulary, and cultural background knowledge
(Hsieh, 2000 as cited in Pan, 2010).

Researchers acknowledge that the English-Only policy is not
a crucial and pedagogical factor to improve learning English;
the use of L1 is efficient and essential in some contexts.
According to Deller (2002), “The mother tongue taboo has been
with us for a long time, but fortunately, now things seem to be
changing. | believe that many teachers have continued to use
the mother tongue because it is both necessary and effective”
(p. 3). Similarly, Husain (1995) argues that the use of the first
language provides EFL learners with a quick and effective
method for analyzing and comprehending the structure of the
foreign language. Moreover, Storch and Wigglesworth (2003)
engaged twelve pairs of students in a short collaborative
composition activity. They discovered that the use of the first
language enabled thorough and in-depth discussion of the
prompt and the structure of the composition; therefore, the
students could accomplish the task more smoothly and
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effortlessly. Likewise, the use of the L1 helped the students in
defining anonymous words more directly and effectively.

VI. DISADVANTAGES OF USING L1 IN ENGLISH
CLASSROOMS

The use of the first language is a helpful facilitator for second
language learning. According to Atkinson (1987), the L1 is
considered beneficial for a large number of L2 learners because
it strongly affects the learners’ preferred strategies of learning.
In contrast, a substantial number of scholars (Turnbull &
Arnett, 2002; Levine, 2003; Nation, 2003; Scott & de la Fuente,
2008; Littlewood & Yu, 2009) claim that using the first
language in English classrooms might discourage the learners
and impede the process of second language learning. Therefore,
it is crucial to engage learners in the second language only.
Additionally, Krashen (1981), in his inspiring hypothesis of
‘comprehensible input’, states that the first language should be
excluded, and the second language should be taught and learned
through second language only. If the L1 is excessively used in
English classrooms, it may negatively influence the process of
learning the second or foreign language. Consequently,
considerable disadvantages have been proposed:

= Some teachers may over rely on using the first language
and discourage the students to learn the foreign
language (Polio, 1994, p. 153).

= It can minimalize the use of English language
(Atkinson, 1987, p. 247).

= Students become lazy in finding synonyms in English,
and they try to translate the new words into their native
language. Hence, they learn a limited amount of
vocabulary (Atkinson, 1987).

= Frequent translation to the first language creates the
problem of oversimplification because many cultural
and linguistic nuances cannot be directly translated
(Harbord, 1992). For instance, “That’s so cool!” in
English implies that something is wonderful or
astonishing.

= Translation of English into the first language may
adversely influence students’ learning process. The
direct and simple way of translation will make L2
knowledge less memorable since the process lacks
mental efforts, such as working out meaning from
context (Thornbury, 2010).

Students may think in the first language if the L1 is overused
in class, which may hinder the advancement and development
of learning English. As stated previously, learning English can
be influenced negatively if the L1 is overused or misused.
Therefore, teachers should be mindful and careful of the
amount of L1 used in English classrooms.

VII. SITUATIONS OF USING L1 IN ENGLISH
CLASSROOMS

Many researchers, including Atkinson (1993), Auerbach
(1993), and Cook (2013), claim that the use of L1 can play a

JUHD | e-ISSN: 2411-7765 | p-ISSN: 2411-7757 | doi: http://dx.doi.org/10.21928/juhd.v7n3y2021.pp115-126



Journal of University of Human Development (JUHD)

vital role in English classrooms, especially if the learners and
teachers share the same linguistic and cultural backgrounds.
These scholars argue that L1 should be used in some situations
and should be avoided in some other situations. Hence, the
researchers suggest many specific situations for the teachers in
which L1 is permitted. For example,

= According to Cook (2013), the use of L1 is permitted in
conveying and checking the meaning of abstract words,
clarifying grammatical rules, organizing the class,
managing tasks and activities, and maintaining
discipline.

= De La Campa and Nassaji (2009) state that the L1 is
allowed for comprehension checks, translation, activity
instruction, and classroom management.

= Furthermore, Atkinson (1987) claims that the use of the
L1 can be expedient in giving instructions and helping
learners cooperate with each other (p. 243).

Bozorgian & Fallahpour (2015), in their research examining
the amount and purpose of using L1 (Persian), discovered that
teachers used L1 for (16) purposes, while students used it for
(5) purposes in English classrooms. Amount and purpose of L1
use are displayed in the following tables:

(Table 2)
Teachers’ Amount and Purpose of L1 Use, adopted from

(Bozorgian & Fallahpour, 2015, p. 77)

Teachers’ Purposes

For L1 Use Percentage
1. Translation 20%
2. Elicitation of students’ contribution 17%
3. Activity instructions 12%
4. L1-L.2 contrast 4%
5. Activity objectives 3%
6. Teacher as bilingual 3%
7. Reaction to students’ questions 3%
8. Personal comment 3%
9. Comprehension check 2%
10. Encouraging 2%
11. Humor 1%
12. Evaluation 1%
13. Giving reference 1%
14. Administrative issues 1%
15. Classroom equipment 1%
16. Repetition of students’ L1 utterance 1%
Total: 75%

(Table 3)
Students’ Amount and Purpose of L1 Use, adopted from
(Bozorgian & Fallahpour, 2015, p. 77)

Students’ Purposes Percentage
For L1 Use
1. Asking questions 11%
2. Answering 7%
3. Clarification 5%
4. Scaffolding 1%
5. Self-correction 1%
Total: 25%
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Butzkamm (2003) states, “The mother tongue is generally
regarded as being an evasive maneuver which is to be used only
in emergencies” (p. 29). In other words, the first language
should only be used when necessary. Moreover, students should
be allowed to use code-switching when they find difficulties in
completing a task or conveying their messages. Thus, students
will be encouraged to participate in class discussions vigorously
and enthusiastically. The suggested situations, which was
mentioned previously, depend on the teachers’ perceptions and
assessments. To put it another way, teachers should take the aim
of the lesson and learners’ abilities into consideration when the
interference of the first language is needed. Altogether, it is
obvious that the different functions of classroom L1 used by the
teacher can play an essential role in accelerating the process of
language learning. Linguistic and non-linguistic factors should
be considered by teachers when making decisions about
whether or not to use the L1. Its role is likely to be more crucial
with lower-level and younger learners (Scheffler & Dominska,
2018).

VIIl. MATERIALS AND METHODOLOGY

With the intention of examining the hypothesized issues and
questions, this study explores the teachers’ attitudes towards
using Kurdish as the first language in intermediate English
classrooms. This research was carried out in Sulaymaniyah, in
the Kurdistan Region of Irag. This case study involved (10)
intermediate adult English language teachers, five males and
five females, who are currently teaching at (7) public and
private intermediate schools in Sulaymaniyah. All the
participants’ nationality is Iraqi, and their first language is
Kurdish. Interviews were employed as a research instrument
and method for collecting the data by using Zoom (a video
conferencing application platform that allows users to make
voice calls and virtually meet with each other).

The interviews were semi-structured and conducted in
English, and each participant was asked the same questions.
Prior to conducting the interviews, the teachers were asked to
electronically sign consent forms. They were informed that
their personal data and responses will be kept strictly
confidential, and that the information will not be revealed nor
used for any other purposes, and only aggregated results will be
reported in reputable academic publications.

In order not to disclose the participants’ real names, the
confidentiality of the teachers is ensured by choosing English
common names as pseudonyms for each participant (Angela,
Donnie, Jennifer, John, Joseph, Kenneth, Kevin, Latricia, Ruth,
and Tamara). Furthermore, relevant biographic data were
collected, including an understanding of the teachers’
professional contexts (level of class, type of school, typical
number of students per class), and their professional credentials
and experience. The teaching experience of the participants
ranged between (3-10) years.

The teachers were interviewed individually, and the duration
of each interview session was approximately (25-30) minutes.
Open-ended and follow-up questions were raised. The
interviewees' responses to the research questions were recorded
and transcribed. In other words, their transcribed responses will
be analyzed and discussed as data of this study. Qualitative
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approach methodology will be implemented for analyzing the
participants’ responses thematically. The findings of this study
will be interpreted based on the adequate and authentic
responses of the participants. The interviewees reported their
attitudes towards using Kurdish as a first language and
explained their justifications for accepting or rejecting its
integration in their English classrooms.

IX. ANALYSIS AND DISCUSSION

Since the interviewees were asked the exact same questions
and many of the responses were similar, common responses
were selected and analyzed thematically. Applied Thematic
Analysis (ATA) was used as a multiple analytic technique to
analyze the transcribed data, identify patterns and themes, and
provide a rationale for this study which, according to Guest,
MacQueen, and Namey (2014), “Thematic analyses move
beyond counting explicit words or phrases and focus on
identifying and describing both implicit and explicit ideas
within the data, that is, themes” (p. 9). Analysis of interview
transcripts proffer deep and rich insight into teachers’ attitudes
towards using Kurdish in intermediate English classrooms.
Results reported in this section include themes, patterns, and
representative examples from the interviewee’s responses.

1. In which situations do teachers utilize or avoid using
Kurdish in intermediate English classrooms?

The study revealed that the participants have various reasons
and perspectives towards using or avoiding Kurdish in their
English classrooms. Teachers highlight the importance of using
the first language in their classrooms, and they prefer using
Kurdish in certain situations, such as explaining abstract
vocabulary and simplifying grammar rules and phonology.
Additionally, the teachers indicated that using Kurdish in their
English classrooms can help them in clarifying instructions,
managing classroom activities, maintaining discipline, and
alleviating classroom anxiety.

Jennifer says:

“I sometimes use Kurdish language in my English
classes in certain circumstances, especially with
weak learners. For example, the receiver or
learner sometimes cannot understand my point
and asks me to explain it further in the L1. Then,
whether we want it or not, | am obliged to explain
the point in Kurdish which can help in clarifying
the meaning and, therefore, make the students
more comfortable. However, | think maximizing
the use of the L1 may decrease students’
motivation since EFL learners are less exposed to
the foreign language outside of the classroom.”

Jennifer partially agrees with the notion of employing
Kurdish language in her English classrooms to help the students
understand her point better. She thinks that if the first language
is used in an effective way to convey meaning, then the students
will feel more tranquil in using the foreign language. Hence, the
students’ ability to learn the foreign language will improve as
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well. Johansson (1998) states that the differences of meaning
and vocabulary in both first and second languages cannot only
be covered by providing the same translation, whereas teachers
need to use the first language in order to deliver the message
and make the meaning clearer.

Burden’s (2001) study showed that both students and
teachers believe in the importance of the L1 in explaining new
terminology, providing instructions, taking tests, teaching
grammar, checking for understanding, and comforting the
students. Nonetheless, teachers should raise learners' attention
towards the importance of maximizing the use of the second
language in order to prevent the overuse of the first language
which might reduce the students’ performance, competence,
and language proficiency.

Joseph says:

“I think using Kurdish language is necessary,
and | personally use it when | explain rules of
grammar, phonetics, and explain the meaning of
foreign words so that my students can
understand the subject in the best way possible,
which is the objective of my teaching. | do my
best to find equivalent words in Kurdish because
this would further help my students visualize the
phrases in their minds which will positively affect
the learning process. ”

Joseph is positive towards using Kurdish in his English
classrooms. He states that he uses the L1 to clarify and elucidate
some grammatical and phonological rules and explain some
English expressions in Kurdish when necessary so the students
can portray a visual image in their minds. Willis and Willis
(2007) consider that the L1 cannot be avoided in L2 classrooms
since it can bring some benefits to the classroom, especially
with weak learners. For instance, some teachers have found that
learners who performed a task in their L1 before doing it in the
L2 showed good progress in the L2. More explicitly, the L1 can
be used with those words which are difficult to explain or infer.
In addition, task instructions could be given in the L1 to check
learners’ understanding. European scholars claim that
translation should be avoided although the first language could
be used in order to explain new words or check students’
comprehension (Richards and Rodgers, 2001).

Kevin says:

“There are so many reasons which encourage me
to use Kurdish in my English classes. It can help
the students understand me in a clearer and easier
way, and there is another point which has to do
with my students. My weak students ask me to
speak in Kurdish because they struggle in
understanding the topic and cannot participate in
group work activities, but | think the overuse of
the Kurdish language might affect my classes
negatively.”

Kevin states that his lower-level learners are unable to
participate in class activities and that they need help in
clarifying the message in their L1. Nonetheless, he thinks that
the excessive use of the first language might hinder his
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students’ abilities and adversely impact their progress.
Schweers (1999) argues that if learners of a second language
are encouraged to ignore their native language, they might feel
their identity is threatened and, therefore, their language
progress might decline.

Donnie, on the other hand, relates the use of the first language
in his English classrooms to the unavailability of teacher
training programs and authentic curricula. He also adds that the
use of the old language methods such as grammar-translation
method and the large number of students in class are other
reasons behind using Kurdish in his English classrooms. He
says:

“I usually use Kurdish in my English classes
because the previous teachers were applying the
grammar-translation and audio-lingual methods
and the students are used to the old teaching
methods. | personally prefer using direct method
and communicative approach. However, the
students’ levels are not advanced enough to
completely avoid the use of Kurdish. Moreover,
the school lacks teacher training programs and
new curricula. There are 48 students in my class
which is impossible to control and manage the
classroom without using the L1.”

Donnie thinks that there are many pedagogical and academic
shortcomings which interfere with the students’ performance
and teaching the foreign language. Furthermore, the
inaccessibility of adequate teacher training programs is also
problematic. The methodological teaching principles should
develop students’ communication skills in English. Teaching in
overcrowded classes is another major reason that compel the
teachers to unintentionally use the L1 in order to manage their
classrooms.

Kenneth shares his own personal teaching experience and
explicates that the proficiency level of many of his students had
declined and their test scores had decreased dramatically when
they realized that the teacher had attempted to maximize the use
of English and avoid the use of Kurdish. He says:

“According to my experience as a teacher who
has been teaching English for beginner and
intermediate learners in Kurdish EFL context,
excluding the mother tongue in English
classrooms will impact the learners in a negative
way. When I tried to use English language without
using any Kurdish expressions, the proficiency
level of many students had dropped. When | asked
them about the reasons of scoring very low on
quizzes and tests, they stated that it was
impossible for them to understand anything when
the L1 was completely ignored.”

Based on Kenneth’s personal experience and assessment,
using the L1 in intermediate English classrooms is critical and
necessary, especially when the majority of the students score
low on standardized tests due to the absence of employing the
L1. According to Boston’s Haitian Multi-Service Center as
cited in Auerbach (1996), students who report having dropped
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from English classes due to limited L1 literacy and schooling
return to classes when the L1 literacy is offered. Likewise, the
report accentuates the significance of L1 use because it reduces
the affective barriers in second language acquisition and,
therefore, allows for more rapid and systematic progress.

John says:

“As an English teacher, who has been teaching
for nine years, | believe If you teach at an
intermediate school, you are required to use the
L1 because your students may not have a broad
knowledge of the foreign language. However, if
you teach at a university level and particularly at
English department, then you are not required to
use the L1. Therefore, | do believe in the use of
L1 in intermediate English classrooms because
the teachers can simplify some misconceptions
and warn student when they misbehave. ”

John asserts that the use of the first language at intermediate
schools can be a beneficial and valuable method in improving
the students’ comprehension, and teachers can sometimes use it
to maintain discipline. According to Azrien et al., (2014),
learners will be able to comprehend the subject matter more
efficiently if the explanations are given in their own language,
and a teacher can avoid using the L1 if the students have
academic experience in the foreign language. In addition,
students use the L1 to expedite the comprehension process and
lessen any uncertainties and insecurities that may arise from
their limited language proficiency. Teachers use L1 to enhance
knowledge that students have learned about the foreign
language, such as elucidating abstract vocabulary, sentence
formations, and cultural aspects.

2. What are the positive and negative aspects of
implementing the English-Only policy and ignoring
the use of Kurdish language in intermediate English
classrooms?

It is obvious that the implementation of the English-Only
policy in intermediate English classrooms has both merits and
demerits. Many researchers believe that this policy might affect
the students’ confidence who have lesser knowledge in English.
Tsao & Lin (2004) provided a research result about the English-
Only instruction in Taiwan. They emphasized that ignoring the
first language and implementing the English-Only policy
improves students’ listening comprehension. However, they
claimed that employing such policy does not bring any
considerable change on students’ learning anxiety, motivation,
and attitudes. Likewise, their experimental research concludes
that the Taiwanese language should be allowed in English
classrooms because it advances the interaction between the
teachers and students.

Most of the participants in this case study accentuate that
ignoring or prohibiting the use of Kurdish language and
implementing the English-Only policy in intermediate English
classrooms will definitely do more damage which negatively
influence the students’ competence, confidence, and language
proficiency.
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Tamara says:

“We must understand that by employing such
policy, we are implementing an idea that we are
forcing the students into doing something more
challenging. These are students and, on top of
that, they are still young, and this policy may
damage their confidence. Once their confidence
is misplaced, it is hard to rectify it, and they may
fix it in harmful ways like hating the lesson or the
teacher. We need to pave their journey carefully
that they are inclined to walk it willingly.”

Tamara states that challenging the students by imposing the
English-Only policy and not allowing them to communicate in
Kurdish in intermediate English classrooms may damage their
self-confidence, and it can be difficult to remedy. She suggests
using both languages so as to create a positive, vigorous, and
healthy learning environment for the students. According to
Seng and Hashim (2006), lower proficiency students usually
have difficulty conveying or verbalizing their thoughts with
confidence and accuracy; thus, they should be allowed to rely
on L1 to understand the foreign language effortlessly.

Angela says:

“Some teachers avoid the first language while
teaching intermediate students and try to
implement the English-Only policy because they
believe that avoiding the first language makes
the language learning ideal. According to my
personal experience as a language learner and
current teacher, the use of both languages
simplifies the process of learning. Teachers can
also apply different teaching methods and
techniques to effectively mix both languages in
their English classrooms. ”

Angela believes that if the teacher only depends on English
in teaching the intermediate students, it will adversely affect
them since their language aptitude is not advanced enough, and
they may not be able to comprehend the lesson. In addition, she
asserts that a variety of teaching strategies and methodologies
can be blended in order to teach the lesson efficiently and
successfully. According to Dixon et al., (2012), since bilingual
students may have little or no exposure to the L2 outside the
school, it is critical for teachers to understand the process by
which the L2 should be taught. The L1 should be utilized as a
support in order to ensure understanding and learning.

Ruth says:
“Some teachers tend to avoid using Kurdish and
employ the English-Only policy. They think that
they are helping the students by forcing the
foreign language. I think this method is harmful
because lower-level students will suffer the most.
Students at such ages are sensitive and
narrowing down their ways may induce a
helpless environment in which the teacher may
kill the students’ enthusiasm to learn. We need to
be careful in representing ourselves because we
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is not the

”

may appear deleterious which
impression we want our students to have.

Ruth also disagrees with the notion of implementing the
English-Only policy and ignoring the use of Kurdish language
in intermediate English classrooms. She claims that imposing
the foreign language may hurt the students’ feelings and
obliterate their eagerness and passion to learn English.
Additionally, the rigorous usage of only one language may
obviate the students from interacting with each other as well as
the teacher. According to Hiroko, Miho & Mahoney (2004),
“Many Japanese students express their unwillingness to
participate in an English-Only class and they prefer that their
teachers use Japanese in their English classrooms when
needed” (p. 486).

Latricia says:

“There are two sides to every coin. In my
opinion, maximizing the use of the foreign
language has the advantage of students being
directly exposed to English, and they are pushed
to acquire the language since it will be a direct
need to their accomplishments. However, the
negative effect would be on students who are still
building their English basics. It would affect
those students, and, in many ways, | have noticed
that they will become hopeless and will lose their
interest in the subject.”

Latricia partially agrees with the concept of employing the
English-Only policy in intermediate English classrooms. She
believes that students’ direct exposure to the foreign language
will help them develop and improve the language skills more
rapidly and effectively. According to Glazer et al. (2017),
English language acquisition has become an enlightening
priority in today’s worldwide community; hence, it is vitally
important for anyone to learn the English language properly.
Young L2 learners have to acquire academic English to interact
in an English conversation whether in or out of school. Latricia,
on the other hand, believes that lower-level students may lose
their enthusiasm, become desperate, and discontinue their
schooling if the L1 is utterly ignored.

Jennifer says:
“I have personally seen benefits in using the L1
while teaching English, and this policy cannot be
applied at the intermediate level. Many of my
students struggled to generate sentences. They
misused certain words because they didn't know
their meanings in English, and | had to clarify.
We should make the students aware of what
certain words imply, especially when the
sentence has an idiomatic feature exclusive to
English. After all, the teacher is making the
learning journey easier and more comfortable.”

Jennifer is also in opposition to the idea of applying the
English-Only policy. She emphasizes that it is futile and
ineffective to entirely ignore the L1 because some students at
the intermediate level are unable to formulate sentences. She
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adds that the teacher should not be reluctant to elucidate certain
idiomatic expressions in their L1. Teaching a language should
be adjusted to the needs of the students. Ortego (1973) states,
“The innovative approach attempts to adjust the curriculum to
the students. It starts out with the students at whatever place
they are on the learning ladder and adjusts the curriculum to the
interest or learning level which the students demonstrate” (p.
118).

Kenneth says:

“I think many students will struggle with
expressing themselves in English if this policy is
applied at intermediate schools. We need to
remember that not every student at this
particular level is an advanced speaker, and
such policy might be a pressure that they cannot
handle. Making students feel insecure or doubt
their capabilities is not the way we encourage
our learners. It is also vital to use L1 to clarify
exam instructions and make sure everyone has
understood the requirements. ”

Kenneth is not supportive of employing the English-Only
policy in intermediate English classrooms. He believes that
some students’ language abilities are not sophisticated at this
particular level, and they may not be able to communicate and
articulate utterances effortlessly. Therefore, students may feel
anxious and vulnerable. He adds that utilizing the L1 is
beneficial in elucidating exam questions and directions. A study
was conducted by Auerbach (1993) on the notion of utilizing
the English-Only policy, and she wanted to ascertain if such
movement can be exploited or avoided. She claims that the
teachers can eventually determine whether they should employ
or avoid the L1 use. Hence, the teachers are the ones who
advise, guide, advocate, and support their students since every
classroom is unique and different. She suggests some
justifications for employing the L1 in English classrooms:

= Utilizing the L1 minimizes and lessens barriers to
learn English and builds a strong relationship between
teachers and learners.

= The use of L1 encourages the students to vigorously
participate in class and develop their self-confidence.

= Itis noticed that teachers who allow their students to
use their L1 had acquired English more rapidly than
those who employ the English-Only policy in their
classrooms.

The findings of this research revealed that all the (10)
teachers participating in this case study acknowledge that the
L1 (Kurdish) should be employed in intermediate English
classrooms in some situations to serve certain pedagogical
functions, such as explaining syntactical items, conducting
class management, giving directions, introducing new phrases,
clarifying idiomatic expressions, maintaining discipline,
organizing activities, assessing students’ comprehension, and
elucidating exam instructions. Likewise, teachers’ choice of
pedagogical functions might be influenced by their attitudes
towards students’ personalities, classroom settings, number of
students per class, and institutional practices. Nevertheless,
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some participants claim that the excessive use of the L1 might
hinder and hamper the students’ abilities and adversely impact
their progress.

Concerning the second research question, (8) out of (10)
participants in this case study indicated that ignoring or
prohibiting the use of Kurdish language and implementing the
English-Only policy in intermediate English classrooms will
certainly do more damage which adversely influence the
students’ language proficiency, confidence, and development.
Nonetheless, (2) out of (10) participants, to some extent, agree
with implementation of the English-Only policy. They asserted
that students’ direct exposure to the foreign language will help
them enhance their listening and speaking skills swiftly.
According to Huang (2009), English-Only education improves
students’ vocabulary and listening proficiency. Students also
develop more confidence when they are required to express
themselves in spoken English. However, it is predictable that
students may confront nervousness, tension, and stress from
other classmates.

The essential themes arising from the analysis of this
research are consistent with aforementioned relevant studies in
this field. The participants acknowledged that they should be
considerate and thoughtful towards the students since most of
them do not have sufficient exposure to English language and
they may find it difficult to comprehend foreign concepts.
Furthermore, the interviewees believe that the L1 use in English
classrooms facilitates students’ understanding of ambiguous
concepts, and this perspective supports the results of many
studies discussed in the literature. De la Campa & Nassaji
(2009), Lin (2013), and Macaro (2001) claim that L1 serves as
a valuable cognitive tool which supports learners to
comprehend the concepts and understand the world.

The use of L1 also serves as a social tool to sustain the
purpose of communication in EFL setting, and according to
Vygotsky’s (1976) sociocultural theory, social interaction
mediates cognitive development. He believes that learning is
reflected by cultural artifacts such as language, and a strong
rapport will be developed between students and the social world
such as peers and teachers. Based on Vygotskian
psycholinguistics, students use the L1 as a powerful tool for
interacting in the inter-psychological and intra-psychological
levels. Nonetheless, overuse of learners’ L1 prevents students’
input of English language.

X. CONCLUSIONS, IMPLICATIONS, AND
LIMITATIONS

The overall findings of this study revealed that intermediate
English language teachers in Kurdistan Region of Iraq support
the use of the Kurdish language in their English classrooms in
certain situations. The transcribed interview data indicated that,
predominantly, all the teachers participating in this case study
do believe in the effectiveness and importance of using the
Kurdish language in intermediate English classrooms. On the
other hand, since EFL learners are less exposed to the foreign
language outside of the classroom, the interviewees believe that
excluding the foreign language might hinder and slow down the
learners’ progress in English and decrease their motivation to
learn a new language.
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Likewise, the findings of this research showed that there are
many motives and reasons behind employing Kurdish in
English classrooms, such as explaining grammatical rules,
conducting classroom management, delivering messages,
introducing new phrases, maintaining discipline, organizing
activities, and elucidating exam instructions. The study also
investigated whether the use of the first language helps EFL
learners understand difficult concepts, such as clarifying
idiomatic expressions, assessing comprehension, explaining
abstract vocabulary, and giving directions.

The participants perceived the positive role of L1 in their
intermediate English classrooms, and they recognized the
students’ L1 not only to enthuse the students to participate but
also to enhance their English competence. Besides, most of the
teachers in this study believe that the bilingualism approach can
tremendously help the students develop their cognitive skills
and build rapport with fellow students and teachers. In contrast,
few teachers believe that the use of L1 in their classrooms
precludes students’ input of English proficiency. In their
perspectives, English language should be the medium of
instruction because they think the L1 confines students’ ability
to improve language skills competently.

The students’ first language should only be utilized to help
simplify interpersonal communications, improve language
competence, and construct knowledge in English. By no means
should L1 be awarded the same significance as English in the
intermediate English classrooms. Foreign language teachers are
expected to help their students benefit from their native
language so as to accelerate the progression of English language
learning. Research studies have proved that the L1 is not only
an efficacious teaching method but also a valuable learning tool
if pedagogical activities are well conceived.

Additionally, students use the L1 to lessen any nervousness
and insecurities that may arise from their inadequate language
proficiency. Teachers usually use the L1 to scaffold and
develop students’ knowledge including cultural, linguistic, and
non-linguistic aspects. The proper amount of utilizing the L1 by
teachers and students in English classrooms depends on
students' proficiency levels, teaching purposes, classroom
settings, and students’ needs. The first language may be used
from basic to lower-intermediate levels on a decreasing scale
to, gradually, reduce the use of the L1 and maximize the use of
the foreign language.

The pedagogical implications of the study signify that, to
some extent, Kurdish language should be used in intermediate
English classrooms to teach English pragmatics to Kurdish EFL
learners. The findings of this study can help teachers adjust their
teaching strategies and curriculum and also understand their
students’ attitudes towards the use of the L1. Similarly, students
may come to a better understanding of why they tend to use
their first language in English classrooms. Moreover, the study
suggests that the Ministry of Education in Kurdistan Region of
Iraq should train the English language teachers and provide
them with adequate resources to improve their competence in
teaching English pragmatics.

The results of this qualitative study should be limited to the
sample of this research and cannot be generalized to different
subjects since it focuses on a small number of teachers who
teach English at intermediate schools. Therefore, further studies
should be conducted with a larger number of Kurdish teachers
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and learners to examine the correlations between age and
proficiency levels to offer more information on the use of the
L1 in EFL context by featuring questionnaires, classroom
observations, and interviews to find whether similar findings
can be produced.

Another further study could be carried out to examine
university EFL teachers’ and students’ attitudes towards the use
of the first language in their courses. Finally, students' first
language is a tremendously powerful tool that should neither be
ignored nor abandoned in English classrooms. It is essential for
English language teachers to recognize the usefulness and
fruitfulness of students’ L1 and attempt to utilize it properly and
positively.

APPENDIX

Teachers’ Interview Questions:

What is your native language?

How long have you been teaching English?

Which levels have you been teaching?

Do you teach at public or private school?

How many students are enrolled in your class?

Do you use Kurdish in your English class? If yes, in

which situations?

When do you think the code-switching is necessary?

8. What are the advantages and disadvantages of using
Kurdish in your English classroom?

9. Many language scholars and academics think that the
first language should be excluded from intermediate
English classrooms. Do you agree? Why?

10. What are the reasons that encourage you to use or
avoid Kurdish in English classroom?

11. Have you tried to apply the English-Only policy in
your classroom? Why?

12. How do your students react to the English-Only policy
approach?

13. Do you use the first or the foreign language when you
manage classroom activities, give instructions, and
maintain discipline? Why?

14. What are other factors that make you feel about using
Kurdish in your English classroom?

15. If your students do not understand a subject, and they
ask you for further explanations, would you prefer to
explain it in Kurdish or English? Why?

RN

~
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Abstract— This research paper seeks to investigate the
importance and impact of proficiency in English language,
especially in contexts where English is a foreign language, in
creating well-versed literary analyses produced by university
students. This study theorizes that students who have not
profoundly established proper proficiency in English and
indispensable critical skills are most prone to demonstrate low-
grade analytical quality in their literary critical evaluations. The
mainstream in the field of language teaching utilizes literature
only as one of the potential learning aids that offer demanding
decoding challenges to the students. The overall quality, however,
of language proficiency across the students’ literary critical
writings is less investigated, especially in contexts where English is
a foreign language and specifically among the students who study
at the Department of English at University of Human
Development (UHD). The present study argues that different
elements that shape language proficiency coalesce, in
collaboration with developed literary and critical skills, in
adequately written critical assessments of literary works.
Moreover, Educational workers’, at English departments,
foremost priority, based on their mission —teaching either
literature or language— is, accordingly to hone students’ critical
and language skills.

Notwithstanding, the very title of the BA program in English
language and literature predominantly considers the vital role of
language proficiency.

Index Terms— English language proficiency, literature, literary
terminology, critical literary analyses, informed evaluation.

I. INTRODUCTION

This research offers new findings that redound to different
educational stakeholders’ benefit, founding that having high
levels of language proficiency is largely responsible for crafting
flowing arguments in critical literary analyses. The growing
influence of English as global language in contexts where
English is a foreign language has created large demands for
English language proficiency across a variety of different
academic fields, especially English language and literature
graduates. The latter can confidently use their language skills to
secure future occupations in journalism, criticism, future
studies, etc. Limitations in language proficiency can be
irritating both for the instructors and the students because such

limitations create impediments on the way of proper learning
and creation as the final outcome of language programs.
However, language proficiency demands for a recognition of
the careful selection of the language structures and semantic
fields. Language proficiency, coupled with analytical skills,
helps effect sophisticated evaluation. In respect of this
discussion, it is convenient to hypothesise that organic writing,
for the purpose of its unity, requires an awareness of the
structural rules and critical principles. An understanding of
these facts rationalize the need for careful design of curricula,
study material and life-changing learning-teaching approaches.
Therefore, an understanding of the importance of language
proficiency and its implications in crafting well-wrought
analyses can, at large, help with seismic shifts in educational
planning policies and facilitate the learning processes for the
students. Lecturers will be advised to maintain high standards
of proficiency at all levels; curriculum and syllabi designers
will be guided on what to emphasize to harness students’
performance in writing analytical evaluations.

This research assumes that students with better language
proficiency are more able to produce sophisticated literary
analysis. There are a number of courses (for example, literary
criticism, a history of literary criticism, etc.) built into the BA
programs in English language and literature. Moreover, the
other literary subjects (i.e., poetry, novel, drama, etc.) provide
real time opportunities for students to explore the literary texts
with the hope of identifying underlying meanings through the
lenses of critical approaches learned in criticism classes. The
ability to understand, evaluate and appreciate texts from a range
of literary and non-literary subjects is a target goal of almost
any program that teaches literature. The nature of the inquiry
integrates the qualitative and quantitative interpretations of the
collected data. The implications can be available to the students
and the lecturers as the following: first, the more able students,
in terms of writing critical literary pieces, are the ones with
better language proficiency; second, proficiency in English
boosts students’ confidence and provides opportunities (as it
can facilitate proficient understanding of texts) to develop
insightful visions that aid students in locating, identifying, and
evaluating the target words (Target words are most helpful in
analyses that heavily build on textual elements to disclose the
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hidden meanings, mood and tone of the texts.) in the texts they
read as well as informing their choice of critical techniques,
rhetorical patterns, expression of ideas and critical inquiries.

For the purpose of inquiry, four sets of questions are written
where the 1st , 2nd , 3rd, and 4th sets concern, respectively,
language proficiency, literary terminology, a written critical
evaluation, and a questionnaire that seeks students’ critical and
textual background information.

Il. LANGUAGE PROFICIENCY

Immense bodies of research are incredibly increasing in the
field of teaching English. Learning English s
commoditized and teaching English can be a justified
professional occupation DEY (2021, p. 2); in line with the rapid
demands of learning shaped by the rapid world we live in,
teaching methods, therefore, manifest extreme malleability to
accommodate a variety of required levels of proficiency in
English. In the very general terms and for the ease of
understanding, dimensions of language proficiency can be
explained as “one’s ability to use language for a variety of
communicative purposes” Renandya, Hamied, and Nurkamto
(2018). As such, language proficiency involves the learner’s
communicative competence, knowledge of the language, and
language skills (Harsch, 2016). Despite all the different
approaches that conceptualise language proficiency, the
Council of Europe, “since 2001,” has introduced a sophisticated
framework “for language teaching, learning, and assessment”
known as the Common European Framework of Reference”
commonly referred to as CEFR with (Al, A2, B1, B2, C1, C2)
as proficiency level descriptors (p. 252). Moreover, theories of
academic success and beliefs that fall back on strong
implications of time and exposure to the language are woven
around the subject of proficiency National Academies of
Sciences et al. (2017); more exposure and better proficiency
also can catalyse the acquirement of target culture and traits
Espenshade and Fu (1997). Moreover, proper proficiency in
English is known to be among the elements that contribute to
more academic success (Graham, 1987) as well as economic
assimilation (McManus, Gould, & Welch, 1983). The
mainstream is directed towards the discussions that amplify the
importance of proficiency and promote proficiency boosters.
The present study, however, substantiates the importance of
signifying language proficiency in all the literary and non-
literary subjects offered in the undergraduate (BA) program
with constantly keeping an eye on the target outcome— the
ability to understand, appreciate and evaluate oral or written
texts across a variety of literary and non-literary genres.
Language proficiency is set to be the ultimate goal of the
language teaching programs. However, these goals might not
be realised at all times. The status factual realities about the
condition of language proficiency levels inform the researchers
that the language programs, especially the undergraduate BA
programs, might suffer from sharp discrepancies between the
educational programmers’ defined goals that target language
proficiency and the “realities” that barely inform students about
the “stated acquisition goals” that are meant to help students
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attain higher levels of proficiency (Leaver & Campbell, 2014,
p. 3).

Language proficiency core components, according to
(Richards, 2018), are indicated by the language users’ accuracy,
fluency, complexity, appropriacy and capacity. Accuracy
signifies the learner’s competence to use language correctly.
This is indicated by learners’ correct use of grammar,
pronunciation and vocabulary. Students’ productive skills draw
heavily on accuracy component. Fluency shows the learners’
ability to maintain the fluent flow of expression of ideas,
considering the learner’s ability to employ their linguistic
competence and useful communication strategies to overcome
breakdowns in communication. In view of the other productive
skill —writing— it is appropriate to relate fluency to the matters
of coherence, cohesion, semantic fields, punctuation, structure
and style. This is the area that students mostly struggle in and
the educators find challenging to invigorate in writing classes.
Complexity implies the learners’ ability to incorporate wide
ranges of vocabulary and complex grammatical structures. The
demanding writing tasks at university level require the students
to demonstrate versatility and dexterity in using complex
language. Appropriacy addresses the ability of the learners to
recognise the requirements of appropriate language use in
different situations. It is marked by the learner’s ability of
choosing appropriate lexical and structural choices. The last
component on the list is capacity. It is basically an identification
of the dimensions of language production: meaning, it is to
know in what capacity (a revelation of the extents of
expression) students should be developing their writings,
considering the matters of register, word choice, and levels of
insight they might choose to share with their readers. Students,
thus, can choose to produce highly sophisticated writings which
delve into their subject matters deeply or simply treat their
subject matters lightly (ibid).

What is known to the researchers as language proficiency
idealises situations where all these components are developed
in an equilibrium. One of the limitations of this study can be
providing information about what areas of language skills are
mostly developed in learners and what core components of
fluency are more important for the curricula designers. It is very
common to see students who speak better English than they
write it. Learner types (e.g., visual, auditory, etc.) along with
epistemological viewpoints, of the educators’, about language
can all affect fluency. Limitations in language proficiency, the
researchers of this study postulate, can make the students’ rate
of progress slower. Moreover, even the instructors
epistemological understanding of what language proficiency is
can contribute “to their effectiveness— that is their ability to
effectively perform in their role as language teachers”
(Richards, 2017, p. 11).

Proper and correct use of grammar is known to be one of the
core components of language proficiency. However, the
researchers of the present study suggest that grammar
competence, which is mostly interpreted as language accuracy,
be integrated into a more sophisticated writing program which
recognizes a wider range of expectations. The politics of text
production must be known to the students and needs to identify
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and recognize sociolinguistic ~ (appropriacy), generic
(knowledge and ability to exploit known conventions of text
production across a variety of genres), discourse (coherence and
cohesion), and strategic (fluency and the ability to eliminate
obstacles on the way of effective communication) competences.

I1l. CRITICAL LITERARY ANALYSIS

The ability to develop critical literary assessments is a result
of extensive readings and developing critical thinking skills.
Students, when writing analytical literary evaluations, are
expected to practically employ their acquired critical skills as
well as their knowledge of literary terminology and techniques
to understand, interpret and evaluate literary texts. A
knowledge of literary schools and criticism alongside with
honing critical skills can substantially boost students’
confidence and extensively help with writing of well-organized
analytical essays.

Criticism is famously defined by Arnold in Arnold and Pater
(1895) as “a disinterested endeavour to learn and propagate the
best that is known and thought in the world” (p. 81). The term
is contemporarily used to imply the application of “the methods
of literary analysis and close readings” to explore texts with the
hope of increasing our understandings of texts and their hidden
meanings (Kusch, 2016, p. 96). Personal pursuits and ambitions
have given way to more evidence-based arguments that offer
different ways of critical readings of texts. Undergraduate BA
students at UHD deal with a variety of literary texts and are
trained to construct interpretations of texts. Therefore, texts are
the primary focus. The politics of how texts are produced
should be known to the students; an understanding of the textual
mechanisms has to be firmly established. In view of this,
criticism is suggested to “dissociate art from mystery and
concern itself with how literary texts actually worked”
(Eagleton, 2008, p. 2). There are studies that examine the
methods through which readers create significant meanings that
emanate from their initial responses to the texts (Earthman,
1992). On the contrary, there are studies that refute
understanding of texts through mere evaluation of
“propositional” and “inferential” processes and, therefore,
incorporate “stylistic features” which through
“defamilirisation” draw on readers’ ‘“feelings” (Miall &
Kuiken, 1994, p. 373). The list of questions for literary critics
is always growing. However, for practical matters of analysis,
it is a requirement for the students who study English language
and literature for their BAs to have developed a sophisticated
knowledge of literary theories and critical skills that serve as
fundamental analytical toolkits in literary evaluations. Some of
the most influential critical literary approaches include (not
necessarily limited to) new criticism, structuralism, stylistics,
reader-response, language-based, and critical literacy.

Pre-critical responses refer to the analytical writings students
produce before they are exposed to literary theories. But this
might not hold true in our times, for we are dealing with mass-
educated students who have already shaped idiosyncratic
preferences and tastes. Media and social networks scaffold
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different ways of thinking. However, students need not to
idealise this view of having developed patterns of critical
judgments, rejoicing in self-satisfactory viewpoints about texts
and critical assessments. Critical responses to literature require
students to discern the potential meanings and structures within
texts.

Curriculum designers, students and lecturers need to have a
number of considerations. Critical approaches are optimized for
offering possible explorations of meaning and understanding.
Only teaching them to curriculum within time limits can be
counterproductive. The objectives need to include the study of
approaches in relation to literary texts. Students need to
understand how and why texts are produced. Regardless of the
foci of literary approaches, students need to learn how to
explore texts. There are classes where the lecturers provide
loads of biographical, philosophical, and moral information
which, by the end of the class, students never get a chance to
come to grips with the text itself. (Guerin et al., 2005). The
present study suggest that students, in contexts where English
is a foreign language, need to develop two themes at the same
time: language proficiency and skills for literary analysis.
Critical skills have to be developed to understand the texts.
Works of art will be more meaningful to the wiser people (p.
21). A prior knowledge of the elements, from a technical
standpoint, includes narrative devise, character, rhetorical
patterns, word choice, etc. (p.33).

New criticism, for example, disregards the biographical and
philosophical information that concerns the biographical
approaches and takes the text as the source of generating
intrinsic textual value (Ransom, 1971). The purpose in here is
not to promote certain approaches and refute the others.
Students can of course choose to analyse the literary texts
according to the approaches that best suit their purpose of
reading. For example, they can manage to approach their text
from psychological approach which regards literature as a
means to express authors’ ideas and feelings. Alternatively,
students can employ reader-response critical approach for their
reading evaluations. This approach assumes reading to be an
experience of a combination of a process in the readers” mind
and the features (i.e., narrators, plot, characters, etc.) of the text.
Meaning is thus made in a complex interaction. It is basically a
movement away from the approaches that are based on the
assumptions that universal patterns and qualities exist in works
of art and that close readings of texts can disclose such
patterns— structuralism. (Bertens, 2017), (Eagleton, 2008) and
(Wood & Lodge, 2014).

This study thus pinpoints training students in the ways of
doing literary analysis in practice and offers a working
framework to create a toolbox for literary analysis is offered in
the following:

Students need to master some technical vocabulary: text,
author, discourse analysis, discourse, textual patterns, rhetorical
patterns, etc. They also need to employ those terms in practice
when asked to write critical literary analysis.

Students are encouraged to develop awareness of the
existence of writing principles and acquire these skills to both
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recognize and utilize them, respectively, in their reading and
writing exercises. Students will, therefore, through reflecting on
the ways writers craft their pieces, gain a recognition of their
own careful choices and structures in writing. All of these will
coalesce in analytical writings.

Language proficiency is already established as a prominent
component in this paper. However, its implications are very
important. University students are required to employ their
knowledge of the parts of speech, grammar, punctuation, word
choice, coherence and cohesion in their acts of reading.
Moreover, students need to learn that any critical writing they
produce has to back up arguments by providing quotations from
the text. Finally, the students need to develop skills that help
them analyse literary texts. That is, they need to identify the
bigger meaning of the text (theme) first and use the elements
from the text to help build their arguments. The arguments have
to be focused and well-versed.

IV. OBJECTIVES

A. investigating the relationship between language
proficiency and the quality of analytical writings produced by
the BA students who study English language and literature,

B. identifying the problems that impede acquiring higher
levels of English language proficiency among students in the
Department of English at UHD

V. RESEARCH QUESTIONS

1. How can language proficiency harness students’ ability to
create sophisticated literary analysis?

2. What strategies can be employed by the curriculum
designers, and the instructors to help students acquire better
language proficiency?

VI. METHODS

The study design in this research works from an analytical
framework which treats language proficiency as a determining
variable in the target outcome of creating quality critical
analyses in literary studies. In fact, this research tests the
formulated hypothesis —there is a causal relationship between
students’ language proficiency, in contexts where English is a
foreign language, and the quality of their critical literary
analysis— through a prospective study design. Although an
observational study could seemingly serve the purpose of this
study, it is difficult to create a natural link between the two
variables of language proficiency and the quality of literary
critical analysis. This is because students, despite equal number
of hours of exposure to English language, at least on campus,
have developed proficiency at different rates.

One limitation though concerns the interventional
limitations, for the scope of the present study allows for a small
scale experimentation with a limited number of participants.
The researchers have written four sets of questions to gather
required data for the purpose of inquiry. The first set, a total
number of 44 questions, tests students’ knowledge of English
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language with a strong focus on the following areas: proper
tense use, word choice, punctuation, inference, coherence and
cohesion (considering cataphoric, anaphoric and epiphoric
references), subject-verb agreement, transitional adverbs,
connectives, conjunctions, pronouns (relative, personal, etc.),
paragraph development (addition of statements for coherence
and emphasis, logical inferences, deduction) and data
interpretation. The second set of questions, a total number of
22, test students’ knowledge of literary schools, terminology
and techniques (textual elements, simile, metaphor, alliteration,
tone, mood, etc.) across a variety of literary genres (poetry,
fiction and drama) in practice. The third type are the literary
analysis questions, 3 questions: An excerpt from Ernest
Hemingway’s The Old Man and the Sea is given to the students
to write a critical analysis on. Students are encouraged to use
the words from the text to support their answers, and finally
show the steps of writing their analysis. The fourth and the final
set of questions is a questionnaire, 11 questions, that documents
UHD students’ views about their knowledge of literary schools,
toolkits for textual analysis, the relationship between their
English language proficiency and their confidence, as well as
the challenges of writing critical evaluations on literary texts.

The first three sets of questions are sent as email attachments
to students and they have emailed the answers back via emails.
The answers are numerically valued so that the percentages are
achieved. The questionnaire is created using google forms
(https://www.google.com/forms/about/). The results of the
questionnaire are readily turned into percentages shown on pie
charts.

The results of the first (language questions), two (literary
questions) and the fourth (the questionnaire) sets of questions
will be analysed descriptively; the results of the third set of
questions (critical literary evaluation) will be analysed
qualitatively through the content analysis lens. Finally,
grounded theory will be used to account for the quality of
literary analysis in relation to the language proficiency variable.

A descriptive study design working from a retrospective
framework had to, perforce, resort to a draw-back design for
data collection and analysis procedures. In this scenario, the
researchers had to interpret the language proficiency variables
in the analytical writing samples based on the students’ grade
results in the language courses they have already taken in the
previous semesters. The results, then, could not reliably show
the overall quality of language proficiency in the critical
writings.

The rationale behind choosing the participants —semester 6th
and 8th students who study for the BA degrees at the
Department of English at UHD— is that these students have had
language courses in the previous semester and, by far, are
expected to show advanced levels of language proficiency.
Moreover, these students have been exposed, in the literary
classes, to the art of literary analysis across a number of courses
ranging from Introduction to Literature, all way through drama
and poetry to fiction. In addition, the researchers, based on the
fact that courses in literary theory and criticism are offered in
the last semester, and through their choice of semester 6 and 8
students, seek to understand the differences in students’ critical
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outcomes (the critical writings) based on their academic
semesters. It is indeed to investigate the differences exposure to
literary criticism can make in the writing of critical evaluations.
The researchers have also chosen students from all the grade
descriptors on UHD’s defined table of academic grading
system. Thus, inclusion of struggling, medium ability and high
ability students. This helps to understand the relationship
between language proficiency and the quality of critical
analyses in light of valid ability in students’ performance.

VIl. RESULTS AND DISCUSSION

A number of 20 participants responded to the first two sets
of questions (language and literary): 10 are semester 6 and 10
are semester 8 students. The questionnaire (the fourth set of
questions), was replied by 32 students. The students are
currently studying for their BA degrees at the Department of
English at UHD.

TABLE 1
UHD’S LETTER AND NUMERICAL GRADING SYSTEM.
Letter grading Numerical grading

AA 90-100

BA 85-89

BB 80-84

CB 75-79

CcC 70-74

DC 60-69

DD 50-59

TABLE 2
SEMESTER 6 STUDENTS’ PERFORMANCE IN THE LANGUAGE TEST.
Letter Numerical Number of Results mean
grading grading Sex participants average In
percentage

AA 90-100 M, F 2 75%
BA 85-89 M, F 2 52%
BB 80-84 M, F 2 60%
CB 75-79 M, F 1 60%
CcC 70-74 M, F 2 57%
DC 60-69 1 48%
DD 50-59 M, F 1 36%

With regard to language proficiency as the main variable in
the research questions researchers present the findings for
semester 6 students as the following:

The students with better academic records showed better
performance in language tests. This accords to the importance
of proficiency and academic success (Graham, 1987).
According to table 2, students who had previously obtained
better SGPAs (semester grade point average) during the past
semesters showed better performance in the language test.

Moreover, Table 3 shows semester 6 students’ performance
in the literary test. Students who had better academic records
showed better performance in the literary test.
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TABLE 3
SEMESTER 6 STUDENTS’ PERFORMANCE IN THE LITERARY TEST.

Letter Numerical Number of Results mean
grading grading Sex participants average in
percentage
AA 90-100 M, F 2 72%
BA 85-89 M, F 2 72%
BB 80-84 M, F 2 60%
CB 75-79 M, F 1 58%
CcC 70-74 M, F 2 59%
DC 60-69 F 1 57%
DD 50-59 M, F 1 40%

In the following, semester 8 students’ performances in the
language and literary tests are presented. Semester 8 students
are about to graduate. They have been studying literary
criticism too. Researchers’ tentative estimations theorized that
the 8" semester students might show better performance
throughout.

In terms of language performance, according to Table 4,
semester 8 students showed no better performance than
semester 6 students. They were almost on the same line. It is
probably because semester 6 students have recently finished
their language courses and could have better memories of the
grammar and writing lessons. It is also a significant indication
of what (Leaver & Campbell, 2014) state about the discrepancy
between the educational defined goals and the reality of
proficiency levels.

TABLE 4
SEMESTER 8 STUDENTS’ PERFORMANCE IN THE LANGUAGE TEST.
Letter Numerical Number of Results mean
grading grading Sex participants average in
percentage
AA 90-100 M, F 2 65%
BA 85-89 M, F 2 50%
BB 80-84 M, F 2 51%
CB 75-79 M, F 1 58%
cC 70-74 M, F 2 59%
DC 60-69 1 45%
DD 50-59 M, F 1 41%

In view of the research questions, semester 8 students have
shown a better performance in questions that demand in-depth
literary analysis.

TABLE 5
SEMESTER 8 STUDENTS’ PERFORMANCE IN THE LITERARY TEST.

Letter Numerical Number of Results mean
i i Sex - average in
grading | grading participants | 0o e
AA 90-100 M, F 2 75%
BA 85-89 M, F 2 720
BB 80-84 | M,F 2 7%
CB 75-79 M, F 1 60%
CcC 70-74 M, F 2 60%
DC 60-69 F 1 59%
DD 50-59 M, F 1 20%
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A number of 10 students have responded to the third sets of
questions: the analytical writing. The answers are written by 4
semester (6 students) and 6 semester (8 students).

The answers written by semester 6 students demonstrate
random uses of literary techniques. The answers do not
demonstrate the choice of any specific literary theory. The
students’ responses are mostly devoid of extrinsic elements and
they mostly have focused on the internal textual elements.

On the other hands, the analytical responses produced by the
8 semester students have the names of the literary schools
among them, for example, formalism. Moreover, the writings
produced by students with better academic records and better
language proficiency show better flow of arguments in the
writing process.

TABLE 6
RESPONDENTS TO THE ANALYTICAL QUESTIONS.

Rank Semester Gender
AA 6 F

AA
BA
DC
AA
BA
BB
CB
CcC
DC

©| o o | o v & w| N Rl
©| ©| ®| ®| ® o o o o
- I i 1 e I - e I 3

32 student participants (65.6 % female and 34.4% male students
of which 56.3% are semester 8 and 43.7% are semester 6)
responded to the questionnaire.

Gender
32 responses
® Male
@ Femal
Semester
32 responses
®c
®s
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The respondents generally (59.4%) feel comfortable when
dealing with texts (literary or non-literary). The majority of the
respondents (more than 94%) posit that having better language
skills could make them feel more confident when analysing
literary texts. More than 80% of the students wish only the
courses that target language proficiency could be offered in the
early semester. Moreover, more than 84% of the students find
it difficult to write criticism on poetry, fiction and drama, while
65.6% state that they mostly read about literary criticism and
literary terminology, and do not know how to use them in
practice. However, more than 81% of the students state that they
have no idea about the terms ethos, logos, pathos, and Kairos
(Modes of persuasion introduced in Aristotle’s Rhetoric.) that
help students formulate ideas about theme, motifs, points of
view, modes of address and rhetorical patterns. On the other
hand, more than 85% of the students claim that they know the
definitions of some of the literary schools (i.e., new criticism,
structuralism, stylistics, reader-response, language based, and
critical literacy) and 79.1% state that they know about textual
criticism and what they should be looking for in texts when
analysing them. More than 71% of the respondents imply that
they know about the competences that concern language and
language use. Half of the students have no idea about the
rhetorical patterns and PEE and SQUEE (PEE and SQUEE are
mnemonics to help students form hypotheses, make claims,
provide examples from the texts and explain the effects created
by the writers.)

Technics. Surprisingly, majority of the students, more than
91%, believe that they can write a poem or create a scene for a
play.

Primary findings show that semester 6 students, on a par,
demonstrated better performance in language proficiency test.
Moreover, no significant difference was found in between
semester 6 and students’ performances in the literary test.
Students with better academic records showed better
performance, except for very few discrepancies, and showed
better initiative to respond to the last question. Generally,
students with better academic records and better performance
in the language test were the ablest in dealing with the
requirements of the critical writing parts.

The students mostly faced challenges when dealing with
demanding questions in the language test: coherence, word
choice, cohesion, punctuation, and questions about style and
execution of ideas.

Secondary findings include the insignificance of
differentiations based on sex (male or female). Students with
lower academic records did not take the initiative to write the
critical response.

CONCLUSION

The findings of this study show the impact of language
proficiency on the overall quality of the critical writings across
students’ responses. The findings show that language
proficiency is not very much emphasised, for semester 6
students were shown to have a better performance in the
language test. Moreover, in view of the literary tests, the
students from the two semesters (6 and 8) were almost on the
same line with students from the BA and BB batches proving
to show better performance.
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In view of language proficiency, students were shown to
perform almost on same lines. The researchers postulate that the
students are offered language courses in the early semesters.
Given the quality of the writings and the language test results,
we can theorise that students have passive linguistic
competence (knowledge of language). Therefore, when asked
to produce texts, especially the ones that require critical
thinking and the applications of certain textual techniques in
writings, students show lower levels of proficiency. Moreover,
students do not fully engage their potential discourse, generic,
and strategic competencies when they most need them in their
writings. Therefore, a discrepancy between students’
performances in multiple choice questions and the way they
structure their writing styles is visibly understood as passive
accumulation of knowledge.

This study, through its methodology, has presented a novel
way of looking at the relationship between language
proficiency and the quality of analytical writings. A knowledge
of literary terms and their application in literary analyses proves
to be important in students’ evaluations.

The researchers have observed that students show little to no
use of the literary techniques and terminologies in their
writings. For example, they do not specify words in the text to
show the significance of the writer’s choice of word. Students’
writings, despite claims made in the questionnaire about
knowing the literary theories and textual elements, show that
they significantly fail to demonstrate specific elements. It is
also very important to know that students have a passive
knowledge of the literary elements and can only identify them
when they have been given choices that describe the
possibilities of the occurrence of the literary elements.
Therefore, students’ writings bear little proof of active
involvement in textual interpretations. Even the very few
students, a number of 2 from the 8" semester students, who state
the literary theories as backbone frameworks to their writings,
fail to employ the principles of the theories in practice.

These can lead us to one important conclusion about the
students’ knowledge of literary techniques and their application
in practice. Students read literary theories in the criticism
classes and the theories, later on, reside in vague memories in
the students’ minds. This calls for a serious reconsideration of
the ways literary theories and techniques are taught. Very few
students were shown to produce critical literary evaluations to
some acceptable degrees. Students from the two different levels
were shown to produce personal responses mostly. Students in
their responses have made general claims (e.g., “the writer was
very emotional when writing this passage”) or use the technical
terms wrongly in relation to the textual elements (e.g.,
“Hemingway, portrays the story with a simple and depressing
tone that depicts the characters and sets the mood for the plot in
The Old Man and the Sea.”). Some of the writings refer to the
simplicity of the words (e.g., “The story includes many simple
words and expressions; that is why it doesn’t require you to
examine all the words.”); however, they fail to recognise the
importance of lexical choices made by the writer. Students’
responses emanate mostly from their initial responses to the text
they read. This complies with previous reports in the literature
that show students to be widely relying on their initial responses
to texts (Earthman, 1992). Students’ responses bear proof'to the
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emotional dimensions effected by the text (e.g., “sad” is used to
talk about the tone; “the poor [the old man] is powerful”) which
complies with the elements the writers employ to affect the
“feelings” of the reader (Miall & Kuiken, 1994).

With all of these in view, the researchers recommend that the
policy makers who are responsible for the fashioning of the
curricula need to consider the fact that English is a foreign
language in Kurdistan and students at all levels of their studies
in the undergraduate BA program in English language and
literature need constant practice and exposure to the target
language: English. Students need to be constantly reminded of
the need for proficiency in their academic endeavour. More
language courses need to be built into the structure of the
undergraduate BA programs in English language and literature
in Kurdistan and contexts where English is a foreign language
to provide students with opportunities to put their linguistic
competence in practice. Proficiency in writing has to be stressed
all the times. Moreover, the literary classes have to first build a
strong foundation of text, textual elements and politics of
creating texts. Readers need to read from a variety of reading
materials across different literary genres to develop proper
analytical skills that mostly rely on the textual elements found
in the texts.

Future research can launch investigations in the nature of the
relationship between language proficiency and the quality of
analytical writings through long term interventions. This has to
be facilitated by long-term observation and provision of
language and critical material.

A concerning issue would be that professors of literature
could probably take language proficiency for granted and focus
on teaching the literary material mostly, for the common
assumption is that matriculated students show satisfactory
proficiency levels. On the contrary, students face challenges
when asked to create analytical pieces. One underlying fact is
their inability to express their ideas proficiently. A critique
could be, therefore, directed towards the structure of the BA
program (The researchers are informed, however, that the BA
program in English language and literature offered at UHD
follows the rules and regulations of the Ministry of Higher
Education and that the program entry requirements include
acceptable levels of proficiency in English language.) in
English: literary subjects are offered in the early semesters
along with the courses that span the different language skills.
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